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Learning to write effective paragraphs and essays, master essential sentence
skills, and read critically are turning points for writers; these skills will pre-
pare them to tackle many types of writing in college and beyond. Along
the way, however, there are many other important skills to explore and
develop—using specific and concrete language to make a point and stick to it,
selecting good supporting details to back up that point and create a convinc-
ing argument, organizing a paragraph in a way that best fits its purpose, and
writing clear, error-free sentences to maximize the effectiveness of the writ-
ing. In Exploring Writing: Sentences and Paragraphs, | encourage new writers to
see writing as a skill that can be learned and a process that must be explored.
I refer to a set of four skills for effective writing as the four bases:

* Unity: Discover a clearly stated point, or topic sentence, and
make sure all the other information in the paragraph or essay is in
support of that point.

* Support: Support the points with specific evidence, and plenty of it.

* Coherence: Organize and connect supporting evidence so that
paragraphs and essays transition smoothly from one bit of
supporting information to the next.

e Sentence skills: Revise and edit so that sentences are error free for
clearer and more effective communication.

The four bases are essential to effective writing, whether it be a narrative
paragraph, a cover letter for a job application, or an essay assignment.

Highlights of the Second Edition
Real Students

Whether it is in the avatars (see the front cover foldout or jump online to
meet a few) or the Writer's Template activities, Exploring Writing empha-
sizes meaningful writing across the curriculum and throughout life.

* Avatars: Throughout the margins of Exploring Writing, you will
meet more than thirty characters who are experiencing various
writing dilemmas. For instance, within the chapter on commas,
we meet Amy, who is having trouble using commas correctly
in her journal entries. Writers are prompted to visit these fellow
students online to learn more about their stories and to complete
the lessons that solve and correct each writing problem. NOTE:
The easiest way to locate a specific character online is to go to the
Connect Writing Web site at mhconnectwriting.com and enter the
topic/subject area you are working on (for instance, commas) in
the search box. This will bring up a link to the writing scenario for
that particular character.

XXi



xXXii

PREFACE

* A Writer’s Template: The Templates showcase the writing of a
student from a different course across the disciplines. Writers
will read Quang’s geography paper and Desmond’s psychology
writing assignment and will be asked to evaluate and edit them in
terms of the four bases. My hope is that by allowing new writers
to see how writing plays a significant part in their other college
courses, it will help to validate the importance of learning how
to write, and write effectively. In addition, they will learn how
the four bases can be applied to the writing they do in their other
classes as well.

Real Situations

Just as the avatars work to improve their writing in class, at home, and in
the workplace, Exploring Writing offers Beyond the Classroom for students to
explore how certain professionals in the workforce may utilize a particular
mode of writing in their day-to-day tasks.

How Am | Improving?

Students often struggle to see their improvement as writers. To help,
Exploring Writing offers Reflective Activities that invite students to consider
what they’ve learned thus far, to note their progress as writers, and to
take some pride in their growth. Similarly, the personalized Learning Plan
online shows students the skills they have mastered and charts their prog-
ress toward new levels of attainment.

More Activities

With over 4,000 online activities and 350 more in print (50% of which are
new to Exploring Writing) students have ample opportunity to practice
their skills.

¢ Collaborative Activity: These activities give students a chance to
collaborate as they develop stronger writing skills.

* Introductory Activity: These provide hands-on introductions to
the topics covered in each chapter of Part 3.

* Exploring Writing Online: These writing prompts give students
a chance to apply a chapter’s lessons to a specific purpose—while
learning to make use of the Internet at all stages of the writing
process.

* Responding to Images: Throughout the text, images are used to
help students visualize concepts (such as comparison or contrast
and argument). Writing prompts are provided to get students
thinking and responding critically to each image.

* Writing Assignments: The text includes a variety of writing
assignments focusing on many new and interesting topics, such
as racial profiling, returning to school after age 30, and how
electronic devices enhance as well as interfere with our daily lives.



Some assignments are highly structured with suggestions for
prewriting and revision; others are open-ended.

* Review Test: Chapter 2 and all chapters in Part 3 conclude with
tests that cover all the content in that chapter; answers to these are
available in the Instructor’s Manual and the Annotated Instructor’s
Edition, but not in the student text.

Goals

Exploring Writing’s diagnostics help students set individual learning
plans and goals for their writing skills. Similarly, each part of the print
text opens with a list of goals and an intriguing full-page visual accompa-
nied by a related writing prompt to get writers writing—and thinking—
immediately.

Readings for Writers

Part 4 has been carefully updated and expanded in the Second Edition. The
new readings were selected based on recommendations from our panel of
reviewers, and I am excited to include them in this edition. New selections
range from Rose Del Castillo Guilbault’s The Conveyor-Belt Ladies to Paul
Boutin’s A Grand Unified Theory of YouTube and MySpace, B. ]. Penn’s Stance,
and Maya Angelou’s Reclaiming Our Home Place. I have retained the more
popular and thought provoking readings of the first edition, including
Ben Carson’s Do It Better! Katherine Barrett’s Old before Her Time, Let’s Get
Specific by Beth Johnson, and The Most Hateful Words by Amy Tan. I hope
you enjoy the new reading selections and that they prompt lively discus-
sions in your classroom or chatroom.

Flexibility

Since no two instructors teach in exactly the same way and no two students
have identical needs, I have designed Exploring Writing to be extremely
flexible. Online, the lessons adapt to the needs of each individual student,
while in print each of the book’s four parts is color-coded along the outside
margins so that instructors can turn quickly and easily to the skills they
want to present. A sample syllabus is provided in the Instructor’s Manual
(available in the Exploring Writing Online Learning Center at www.mhhe
.com/langan).

Acknowledgments

I am grateful to my McGraw-Hill editors, John Kindler and Alyson Watts,
without whom this edition would not be possible. Editorial/marketing
team members Jesse Hassenger, Dawn Groundwater, and Jaclyn Elkins
also made valuable contributions to this text. Many thanks to the skilled
production and design team—Karol Jurado, Laurie Entringer, Aaron
Downey, Maureen McCutcheon, Emily Tietz, and Tandra Jorgensen. I'd
also like to thank Paul Banks and Andrea Pasquarelli for their work on
Connect Writing.

PREFACE xxiii




xxiv. PREFACE

Finally, I'd like to express my thanks to the following professors of
developmental English for their invaluable contributions to this text:

Donna T. Matsumoto, Assistant Professor of English and the Writing
Discipline Coordinator at Leeward Community College in Hawaii
(Pearl City). Professor Matsumoto has taught writing, women’s
studies, and American studies for a number of years throughout the
University of Hawaii system.

Santi V. Buscemi, Professor of English and Chair of the Department
of English at Middlesex County College in Edison, New Jersey,
where he teaches reading and writing.

Maria Villar-Smith, Senior Associate Professor at Miami Dade
College (Wolfson).

Joyce Stern, Assistant Professor at Nassau Community College
and Assistant to the Chair in the Department of Reading and Basic
Education.

Special thanks to the following reviewers who have contributed to this edition of
the Exploring Writing series through their helpful comments:

Atlantic Cape Community College: Jay Peterson ® Belmont Technical College: Cynthia Clarke, Karen Taylor
Bergen Community College: Leigh Jonaitis ® Broward College: Carolyn Barr, Linda McCloud ¢ Bryant and Stratton
College: Christian Blum ¢ Bunker Hill Community College: Patricia Colella ¢ Camden County College: Elisabeth
Bass ® Central Piedmont Community College: Steven Mullis ¢ Century Community and Technical College: Xuewei
Wu ¢ Chandler-Gilbert Community College: Caryl Terrell-Bamiro e Citrus College: Lisa Telesca ¢ Clark College:
Dena DeCastro ¢ College of the Desert: Steven R. Acree ® Community College of Allegheny — South: Joseph
Scherer ¢ Community College of Denver: Marta Brown ¢ Community College of Rhode Island - Flanagan: Holly
Susi ® Daytona Beach Community College — Daytona Beach: Elizabeth Barnes ¢ Daytona State College: Debbie
Wilke e Delaware County Community College: Dawn Hayward ¢ Dixie State College of Utah: Susan Ertel ¢ El
Camino College: Michael Jaffe ¢ El Paso Community College: Mary Joyce Whiteside ¢ Elizabethtown Community
and Technical College: Beverly Dile ¢ Essex County College: Rita Higgins, Paulette Longmore ¢ Florence-
Darlington Technical College: Kathleen S. Britton ® Germanna Community College: Alexandra C. Campbell-Forte
® Greenville Technical College: Lori Smalley, Ross Wagner ¢ Gulf Coast Community College: Hank Smith e
Harper College: James M. Andres ¢ Harrisburg Area Community College: Valerie Gray ® Hawkeye Community
College: Crystal Stallman e Hillsborough Community College: Suzanne Lynch ¢ Hudson County Community
College: Angela Hebert e Illinois Valley Community College: Jennifer Bubb, Kaushalya Jagasia, Jeanette Maurice
e ITowa Western Community College: Jim Fields ¢ Jackson State Community College: Teri Maddox, Mark Walls
* Lonestar College — CyFair: Anna Schmidt ¢ Longview Community College — Lees Summit: Zoe Albright
Lorain County Community College: Heather Kichner ¢ Marshall Community and Technical College: Susie Peyton
* McHenry County College: Cynthia VanSickle ® McLennan Community College: Jennifer Black, Linda Austin
Crawford, Arthur Wellborn ¢ Mesa Community College: Amy Lerman ¢ Miami Dade College — Kendall: Billy
Jones ¢ Miami Dade College — Wolfson: Jessica Carroll, Maria Villar-Smith ¢ Milwaukee Area Technical College:
Helen Chester ® Minneapolis Community and Technical College: Douglas Texter ® Montgomery College: Ellen
Olmstead ¢ Montgomery College — Takoma Park/Silver Spring: Stephanie Sabourin ¢ Montgomery County
Community College — Blue Bell: Diane McDonald ¢ Nassau Community College: Kristin Le Veness ¢ Northern
Virginia Community College: Carrie Dorsey ¢ Northwest Mississippi Community College: Anne Smith e
Northwestern State University: Sarah McFarland ¢ Nova Southeastern University: Shanti Bruce ¢ Okaloosa-
Walton College: Deborah Fontaine, Julie Nichols, James Suderman e Oklahoma City Community College: Lori
Farr ¢ Onondaga Community College: Theresa Mohamed ¢ Pellissippi State Technical Community College:
Alexander Fitzner, H. L. Ford ¢ Pensacola Junior College: Tracy Peyton ¢ Piedmont Technical College: Claudia
Edwards ¢ Pikes Peak Community College: Jaquelyn Gaiters-Jordan e Pulaski Technical College: Leslie Johnston
® Queensborough Community College: Manette Berlinger ® Quinsigamond Community College: Betsy Zuegg
Richland Community College: Deborah Yaden ¢ Rio Hondo College: Marie Eckstrom ¢ Rochester Community and
Technical College: Nikka Harris ® Rose State College: Dianne Krob, Lori Morrow e Sandhills Community College:
Donna-Marie Colonna ¢ Santa Barbara City College: Sheila Wiley ® Seminole Community College: Karen Feldman
e Sinclair Community College: Karen Fleming, Sharyn Hunter, Teresa Prosser ® South Seattle Community College:
Laura Kingston ¢ Southern University at Shreveport: Jennifer Green ¢ St. Louis Community College: James Sodon
e St. Petersburg College: Marjorie-Anne Wikoff ¢ State Fair Community College: Cathy Clements ¢ Suffolk
County Community College: Shonda Wilson e Tallahassee Community College: Sharisse Turner ® Tarrant County
College — South Campus: Catherine Higdon ¢ Tyler Junior College: Patti Casey, Desha S. Hill, Lee Nell W. Hill ¢
University of Arkansas Community College at Batesville: Glenda Bell ® University of Cincinnati: Amy England,
Connie Kendall Theado ¢ University of South Alabama: William Young e University of Wisconsin — Parkside:
Christinie Tutlewski ® Valdosta Technical College: Kelli Wilkes ® Wake Technical Community College: Linda
Shief e Walters State Community College: Christopher Morelock



Exploring VWriting



CHAPTER 1
An Introduction
to Writing

CHAPTER 2
The Writing
Process

Writing:

Skills and Process

PART ONE WILL

* introduce you to the basic principles of effective writing
* present writing as both a skill and a process of discovery

e explain and illustrate the sequence of steps in writing an effective paragraph,
P q P 9 paragrap

including
® prewriting
® revising
e editing

e ask you to write a paragraph

EXPLORING WRITING PROMPT:

Think about the kinds of things people write every day—grocery lists, e-mails to friends
and coworkers, notes to family members, and text messages, for example. Keep track
of the things you write for seven days. Each time you write something—even if it's only

a few words—make a record of it in your journal or notebook. At the end of the week,
make a list of all these items.
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CHAPTER PREVIEW

Understanding Point
and Support

Writing as a Skill

Writing as a Process
of Discovery

Keeping a Journal

RESPONDING TO IMAGES

Do you think that Tiger Woods’ prowess on the golf course is more a result of natural
talent or hard-earned skill? What about Aretha Franklin’s ability to write and perform
multiple Grammy-winning hits? Take a few minutes to respond to these questions. In
this chapter, you will find the answer as it pertains to one’s ability to perform a skill.
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Exploring Writing grows out of experiences I had when learning how to
write. My early memories of writing in school are not pleasant. In the
middle grades I remember getting back paper after paper on which the
only comment was “Handwriting very poor.” In high school, the night
before a book report was due, I would work anxiously at a card table in
my bedroom. I was nervous and sweaty because I felt out of my ele-
ment, like a person who knows only how to open a can of soup being
asked to cook a five-course meal. The act of writing was hard enough,
and my feeling that I wasn’t any good at it made me hate the process all
the more.

Luckily, in college I had an instructor who changed my negative atti-
tude about writing. During my first semester in composition, I realized
that my instructor repeatedly asked two questions about any paper I
wrote: “What is your point?” and “What is your support for that point?”
I learned that sound writing consists basically of making a point and then
providing evidence to support or develop that point. As I understood,
practiced, and mastered these and other principles, I began to write effec-
tive papers. By the end of the semester, much of my uneasiness about
writing had disappeared. I realized that competent writing is a skill that I
or anyone can learn with practice. It is a nuts-and-bolts process consisting
of a number of principles and techniques that can be studied and mas-
tered. Furthermore, I learned that although there is no alternative to the
work required for competent writing, there is satisfaction to be gained
through such work. I no longer feared or hated writing because I knew
I could work at it and be good at it.

Exploring Writing: Sentences and Paragraphs explains in a clear and
direct way the four basic principles you must learn to write effectively:

1. Start with a clearly stated point that unifies your paragraph or
essay.

2. Provide logical, detailed support for your point.

3. Organize and connect your supporting material, always aiming
for coherence.

4. Revise and edit so that your sentences are effective and error-free.

This book explains each of these steps in detail and provides many prac-
tice materials to help you master them.

Understanding Point and Support

An Important Difference between
Writing and Talking

In everyday conversation, you make all kinds of points, or assertions. You
say, for example, “I hate my job”; “Sue’s a really generous person”; or
“That exam was unfair.” The points that you make concern such personal
matters as well as, at times, larger issues: “A lot of doctors are arrogant”;
“The death penalty should exist for certain crimes”; and “Tobacco and
marijuana are equally dangerous.”

An Introduction to Writing 5
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The people you are talking with do not always challenge you to give
reasons for your statements. They may know why you feel as you do, they
may already agree with you, or they simply may not want to put you on
the spot, and so they do not always ask “Why?” But the people who read
what you write may not know you, agree with you, or feel in any way
obliged to you. If you want to communicate effectively with readers, you
must provide solid evidence for any point you make. An important differ-
ence, then, between writing and talking is this: In writing, any idea that you
advance must be supported with specific reasons or details.

Think of your readers as reasonable people. They will not take your
views on faith, but they are willing to consider what you say as long as you
support it. Therefore, remember to support any statement that you make
with specific evidence.

Point and Support in Two Cartoons

The following two Peanuts cartoons will show you quickly and clearly
what you need to write effectively. You need to know how to (1) make a
point and (2) support the point.

Look for a moment at the following cartoon:

Why dogs are
superior to cats.

£y

They just are, and
that’s all there is

.

§ Pat O 48 gt reven
74 00 Unted F sars Sraatale ¢

(=5

PEANUTS © United Feature Syndicate, Inc.

See if you can answer the following questions:
* What is Snoopy’s point in his paper?

Your answer: His point is that

* What is his support for his point?

Your answer:

Snoopy’s point, of course, is that dogs are superior to cats. But he offers
no support whatsoever to back up his point. There are two jokes here.
First, he is a dog, so he is naturally going to believe that dogs are superior.
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The other joke is that his evidence (“They just are, and that’s all there is to
it!”) is no more than empty words. His somewhat guilty look in the last
panel suggests that he knows he has not proved his point. To write effec-
tively, you must provide real support for your points and opinions.

Now look at this other cartoon about Snoopy as a writer.

The last car drove away.
[t began to rain.

PEANUTS

& featuring

Gooe off

CharlieBromn”

N 2o Gz

And s0 our hero’s life “1 never gotany breaks,” He had wanted to be rich.
ended as it had begun... he had a]wgys co%plained. He died poor. He wanted

a disaster. & @ friends. He died friendless.

o
i
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passasai i wv— 80 g §

He wanted to be loved. He He wanted applause.He received
died unloved . He wanted boos.He wanted fame.He found
laughter.He found only tears. ||only obscurity.He wanted
answers. He found only questions.

I'M HAVING
A HARD TIME
ENDING THIS.,

S s—

PEANUTS © United Feature Syndicate, Inc.

See if you can answer the following questions:
* What is Snoopy’s point about the hero in his writing?

Your answer: His point is that

* What is his support for his point?

Your answer:

Snoopy’s point is that the hero’s life has been a disaster. This time,
Snoopy has an abundance of support for his point: The hapless hero never
had any luck, money, friends, love, laughter, applause, fame, or answers.
The remaining flaw in Snoopy’s composition is that he does not use
enough supporting details to really prove his point. Instead, he plays the
opposites game with his support (“He wanted to be loved. He died
unloved.”). As readers, we wonder who the hero wanted to be loved by:
his mother? a heroine? a beagle? To sympathize with the hero and under-
stand the nature of his disastrous life, we need more specifics. In the final
panel of the cartoon, Snoopy has that guilty expression again. Why might
he have a hard time ending this paragraph?

7
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Point and Support in a Paragraph

Suppose you and a friend are talking about jobs you have had. You might
say about a particular job, “That was the worst one I ever had—a lot of
hard work and not much money.” For your friend, that might be enough
to make your point, and you would not really have to explain your state-
ment. But in writing, your point would have to be backed up with specific
reasons and details.

The following is a paragraph written by a student named Mike Cornell
about his worst job. A paragraph is a short paper of 150 to 200 words. It
usually consists of an opening point called a topic sentence followed by a
series of sentences supporting that point.

My Job at the Crescent Falls Diner and Truck Stop

Working at the Crescent Falls Diner and Truck Stop was the worst
job I ever had. First, the work was physically very hard. During my
ten-hour days, | had to carry heavy trays of food to the customers,
and | had to clean the tables. | washed dishes and then unloaded the
delivery truck, lifting sixty-pound cartons of food supplies. The second
bad feature was the pay. | had to work at least sixty hours a week to
afford next semester’s tuition because | got only minimum wage, and |
had to share my tips with the kitchen workers too. Finally, the working
conditions were horrible. | had to wash dishes in a hot and steamy
kitchen. Once, when unloading a truck, | hurt my back so badly | was
out of work for a week, without pay! And the boss was a tyrant who
hated me because | was a college student. He gave me terrible hours,
ridiculed my clothes, and even made racist slurs to my face.

Notice what the specific details in this paragraph do. They provide
you, the reader, with a basis for understanding why the writer makes this
particular point. Through this specific evidence, the writer has explained
and successfully communicated the idea that this job was his worst one.

The evidence that supports the point in a paragraph often consists of a
series of reasons followed by examples and details that support the rea-
sons. That is true of the previous paragraph: Three reasons are provided,
with examples and details that back up those reasons. Supporting evi-
dence in a paper can also consist of anecdotes, personal experiences, facts,
studies, statistics, and the opinions of experts.

ACTIVITY 1 Point and Support

The paragraph about the Crescent Falls Diner and Truck Stop, like almost
any piece of effective writing, has two essential parts: (1) A point is
advanced, and (2) that point is then supported. Taking a minute to out-
line the paragraph will help you understand these basic parts clearly. Add
the words needed to complete the outline that follows.
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Point: Working at the Crescent Falls Diner and Truck Stop was the
worst job I ever had.

Reason 1:

a. Carried heavy trays while waiting on customers and busing
tables

Reason 2:

9]

. Got only minimum wage; had to share my tips with others

b.

Reason 3:

V)

. Kitchen was hot and steamy

b.

0

. Manager was unfair and insulting
1. Disliked college students; favored other workers over me

2. Made insulting remarks about my appearance, race

Fill in the Blanks

See if you can complete the following statements.
1. Animportant difference between writing and talking is that in writing

we absolutely must any statement we make.

2. A is made up of a point and a collection of speci-
fics that support the point.

An excellent way to get a feel for the paragraph is to write one. Your | \WRITING
instructor may ask you to do that now. The only guidelines you need to | AGSIGNMENT 1
follow are the ones described here. There is an advantage to writing a
paragraph right away, at a point where you have had almost no instruc-
tion. This first paragraph will give a quick sense of your needs as a writer
and will provide a baseline—a standard of comparison that you and your
instructor can use to measure your writing progress during the semester.
Here, then, is your topic: Write a paragraph on the best or worst job
you have ever had. Provide three reasons why your job was the best or the
worst, and give plenty of details to develop each of your three reasons.
Notice that the sample paragraph, “My Job at the Crescent Falls Diner
and Truck Stop,” has the same format your paragraph should have. You
should do what this author has done:

State a point in the first sentence.

Give three reasons to support the point.
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Introduce each reason clearly with signal words (such as First of
all, Second, and Finally).

Provide details that develop each of the three reasons.

Write or type your paragraph on a separate sheet of paper. After completing
the paragraph, hand it in to your instructor.

Writing as a Skill

A realistic attitude about writing must build on the idea that writing is a
skill. It is a skill like driving, typing, or cooking, and like any skill, it can be
learned. If you have the determination to learn, this book will give you the
extensive practice needed to develop your writing skills.

People who believe that writing is a “natural gift” rather than a learned
skill may think that they are the only ones for whom writing is unbearably
difficult. They might feel that everyone else finds writing easy or at least
tolerable. Such people typically say, “I'm not any good at writing” or
“English was not one of my good subjects.” The result of this attitude is
that people try to avoid writing, and when they do write, they don't try
their best. Their attitude becomes a self-fulfilling prophecy: Their writing
fails chiefly because they have convinced themselves that they don’t have
the “natural talent” needed to write. Unless their attitude changes, they
probably will not learn how to write effectively.

Many people find it difficult to do the intense, active thinking that
clear writing demands. It is frightening to sit down before a blank sheet of
paper or a computer screen and know that an hour later, little on it may
be worth keeping. It is frustrating to discover how much of a challenge it
is to transfer thoughts and feelings from one’s head into words. It is upset-
ting to find that an apparently simple writing subject often turns out to be
complicated. But writing is not an automatic process; for almost everyone,
competent writing comes from plain hard work—from determination,
sweat, and head-on battle. The good news is that the skill of writing can
be mastered, and if you are ready to work, you will learn what you need
to know.

Why Does Your Attitude toward Writing Matter?

ACTIVITY 3 How Do You Feel about Writing?

Your attitude toward writing is an important part of learning to write well.
To get a sense of just how you feel about writing, read the following state-
ments. Put a check beside those statements with which you agree. (This
activity is not a test, so try to be as honest as possible.)

1. A good writer should be able to sit down and write a
paper straight through without stopping.

2. Writing is a skill that anyone can learn with practice.
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3. T'll never be good at writing because I make too many
mistakes in spelling, grammar, and punctuation.

4. Because I dislike writing, I always start a paper at the last
possible minute.

5. T've always done poorly in English, and I don’t expect that
to change.

Now read the following comments about the five statements. The com-
ments will help you see if your attitude is hurting or helping your efforts
to become a better writer.

1. A good writer should be able to sit down and write a paper
straight through without stopping.
The statement is false. Writing is, in fact, a process. It is done not in
one easy step but in a series of steps, and seldom at one sitting. If
you cannot do a paper all at once, that simply means you are like
most of the other people on the planet. It is harmful to carry around
the false idea that writing should be an easy matter.

2. Writing is a skill that anyone can learn with practice.

This statement is absolutely true. Writing is a skill, like driving or
typing, that you can master with hard work. If you want to learn
to write, you can. It is as simple as that. If you believe this, you are
ready to learn how to become a competent writer.

Some people hold the false belief that writing is a natural gift that
some have and others do not. Because of this belief, they never make
a truly honest effort to learn to write—and so they never learn.

3. I'll never be good at writing because I make too many mistakes
in spelling, grammar, and punctuation.
The first concern in good writing should be content—what you have
to say. Your ideas and feelings are what matter most. You should
not worry about spelling, grammar, or punctuation while working
on content.

Unfortunately, some people are so self-conscious about making
mistakes that they do not focus on what they want to say. They
need to realize that a paper is best done in stages, and that apply-
ing the rules can and should wait until a later stage in the writing
process. Through review and practice, you will eventually learn
how to follow the rules with confidence.

4. Because I dislike writing, I always start a paper at the last
possible minute.
This is all too common. You feel you are going to do poorly, and
then your behavior ensures that you will do poorly! Your attitude
is so negative that you defeat yourself—not even allowing enough
time to really try.

Again, what you need to realize is that writing is a process.
Because it is done in steps, you don’t have to get it right all at once.
Just get started well in advance. If you allow yourself enough time,
you’ll find a way to make a paper come together.
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5. I've always done poorly in English, and I don’t expect that
to change.
How you may have performed in the past does not control how you
can perform in the present. Even if you did poorly in English in high
school, it is in your power to make this one of your best subjects in
college. If you believe writing can be learned, and if you work hard
at it, you will become a better writer.

In brief, your attitude is crucial. If you believe you are a poor writer
and always will be, chances are you will not improve. If you realize you
can become a better writer, chances are you will improve. Depending on
how you allow yourself to think, you can be your own best friend or your
own worst enemy.

Writing as a Process of Discovery

In addition to believing that writing is a natural gift, many people believe,
mistakenly, that writing should flow in a simple, straight line from the
writer’s head onto the page. But writing is seldom an easy, one-step jour-
ney in which a finished paper comes out in a first draft. The truth is that
writing is a process of discovery that involves a series of steps, and those steps
are very often a zigzag journey. Look at the following illustrations of the
writing process:

Seldom the Case
Starting point » Finished paper

Usually the Case
Starting point M Finished paper

Very often, writers do not discover just what they want to write about
until they explore their thoughts in writing. For example, Mike Cornell
had been asked to write about a best or worst job. Only after he did some
freewriting on jobs he liked and disliked did he realize that the most inter-
esting details centered on his job at a diner and truck stop. He discovered
his subject in the course of writing.

Another student, Rhonda, talking afterward about a paper she wrote,
explained that at first her topic was how she relaxed with her children. But
as she accumulated details, she realized after a page of writing that the
words relax and children simply did not go together. Her details were
really examples of how she enjoyed her children, not how she relaxed with
them. She sensed that the real focus of her writing should be what she did
by herself to relax, and then she thought suddenly that the best time of her
week was Thursday after school. “A light clicked on in my head,” she
explained. “I knew I had my paper.” Then it was a matter of detailing
exactly what she did to relax on Thursday evenings.

The point is that writing is often a process of exploration and continuing
discovery. As you write, you may suddenly switch direction or double back.
You may be working on a topic sentence and realize that it could be your
concluding thought. Or you may be developing a supporting idea and then
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decide that it should be the main point of your paper. Chapter 2 will treat the
writing process directly. It is important to remember that writers frequently
do not know their exact destination as they begin to write. Very often they
discover the direction and shape of a paper during the process of writing.

Keeping a Journal

Because writing is a skill, it makes sense that the more you practice writ-
ing, the better you will write. One excellent way to get practice in writing,
even before you begin composing formal paragraphs, is to keep a daily or
almost daily journal. Keeping a journal will help you develop the habit of
thinking on paper and will show you how ideas can be discovered in the
process of writing. A journal can make writing a familiar part of your life
and can serve as a continuing source of ideas for papers.

At some point during the day—perhaps during a study period after
your last class of the day, right before dinner, or right before going to
bed—spend fifteen minutes or so writing in your journal. Keep in mind
that you do not have to plan what to write about, be in the mood to write,
or worry about making mistakes as you write; just write down whatever
words come out. You should write at least one page in each session.

You may want to use a notebook that you can easily carry with you for
on-the-spot writing. Or you may decide to type your journal entries on a
computer or write on loose-leaf paper that can be transferred later to a
journal folder. No matter how you proceed, be sure to date all entries.

Your instructor may ask you to make journal entries a specific number
of times a week for a specific number of weeks. He or she may have you
turn in your journal every so often for review and feedback. If you are
keeping the journal on your own, try to make entries three to five times a
week every week of the semester. Your journal can serve as a sourcebook
of ideas for possible papers. More important, keeping a journal will help
you develop the habit of thinking on paper, and it can help you make writ-
ing a familiar part of your life.

Using a Journal to Generate Ideas

Following is an excerpt from one student’s journal. (Sentence-skills mis-
takes have been corrected to improve readability.) As you read, look for
a general point and supporting material that could be the basis for an
interesting paper.

October 6

Today a woman came into our department at the store and
wanted to know if we had any sceap lumber ten feet long. Ten
feet! “Lady,” I said, “anything we have that's ten feet long
sure as heck isn't sceap.” When the bass heard me say that, he

continued

An Introduction to Writing 13
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almost camed me. My biss is a company man, down to his toe
tips. He wants to make a big impression on his bosses, and he'll
run us around like mad all night to make himself look good. He's
the most ambitious man I've ever met. If I don't transfer out of
Hardware soon, I'm going to 90 crazy on this job. I'm not ready to
quit, though. The time is not right. I want to be here for a year
and have andther job lined up and have other things right before
I quit. It's good the boss wasn't around tonight when another
customer wanted me to carry a bookcase he had bought out to his
car. He didnw't ask me ¢o help him—he expected me to help him.
I hate that kind of “You're my servant” attitude, and I told him
that carrying stuff out to cars waswt my job. Ordinarily I go out

of my way to give pedple a hand, but not guys like him. . . .
W\/\

If the writer of this journal is looking for an idea for a paper, he can prob-
ably find several in this single entry. For example, he might write a narrative
supporting the point that “In my sales job I have to deal with some irritating
customers.” See if you can find another idea in this entry that might be the
basis for an interesting paragraph. Write your point in the space below.

Take fifteen minutes to write a journal entry on your own recent experiences
at work or in school. What happened to you yesterday or even earlier this
morning? On a separate sheet of paper, just start writing about anything
that you have said, heard, thought, or felt, and let your thoughts take you
where they may.

EXPLORING WRITING ONLINE

Visit each of the following Web sites. Then, for each site, write a
sentence that states what its purpose, or main point, is.

eBay: www.ebay.com

Google: www.google.com
YouTube: www.youtube.com
MySpace: www.myspace.com
Wikipedia: www.wikipedia.org

USA.gov: www.usa.gov
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RESPONDING TO IMAGES

A lot is happening in this photograph, but we are immediately drawn to
one particular interaction. What is the focus (or central point), and how
does the photographer guide our eyes and attention to it?

For additional materials on Chapter 1, visit www.mhhe.com/langan.
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RESPONDING TO IMAGES

Students often feel uncomfortable sharing their writing with others. How do you feel
about letting classmates read your work? Do you feel differently when you post a
message to a social blog or forum? Take a few minutes to jot down your responses to
these questions. In this chapter, you'll learn about the benefits of having others read and
respond to your written work.
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How Do You Reach the Goals
of Effective Writing?

Even professional writers do not sit down and write a paper automatically,
in one draft. Instead, they have to work on it a step at a time. Writing a
paper is a process that can be divided into the following steps:

* Prewriting

*  Writing the first draft

* Revising

* Editing and proofreading

These steps are described on the following pages.

Prewriting

If you are like many people, you may have trouble getting started writing.
A mental block may develop when you sit down before a blank sheet of
paper or a blank screen. You may not be able to think of an interesting
topic or a point to make about your topic. Or you may have trouble com-
ing up with specific details to support your point. And even after starting
a composition, you may hit snags—moments when you wonder “What
else can I say?” or “Where do I go next?”

The following pages describe five techniques that will help you
think about and develop a topic and get words on paper: (1) freewriting,
(2) questioning, (3) making a list, (4) clustering, and (5) preparing a
scratch outline. These prewriting techniques help you think about and
create material, and they are a central part of the writing process.

Technique |: Freewriting

When you do not know what to write about a subject or when you are
blocked in writing, freewriting sometimes helps. In freewriting, you write
on your topic for ten minutes. You do not worry about spelling or punctu-
ating correctly, about erasing mistakes, about organizing material, or
about finding exact words. You just write without stopping. If you get
stuck for words, you write “I am looking for something to say” or repeat
words until something comes. There is no need to feel inhibited since
mistakes do not count and you do not have to hand in your paper.

Freewriting will limber up your writing muscles and make you familiar
with the act of writing. It is a way to break through mental blocks about
writing. Since you do not have to worry about mistakes, you can focus on
discovering what you want to say about a subject. Your initial ideas and
impressions will often become clearer after you have gotten them down on
paper, and they may lead to other impressions and ideas. Through contin-
ued practice in freewriting, you will develop the habit of thinking as you
write. And you will learn a technique that is a helpful way to get started
on almost any piece of writing.
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Freewriting: A Student Model

Mike Cornell’s paragraph “My Job at the Crescent Falls Diner and
Truck Stop” on page 8 in Chapter 1 was written in response to an
assignment to write a composition on the best or worst job he ever had.
Mike began by doing some general freewriting and thinking about his
jobs. Here is his freewriting:

—~
I have had good and bad jobs, that's for sure. It was

great earming maney for the first time. I shoveled snow for
my neighbar, a friend of mine and me did the work and had
swowball fights along the way. I remember my neighbor reaching
into his pocket and pulling out several dollars and handing us
the money, it was like magic. Then there was the lawnmowing,
which was also a good job. I mowed my aunt's lawn while she
was away at work. Then I'd go sit by myself in her cool living
room and have a coke she left in the refrigerator for me. And
look through all her magazines. Then there was the job at
the Crescent Falls diner and truck stop that I had after high
schaal. That was the warst job that left me wiped out after
my shift. I had to wait on customers and bus tables while
listening to my boss complain. I only gt minimum wage. I had
20 unload delivery trucks. The manager was a real creep, he
enjoyed treating all the other guys much better than me. He
wouldn't even give me a few days off to go to a wedding, and
he made nasty comments about the way I lock, my clothes and
everything. Even my race. I thought I would make a lot in tips.
Then, I find out I have to share them with the dther workers.

I will never wark in a diner again!

/\/m

At this point, Mike read over his notes, and as he later commented,
“I realized that I had several topics. I said to myself, “‘What point can I
make that I can cover in a paragraph? What do I have the most informa-
tion about?” I decided to narrow my topic down to my awful job at the
diner and truck stop. I figured I would have lots of interesting details for
that topic.” Mike then did a more focused freewriting to accumulate
details for a paragraph on this job:
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The job I remember mast is the warst job I ever had. I
worked at the Crescent Falls diner and teuck stop. I put in
very long hours and would be totally beat after ten hours of
wark, six days a week. Most of time waiting on customers
and cleaning tables, but also washing dishes in a kitchen that
was unbearably hot and steamy, I even had to unldad heavy
cartons dof food from delivery trucks. And I had to keep track
of all the cartons I taok off. I worked sa much that I never
had a social life. My boss was always complaining about my
work—I didnw't get my orders out fast enough, I didn't clean
the tables as good as he wanted. I only got minimum wage.
The manager was a real creep, he seemed to enjoy irritating
me, treating all the other guys much better than me. After
a while, I realized he just didnw't like college kids. He envied
them. He wouldnw't even give me a few days off to g0 to a
wedding, and he made nasty comments about the way I look,
my clothes and everything. Even my race. I thought I would
make a lot in tips. Then, I find out I have to share them with
the dther warkers. Besides the tips, I only 9ot minimum wage.
S0, I had to wark sixty hours a week in that hell whole just to
make enough for my first semester's tuition. I will never work

in a diner again!

W

Notice that there are problems with spelling, grammar, and punc-

tuation in Mike’s freewriting. Mike was not worried about such matters,
nor should he have been. At this stage, he just wanted to do some thinking
on paper and get some material down on the page. He knew that this was
a good first step, a good way of getting started, and that he would then be
able to go on and shape that material.

You should take the same approach when freewriting: Explore your
topic without worrying at all about being “correct.” Figuring out what you
want to say and getting raw material down on the page should have all of

your attention at this early stage of the writing process. J
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Freewriting

To get a sense of the freewriting process, take a sheet of paper and freewrite
about different jobs you have had and what you liked or did not like about
them. See how much material you can accumulate in ten minutes. And
remember not to worry about “mistakes”; you're just thinking on paper.

Technique 2: Questioning
In questioning, you generate ideas and details by asking as many questions
as you can think of about your subject. Such questions include Why?
When? Where? Who? How? In what ways?

Here are questions that Mike Cornell asked while further developing
his paragraph:
Questioning: A Student Model

W
Questions Answers

What did I hate about the job?  Very hard work
Paor pay
Unfair, nasty manager

Bad warking conditions

How was the work hard? Carried heavy trays
Wnldaded heavy cartons from
trucks, keeping track of what
I took off washed dishes

Why was pay poar? Earned minimum wage
Had to share tips with

coworkers

How was the manager unfair? Favored cowarkers aver me
when giving days off
Didn? like college students
Made insulting remarks abouz

my appearance/race

In what ways were warking Kitchen hot, boss was overly

conditions bad? critical of my work
W
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Asking questions can be an effective way of getting yourself

to think about a topic from different angles. The questions can help you
generate details about a topic and get ideas on how to organize those
details. Notice how asking questions gives Mike a better sense of the
different reasons why he hated the job.

Questioning

To get a feel for the questioning process, use a sheet of paper to ask your-
self a series of questions about your best and worst jobs. See how many
details you can accumulate in ten minutes. And remember again not to be

concerned about “mistakes” because you are just thinking on paper.

Technique 3: Making a List

In making a list, also known as brainstorming, you create a list of ideas and
details that relate to your subject. Pile these items up, one after another,
without trying to sort out major details from minor ones, or trying to put
the details in any special order, or even trying to spell words correctly.
Your goal is to accumulate raw material by making up a list of everything

about your subject that occurs to you.

After freewriting and questioning, Mike made up the following list of

details.

Making a List: A Student Model

Diner and truck stop job—worst one | ever had

Manager was wifair and nasty

Warked ten hours a day, sixty hours a week

Waited on customers, bused tables, cleaned bathrooms

Washed dishes in hot, steamy kitchen, wildaded heavy cartons
off delivery trucks

Got paid minimum wage

Had na social life

Sometimes had to wark overtime—ng extra pay

Boss always critical of my work

Manager hated college kids, treated them worse than other workers

Couldnt get a day off to rest ar be with friends

continued

21
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Na real friends at this job—ng social life

Asked for twao days off to go to a wedding—no way!

Hurt my back

Had to work at least sixty hours a week to make tuition for
first semester in college

Bass was insulting, even made racial remarks

Ridiculed my hair, clothing

Had to share my tips with other workers in the kitchen and

cashiers—not just with dther servers

One detail led to another as Mike expanded his list. Slowly but
surely, more details emerged, some of which he could use in developing his
paragraph. By the time you finish making a list, you should be ready to plan
an outline of your paragraph and then to write your first draft.

Listing

To get a sense of making a list, use a sheet of paper to list a series of details
about one of the best or worst jobs you ever had. Don’t worry about decid-
ing whether the details are major or minor; instead, just get down as many
details as you can think of in five or ten minutes.

Technique 4: Clustering

Clustering, also known as diagramming or mapping, is another strategy that
can be used to generate material for a paper of any length. This method is
helpful for people who like to think in a visual way. In clustering, you use
lines, boxes, arrows, and circles to show relationships among the ideas and
details that occur to you.

Begin by stating your subject in a few words in the center of a blank
sheet of paper. Then, as ideas and details occur to you, put them in boxes
or circles around the subject and draw lines to connect them to each other
and to the subject. Put minor ideas or details in smaller boxes or circles,
and use connecting lines to show how they relate as well.

Keep in mind that there is no right or wrong way of clustering. It is a
way to think on paper about how various ideas and details relate to one
another. The following is an example of what Mike might have done to
develop his ideas:
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Clustering: A Student Model

Unloading C i
heavy cartons he:\:r>¥:99 s
from trucks yey

Hard work

Busing tables

Had to share
tips

Working at diner and truck stop

Poor working Mean boss
conditions

Hurtback Nasfy remarks
unloading truck about my wWork

Hated
co”ege kids

In addition to helping generate material, clustering often suggests
ways to organize ideas and details.

Clustering/Diagramming

Use clustering or diagramming to organize the details that you created for
the previous activity about a best or worst job (page 22).

Technique 5: Preparing a Scratch Outline

A scratch outline can be the single most helpful technique for writing a good
paper. A scratch outline often follows freewriting, questioning, making a
list, or clustering, but it may also gradually emerge in the midst of these
strategies. In fact, trying to make a scratch outline is a good way to see if
you need to do more prewriting. If you cannot come up with a solid
outline, then you know you need to do more prewriting to clarify your
main point and its several kinds of support.

In a scratch outline, you think carefully about the point you are
making, the supporting items for that point, and the order in which you
will arrange those items. The scratch outline is a plan or blueprint to help
you achieve a unified, supported, and well-organized composition.
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Scratch Outline: A Student Model

In Mike’s case, as he was working on his list of details, he suddenly
realized what the plan of his paragraph could be. He could organize many
of his details into one of three supporting groups: (1) the work involved
in the job, (2) the pay, and (3) the working conditions. He then went back
to the list, crossed out items that he now saw did not fit, and numbered
the items according to the group where they fit. Here is what Mike did

with his list:

(W)

_ =

g

Diner and truck stop job—worst one | ever had

Manager was wifair and nasty
Worked ten hours a day, sixty hours a week
Waited on customers, bused tables, cleaned bathrooms
Washed dishes in hot, steamy kitchen, unloaded heavy
cartons dff delivery trucks
Got paid minimum wage
Hotelno—soctaitite
b el .
Bass always critical of my work
Manager hated college kids, treated them warse than dther

workers

S o e fiend
i s ol

Asked for two days off ta g0 to a wedding—na way!

Hurt my back

Had to work at least sixty hours a week o make tuition for

first semester in college

Boss was insulting, even made racial remarks

Ridiculed my hair, clothing

I had to map floors

Had to share my tips with other warkers in the kitchen and

cashiers—not just with other servers

When I interviewed, I didn't know I would also be unloading

trucks, cleaning bathrooms

W




Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

CHAPTER 2 The Writing Process

Under the list, Mike was now able to prepare his scratch outline:

—_—
The diner and truck stop was my worst jaob.
1. Hard work

2. Lousy pay

3. Paar working conditions

After all his prewriting, Mike was pleased. He knew that he had

a promising composition—one with a clear point and solid support. He saw
that he could organize the material into a paragraph with a topic sentence,
supporting points, and vivid details. He was now ready to write the first
draft of his paragraph, using his outline as a guide. Chances are that if you
do enough prewriting and thinking on paper, you will eventually discover

the point and support of your paragraph. J

Making a Scratch Outline

Create a scratch outline that could serve as a guide if you were to write a
paragraph on your best or worst job experience.

Writing the First Draft

When you write a first draft, be prepared to put in additional thoughts and
details that did not emerge during prewriting. And don’t worry if you hit
a snag. Just leave a blank space or add a comment such as “Do later” and
press on to finish the paper. Also, don’t worry yet about grammar, punc-
tuation, or spelling. You don’t want to take time correcting words or sen-
tences that you may decide to remove later. Instead, make it your goal to
state your main idea clearly and develop the content of your paragraph
with plenty of specific details.

Writing a First Draft: A Student Model

Here is Mike’s first draft, done in longhand:

Fhre—trescent—dinecandtrneistopdob was the piz. Working

at the cresent falls diner and Truck Stop was the worst job
I ever had. The wark was physically very hard. During my
“dong-ten hour days I had to carcy heavy teays of food to the

continued
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custamers, and the tables had to be cleaned.. Fren, You would
wash dishes and then go unload the delivery truck of food
supplies. At the same time I had to keep track in my head of
all the cartons I had unloaded. The second bad feature that
made the job a warst one was the pay. The pay was lousey. I
had to work at least sixty hours a week to afford next semester’s
tuition. I got only minimun wage, and I had to share my tips
with the kitchen workers toa. And the boss was a creep wha
hated me cause I was a college student, he gave me lousey
hours. Even called me horrible names to my face. DETAILS!

After Mike finished the first draft, he was able to put it aside until
the next day. You will benefit as well if you can allow some time betweej

finishing a draft and starting to revise.

ACTIVITY 6 Drafting

'\3.

L@I

Working with a fellow classmate, see if you can fill in the missing words
in the following explanation of Mike’s first draft.

1.

Mike presents his in the first sentence and
then crosses it out and revises it right away to make it read smoothly
and clearly.

Notice that he continues to accumulate specic supporting details as
he writes the draft. For example, he crosses out and replaces “long”

with the more specific . When talking about his pay, he
adds

There are various misspellings—for example,
Mike doesn’t worry about spelling at this point. He just wants to get
down as much of the substance of his paragraph as possible.

There are various punctuation errors, especially the run-on and the
fragment near the (beginning, middle, end) of the paragraph.
Near the close of his paragraph, Mike can’t think of more details to

insert, so he simply prints as a reminder to himself for
the next draft.
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Revising

Revising is as much a stage in the writing process as prewriting, out-
lining, and doing the first draft. Revising means that you rewrite a
paragraph or paper, building upon what has already been done in
order to make it stronger. One writer has said about revision, “It’s like
cleaning house—getting rid of all the junk and putting things in the
right order.” It is not just “straightening up”; instead, you must
be ready to roll up your sleeves and do whatever is needed to create
an effective paper. Too many students think that a first draft is the
final one. They start to become writers when they realize that revising
a rough draft three or four times is often at the heart of the writing
process.

Here are some quick hints that can help make revision easier. First,
set your first draft aside for a while. You can then come back to it with
a fresher, more objective point of view. Second, work from typed or
printed text, preferably double-spaced so you’ll have room to hand-
write changes later. You'll be able to see the paragraph or paper more
impartially if it is typed than if you were just looking at your own
familiar handwriting. Next, read your draft aloud. Hearing how your
writing sounds will help you pick up problems with meaning as well
as with style. Finally, as you do all these things, write additional
thoughts and changes above the lines or in the margins of your paper.
Your written comments can serve as a guide when you work on the
next draft.

There are two stages to the revision process:

* Revising content

* Revising sentences

Revising Content

To revise the content of your paragraph, ask the following questions:
1. Is my paragraph unified?

* Do I have a clear, single point in the first sentence of the
paragraph?

* Does all my evidence support my opening point?
2. Is my paragraph supported?

* Are there separate supporting points for the opening
point?

* Do I have specific evidence for each supporting point?

* Is there plenty of specific evidence for the supporting
points?

3. Is my paragraph organized?
* Do Ihave a clear method of organizing my thoughts?

* Do I use transitions and other connecting words?

27
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Revising Sentences

To revise individual sentences in your paragraph, ask the following
questions:

1.

6.

Do I use parallelism to balance my words and ideas?

. Do I have a consistent point of view?
. Do I use specific words?

2
3
4.
5

Do I use active verbs?

. Do I use words effectively by avoiding slang, clichés, pretentious

language, and wordiness?

Do I vary my sentences in length and structure?

Part 3 of this text will give you practice in revising sentences.

Revising: A Student Model

For his second draft, Mike used a word-processing program on a com-
puter. He then printed out a double-spaced version of his paragraph,
leaving himself plenty of room for handwritten revisions. Here is Mike’s
second draft plus the handwritten changes and additions that became his
third draft:

job I ever had.AThe work was physically very hard. During my ten
hour days | had to carry heavy trays of food to the custamers, and
I had to clean the tables = I
the-tabtes-had-te-be-cleaned

unload the delivery truck, lifting freavy: cartons of food supplies.

: . ¢
had-urteaded. The second bad feature that-rrade-thejob-a-worst one
was the pay. Fhe-pay-was-teusey. | had to work at least sixty hours

a week to afford next semester’s tuitiory | got only minimun wage,
and | had to share my tips with the kitchen workers too. The working
conditions were horrible. | had to wash dishes, Once, when unloading
a truck, I hurt my back so badly | was out of work for a week without
pay! And the boss was a€reep who hated me cause | was a college
student, he gave me teusey hours. Even

to my face.

Working at the cresent falls diner and Truck Stop was the worst
First of all

. Yeuwould wash dishes and then go
sixty-pound

because
Finall

in a hot and steamy Kitchen

tyrant

terrible made racist slurs
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Mike made his changes in longhand as he worked on the second

draft. As you will see when you complete the following activity, a revision
should serve to make a paragraph more unified, supported, and organized.

Revising a Draft

Fill in the missing words.

1.

To clarify the organization, Mike adds at the beginning of the first sup-

porting point the transitional phrase “ ”"and he sets off

7

the third supporting point with the word “

In the interest of (unity, support, organization) , he crosses

“"

out the sentence ./ He realizes that
this sentence is not a relevant detail to support the idea that the
work was physically hard.

To add more (unity, support, organization) , he changes

“heavy cartons” to “ ”; he adds “

” to his sentence about washing dishes.

In the interest of eliminating wordiness, he removes the words

1" ’’ and “ ‘//

To achieve parallelism, he changes “the tables had to be cleaned” to

1" 4

For greater sentence variety, Mike combines two short sentences

beginning the second part of the sentence with “ "
To create a consistent point of view, Mike changes “You would wash

dishes” to “ 7

Mike becomes more specific by changing “called me horrible names to

7”7

my face” to “

Finally, he replaces the somewhat vague word “creep” with the more

7”7

precise word “

Editing and Proofreading

The next-to-last major stage in the writing process is editing—checking a
paper for mistakes in grammar, punctuation, usage, and spelling. Students
often find it hard to edit a paper carefully. They have put so much work

ACTIVITY 7
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into their writing, or so little, that it’s almost painful for them to look at the
paper one more time. You may simply have to will yourself to carry out this
important closing step in the writing process. Remember that eliminating
sentence-skills mistakes will improve an average paper and help ensure a
strong grade on a good paper. Furthermore, as you get into the habit of
checking your papers, you will also get into the habit of using sentence
skills consistently. They are an integral part of clear, effective writing.

The checklist of sentence skills on the inside back cover of the book will
serve as a guide while you are editing your paper.

Here are tips that can help you edit the next-to-final draft of a paper
for sentence-skills mistakes:

Editing Tips
1. Have at hand two essential tools: a good dictionary (see Chapter 30)
and a grammar handbook (you can use Part 3 of this book).

2. Use a sheet of paper to cover your writing so that you can
expose only one sentence at a time. Look for errors in grammar,
spelling, and typing. It may help to read each sentence out loud.
If the sentence does not read clearly and smoothly, chances are
something is wrong.

3. Pay special attention to the kinds of errors you tend to make.
For example, if you tend to write run-ons or fragments, be
especially on the lookout for these errors.

4. Try to work on a typed and printed draft, where you’ll be able
to see your writing more objectively than you could on a hand-
written page; use a pen with colored ink so that your corrections
will stand out.

Proofreading, the final stage in the writing process, means checking a
paper carefully for spelling, grammar, punctuation, and other errors. You
are ready for this stage when you are satisfied with your choice of support-
ing details, the order in which they are presented, and the way they and
your topic sentence are worded.

At this point in your work, use your dictionary to do final checks on
your spelling. Use a grammar handbook (such as the one in Part 3 of this
text) to be sure about grammar, punctuation, and usage. Also read through
your paper carefully, looking for typing errors, omitted words, and any
other errors you may have missed before. Proofreading is often hard to
do—again, students have spent so much time with their work, or so little,
that they want to avoid it. But if it is done carefully, this important final
step will ensure that your paper looks as good as possible.

Proofreading Tips

1. One helpful trick at this stage is to read your paper out loud. You
will probably hear awkward wordings and become aware of spots
where the punctuation needs to be changed. Make the improve-
ments needed for your sentences to read smoothly and clearly.
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2. Another strategy is to read your paper backward, from the last
sentence to the first. This helps keep you from getting caught up
in the flow of the paper and missing small mistakes—which is
easy to do since you're so familiar with what you meant to say.

Editing and Proofreading: A Student Model

After typing into his word-processing file all the revisions in his para-
graph, Mike printed out another clean draft. He then turned his attention

to editing changes, as shown here:

My Job at the Crescent Falls Diner and Truck Stop

C F D
Working at the eresent f\alls g\iner and Truck Stop was the worst

job I ever had. First of all, the work was physically very hard. During

- customers
my ten hour days;| had to carry heavy trays of food to the eustarers,
A
washe unloaded

and | had to clean the tables. | weutdzwash dishes and then
the delivery truck, lifting sixty-pound cartons of food supplies. The

second bad feature was the pay. | had to work at least sixty hours a
muumum

week to afford next semester’s tuition because | got only rririmuA

wage, and | had to share my tips with the kitchen workers too. Finally,
A

the working conditions were horrible. | had to wash dishes in a hot
and steamy kitchen. Once, when unloading a truck, | hurt my back so

badly | was out of work for a week without pay! And the boss was
because .
a tyrant who hated me €ause | was a college student; ke gave me
, ridiculed my clothes, omj
terrible hours/AEven made racist slurs to my face.

You can make your changes (as Mike did) in longhand right on the

printout of your paper. To note Mike's changes, complete the activity that
follows.

),

Editing and Proofreading a Draft

Fill in the missing words.

1.

As part of his editing, Mike checked and corrected the
of two words, customers and minimum. He also added a

between the compound adjective “ten-hour.”

He added to set off an introductory phrase (“During my

ten-hour days”) and an introductory word (“Finally”).

31
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3.

He corrected a run on (“

”) by replacing the comma with

a period between the two sentences and by capitalizing the first word of
the second sentence.

4.

He corrected word use by changing “cause” to “____ " He
eliminated wordiness by changing “I would wash dishes and then go

“ V4

unload ...” to

He corrected by changing “crescent falls diner” to
“Crescent Falls Diner.”

Since revision can occur at any stage of the writing process, includ-
ing editing, Mike makes one of his details more vivid by adding the

7”7

descriptive words “

At this point, all Mike had to do was to enter his corrections, print out

the final draft of the paper, and proofread it for any typos or other careless
errors. He was then ready to hand it in to his instructor.

Tips on Using a Computer

* If you are using your school’s computer center, allow enough
time. You may have to wait for a computer or printer to be free.
In addition, you may need several sessions at the computer and
printer to complete your paper.

* Every word-processing program allows you to save your writing
by pressing one or more keys. Save your work file frequently as
you write your draft. A saved file is stored safely on the computer
or network. A file that is not saved will be lost if the computer
crashes or if the power is turned off.

* Keep your work in two places—the hard drive or network you
are working on and, if you have one, a backup USB drive. At the
end of each session with the computer, copy your work onto the
USB drive or e-mail a copy to yourself. Then if the hard drive or
network becomes damaged, you'll have the backup copy.

* Print out your work at least at the end of every session. Then
not only will you have your most recent draft to work on away
from the computer, but also you’ll have a copy in case something
should happen to your electronic copy.

*  Work in single spacing so that you can see as much of your writing
on the screen at one time as possible. Just before you print out your
work, change to double spacing.

* Before making major changes in a paper, create a copy of your file.
For example, if your file is titled “Worst Job,” create a file called
“Worst Job 2.” Then make all your changes in that new file. If the
changes don’t work out, you can always go back to the original file.
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Using a Computer at Each Stage
of the Writing Process

Following are some ways to make word processing a part of your
writing.

Prewriting

If you're a fast typist, many kinds of prewriting will work well on the
computer. With freewriting in particular, you can get ideas onto the screen
almost as quickly as they occur to you. A passing thought that could be
productive is not likely to get lost. You may even find it helpful, when
freewriting, to dim the screen of your monitor so that you can’t see what
you're typing. If you temporarily can’t see the screen, you won’t have to
worry about grammar or spelling or typing errors (all of which do not
matter in prewriting); instead, you can concentrate on getting down as
many ideas and details as possible about your subject.

After any initial freewriting, questioning, and list-making on a com-
puter, it’s often very helpful to print out a hard copy of what you've done.
With a clean printout in front of you, you'll be able to see everything at
once and revise and expand your work with handwritten comments in the
margins of the paper.

Word processing also makes it easy for you to experiment with the
wording of the point of your paper. You can try a number of versions in a
short time. After you have decided on the version that works best, you can
easily delete the other versions—or simply move them to a temporary
“leftover” section at the end of the paper.

If you have prepared a list of items during prewriting, you may be able
to turn that list into an outline right on the screen. Delete the ideas you feel
should not be in your paper (saving them at the end of the file in case you
change your mind), and add any new ideas that occur to you. Then use the
cut and paste functions to shuffle the supporting ideas around until you
find the best order for your paper.

Writing Your First Draft

Like many writers, you may want to write out your first draft by hand and
then type it into the computer for revision. Even as you type your hand-
written draft, you may find yourself making some changes and improve-
ments. And once you have a draft on the screen, or printed out, you will
find it much easier to revise than a handwritten one.

If you feel comfortable composing directly on the screen, you can ben-
efit from the computer’s special features. For example, if you have written
an anecdote in your freewriting that you plan to use in your paper, simply
copy the story from your freewriting file and insert it where it fits in your
paper. You can refine it then or later. Or if you discover while typing that
a sentence is out of place, cut it out from where it is and paste it wherever
you wish. And if while writing you realize that an earlier sentence can be
expanded, just move your cursor back to that point and type in the added
material.
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Revising

It is during revision that the virtues of word processing really shine. All
substituting, adding, deleting, and rearranging can be done easily within
an existing file. All changes instantly take their proper places within the
paper, not scribbled above the line or squeezed into the margin. You can
concentrate on each change you want to make because you never have to
type from scratch or work on a messy draft. You can carefully go through
your paper to check that all your supporting evidence is relevant and to
add new support as needed here and there. Anything you decide to elim-
inate can be deleted in a keystroke. Anything you add can be inserted
precisely where you choose. If you change your mind, all you have to do
is delete or cut and paste. Then you can sweep through the paper, focusing
on other changes, such as improving word choice, increasing sentence
variety, eliminating wordiness, and so on.

If you are like many students, you will find it convenient to print
out a hard copy of your file at various points throughout the revision. You
can then revise in longhand—adding, crossing out, and indicating changes—
and later quickly make these changes in the document.

Editing and Proofreading

Editing and proofreading also benefit richly from word processing. Instead
of crossing or whiting out mistakes, or rewriting an entire paper to correct
numerous errors, you can make all necessary changes within the most
recent draft. If you find editing or proofreading on the screen hard on your
eyes, print out a copy. Mark any corrections on that copy, and then trans-
fer them to the final draft.

If the word-processing program you're using includes spelling and
grammar checks, by all means use them. The spell-check function tells you
when a word is not in the computer’s dictionary. Keep in mind, however,
that the spell-check cannot tell you how to spell a name correctly or when
you have mistakenly used, for example, their instead of there. To a spell-
checker, Thank ewe four the complement is as correct as Thank you for the
compliment. Also, use the grammar check with caution. Any errors it
doesn’t uncover are still your responsibility, and it sometimes points out
mistakes when there are none.

A word-processed paper, with its clean look and handsome format-
ting, looks so good that you may feel it is in better shape than it really is.
Do not be fooled by your paper’s appearance. Take sufficient time to
review your grammar, punctuation, and spelling carefully.

Even after you hand in your paper, save the computer file. Your
instructor may ask you to do some revising, and then the file will save you
from having to type the paper from scratch.
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Using Peer Review

Often, it is a good idea to have another student respond to your writing
before you hand it in to the instructor. On the day a paper is due, or on a
day when you are writing papers in class, your instructor may ask you to
pair up with another student. That student will read your paper, and you
will read his or her paper.

Ideally, read the other paper aloud while your partner listens. If that is
not practical, read it in a whisper while he or she looks on. As you read,
both you and your partner should look and listen for spots where your
reading snags.

Your partner should then read your paper, marking possible trouble
spots while doing so. Then each of you should do three things:

|. Identification

On a separate sheet of paper, write at the top the title and author of the
composition you have read. Under it, put your name as the reader of
the paper.

2. Scratch QOutline

“X-ray” the paper for its inner logic by making up a scratch outline. The
scratch outline need be no more than twenty words or so, but it should
show clearly the logical foundation on which the essay is built. It should
identify and summarize the overall point of the paper and the three areas
of support for the point.

Your scratch outline should be organized like this:

Point:

Support:
1.
2.
3.

For example, here is a scratch outline of the paper on page 105 about a
new puppy in the house:

Point: A ew puppy can have dramatic effects on a house.

Support:
1. Keeps family awake at night

o Destroys possessions

3. Causes arqguments
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3. Comments
Under the outline, write the heading “Comments.” Here is what you
should comment on:

* Look at the spots where your reading of the paragraph snagged:
Are words missing or misspelled? Is there a lack of parallel
structure? Are there mistakes with punctuation? Is the meaning of
a sentence confusing? Try to figure out what the problems are and
suggest ways of fixing them.

* Are there spots in the composition where you see problem with
unity, support, or organization? (You'll find it helpful to refer to the
checklist on the inside back cover of this book.) If so, offer com-
ments. For example, you might say, “More details are needed
to back up your main point” or “Some of the supporting details
here don’t really back up your point.”

* Finally, make note of something you really liked about the para-
graph, such as good use of transitions or an especially realistic or
vivid specific detail.

After you have completed your evaluation of the composition, give it to
your partner. Your instructor may provide you with the option of rewriting
a piece of work in light of this feedback. Whether or not you rewrite, be
sure to hand in the peer evaluation form with your composition.

1. Has your understanding of the writing process changed since read-
ing Chapter 27 In what ways?

2. Of the four prewriting techniques (freewriting, questioning, making
a list, and clustering), which one seems best for the way you might
approach a writing assignment?

Review Activities

You now have a good overview of the writing process, from prewriting to
drafting to revising to editing. The chapters in Part 2 will deepen your
sense of the four goals of effective writing: unity, support, organization or
coherence, and sentence skills.

To reinforce much of the information about the writing process that
you have learned in this chapter, you can now work through the following
review activities:

¢ Prewriting
* Outlining, drafting, and revising
¢ Taking a writing inventory

* Chapter review
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Prewriting

These activities will give you practice in some of the prewriting strategies
you can use to generate material for a paragraph. Although the focus here
is on writing a paragraph, the strategies apply to writing an essay as well.
See if you can do two or more of these prewriting activities.

Freewriting

On a sheet of paper, freewrite for several minutes about a success or
failure in your life. Don’t worry about grammar, punctuation, or spelling.
Try to write, without stopping, about whatever comes into your head
concerning your success or failure.

Questioning REVIEW ACTIVITY 2

On another sheet of paper, answer the following questions about the
success or failure you've started to write about.

1. When did this success or failure occur?
2. Where did it take place?

3. What is one reason you consider this experience a success or failure?
Give specific details to illustrate this reason.

4. What is another reason for this success or failure? What are some
details that support the second reason?

5. Can you think of a third reason for this success or failure? What are
some details that support the third reason?

Clustering REVIEW ACTIVITY 3

In the center of a blank sheet of paper, write and circle the word success or
failure. Then, around the circle, add reasons and details about this experi-
ence. Use a series of boxes, circles, or other shapes, along with connecting
lines, to set off the reasons and details. In other words, try to think about
and explore your topic in a very visual way. |

Making a List REVIEW ACTIVITY 4

On a separate piece of paper, make a list of details about the success or
failure. Don’t worry about putting them in a certain order. Just get down as
many details about the experience as you can. The list can include specific
reasons why the experience was a success or failure and specific details
supporting those reasons. |

Outlining, Drafting, and Revising

Here you will get practice in the writing steps that follow prewriting:
outlining, drafting, revising, editing, and proofreading.
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NAYIANYGRTRREN Scratch Outline

On the basis of your prewriting, see if you can prepare a scratch outline
made up of your main idea and the three main reasons for your success or
failure. Use the form below:

I experienced success or failure when I

Reason 1:

Reason 2:

Reason 3:

NANAYGUTRNER First Draft

Now write a first draft of your paragraph. Begin with your topic sen-
tence, stating the success or failure you experienced. Then state the first
reason to support your main idea, followed by specific details support-
ing that reason. Next, state the second reason, followed by specific details
supporting that reason. Finally, state the third reason, followed by
support.

Don’t worry about grammar, punctuation, or spelling. Just concentrate
on getting down on paper the details about your experience.

NAYIADYGRTARAE Revising the Draft

Ideally, you will have a chance to put your paragraph aside for a while
before writing the second draft. In your second draft, try to do all of the
following:

1. Add transition words such as first of all, another, and finally to introduce
each of the three reasons why your success or failure occurred.
2. Omit any details that do not truly support your topic sentence.

3. Add more details as needed, making sure you have plenty of support
for each of your three reasons.

4. Check to see that your details are vivid and specific. Can you make a
supporting detail more concrete? Are there any persuasive, colorful
specifics you can add?

5. Try to eliminate wordiness (see pages 428-429) and clichés (see
pages 425-426).

6. In general, improve the flow of your writing.

7. Besure to include a final sentence that rounds off the paragraph, bring-
ing it to a close.
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Editing and Proofreading

When you have your almost-final draft of the paragraph, proofread it as
follows:

1. Using your dictionary, check any words that you think might be
misspelled. Or use a spell-check program on your computer.

2. Using Part 3 of this book, check your paragraph for mistakes in gram-
mar, punctuation, and usage.

3. Read the paragraph aloud, listening for awkward or unclear spots.
Make the changes needed for the paragraph to read smoothly and
clearly. Even better, see if you can get another person to read the draft
aloud to you. The spots that this person has trouble reading are spots
where you may have to do some rewriting.

4. Take a sheet of paper and cover your writing so that you can expose
and carefully check one line at a time. Or read your writing backward,
from the end of the paragraph to the beginning. Look for typing errors,
omitted words, and other remaining errors.

Don't fail to edit and proofread carefully. You may be tired of working
on your paragraph at this point, but you want to give the extra effort
needed to make it as good as possible. A final push can mean the differ-
ence between a higher and a lower grade.

Taking a Writing Inventory
Your Approach to Writing

This activity is not a test, so try to be as honest as possible when answering
the following questions. Becoming aware of your writing habits can help
you make helpful changes in your writing.

1. When you start work on a paper, do you typically do any prewriting?

Yes Sometimes No

2. If so, which of the prewriting techniques do you use?

Freewriting Clustering
Questioning Scratch outline
List making Other (please describe)

3. Which prewriting technique or techniques work best for you or do you
think will work best for you?

4. Many students have said they find it helpful to handwrite a first draft
and then type that draft on a computer. They then print out the draft

REVIEW ACTIVITY 8

REVIEW ACTIVITY 9
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10.

and revise it by hand. Describe your own way of drafting and revising
a composition.

. After you write the first draft of a composition, do you have time to set

it aside for a while so you can come back to it with a fresh eye?

. How many drafts do you typically write when doing a paper?

. When you revise, are you aware that you should be working toward a

composition that is unified, solidly supported, and clearly organized?
Has this chapter given you a better sense that unity, support, and
organization are goals to aim for?

. Do you revise a paragraph for the effectiveness of its sentences as well

as for its content?

. What (if any) information has this chapter given you about prewriting

that you will try to apply in your writing?

What (if any) information has this chapter given you about revising
that you will try to apply in your writing?

Chapter Review

AT DY TINA]Y The Writing Process

1.

Answer each of the following questions by filling in the blank or circling
the answer you think is correct.

True or false? ___ Writing is a skill that anyone can learn with
practice.

An effective paragraph or essay is one that

a. makes a point.

b. provides specific support.

c. makes a point and provides specific support.

d. none of the above.
The sentence that states the main idea of a paragraph is known as the

sentence.
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Prewriting can help a writer develop

a. a good topic to write about.

b. a good main point to make about the topic.
c. enough details to support the main point.
d. all of the above.

One step that everyone should use at some stage of the writing pro-
cess is to prepare a plan for the paragraph or essay known as a(n)

When you start writing, your first concern should be
a. spelling.

b. content.

C. grammar.

d. punctuation.
The words first, next, then, also, another, and finally are examples of
signal words, commonly known as

A computer can help a writer

a. turn a list into an outline.

b. find just the right words to express a point.
c. add and delete supporting evidence.

d. all of the above.

All of us have come to various crossroads in our lives—times when we
must make an important decision about which course of action to follow.
Think about a major decision you had to make (or one you are planning
to make). Then write a paragraph on the three reasons for your decision.
Start out by describing the decision you have reached. Each of the
supporting details that follow should fully explain the reasons for your
decision. Here are some examples of major decisions that often confront
people:

Enrolling in or dropping out of college
Accepting or quitting a job

Getting married or divorced

Breaking up with a boyfriend or girlfriend
Having a baby

Moving away from home

WRITING
ASSIGNMENT
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EXPLORING WRITING ONLINE

In this chapter, you learned that writing is a multistep process. Using your
favorite search engine, such as Google, type the words “writing process.”
Find at least three Web sites that provide helpful information about how
to approach writing in this way.

RESPONDING TO IMAGES

1. What process is being illustrated in this image? Translate the steps
into written, rather than visual, instructions.

2. How would you illustrate the steps of the writing process visually?

For additional materials on Chapter 2, visit www.mhhe.com/langan.
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A WRITER'S TEMPLATE: Across Disciplines

As a college student, you will do a lot of writing. The writing that you do
will often involve making a point and supporting that point with reasons
and details. Keep this in mind when you read the first draft of the following
paragraph written by Desmond for a psychology course, and then answer
the questions that follow.

What Do Psychologists Do?

Psychologists study human behavior and the way the mind works.
When psychologists conduct experiments, they look for patterns
to understand and predict behavior. When psychologists work with
people, they ask questions about thoughts, feelings, and actions.
Lastly, when psychologists work with people, they also help them
change unproductive habits.

Desmond, the writer of the previous paragraph, provided three reasons to
support his opening point but not much else. Together with a classmate,
complete the following outline by providing two specific supporting details
for each of Desmond’s three reasons.

Title: What Do Psychologists Do?

Topic sentence: Psychologists study human behavior and the way the mind
works.

1. When psychologists conduct experiments, they look for patterns to
understand and predict behavior.

a.

b.

2. When psychologists work with people, they ask questions about
thoughts, feelings, and actions.

a.

b.

3. Lastly, when psychologists work with people, they also help them
change unproductive habits.

a.

b.

Using your outline, revise Desmond’s paragraph.

COLLABORATIVE
ACTIVITY

EXPLORE WRITING
FURTHER



CHAPTER 3

Four Steps for
Writing, Four Bases
for Revising

CHAPTER 4

Nine Patterns of
Paragraph
Development

CHAPTER 5
Moving from
Paragraph to Essay

Writing Effective
Paragraphs

PART 2 SHOWS YOU HOW TO

* begin a paper by making a point of some kind

e provide specific evidence to support that point

e organize and connect specific evidence

e revise so that your sentences flow smoothly and clearly

e edit so that your sentences are error-free

PART 2 WILL ALSO

e introduce you to nine patterns of paragraph development
e explain and illustrate the differences between a paragraph and an essay

* show you how to evaluate paragraphs and essays for unity, support, coherence,
and sentence skills

EXPLORING WRITING PROMPT:

In Part 2, you will learn to make a point and to back it up in paragraphs and essays by
using various patterns of development. Among these are (1) exemplification and (2)
comparison or contrast.




Consider the following topics:
1. The students | have met since coming to college are, for the most part,

2. The expectations of high school teachers and college professors differ in that

In each blank, write a main point that turns the topic into a central idea. Then write a paragraph that develops each
point fully. For topic 1, use examples to support your point, and you will be writing an exemplification paragraph; for
topic 2, illustrate how the teachers and professors differ, and you will be writing a comparison or contrast paragraph.




CHAPTER

Four Steps for Writing,

Four Bases for Revising

CHAPTER PREVIEW

What Are the Steps
to Writing Effective
Paragraphs?

* Step 1: Make a Point

* Step 2: Back Up Your
Point

* Step 3: Organize the
Support

e Step 4: Write Clear,
Error-Free Sentences

Four Bases for
Revising Writing

e Base 1: Unity

e Base 2: Support
 Base 3: Coherence
 Base 4: Sentence Skills

&

RESPONDING TO IMAGES

Has anyone misunderstood something you wrote? What happened? What did you
write to make that person get the wrong idea? Take a few minutes to recount your
experience. In this chapter, you'll learn how to write clearly so that others don’t
misinterpret your point.
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What Are the Steps to Writing
Effective Paragraphs?

To write an effective paragraph, you should begin by making a point, and
then go on to support that point with specific evidence. Finally, end your
paper with a sentence that rounds off the paragraph and provides a sense
of completion.

Step 1: Make a Point

It is often best to state your point in the first sentence of your paragraph,
as Mike does in his paragraph about working at a diner and truck stop.
The sentence that expresses the main idea, or point, of a paragraph is
called the topic sentence. Your paragraph will be unified if you make sure
that all the details support the point in your topic sentence.

It is helpful to remember that a topic sentence is a general statement.
The sentences that follow it provide specific support for the general
statement.

Understanding the Paragraph

Each group of sentences in the following activity could be written as a
short paragraph. Circle the letter of the topic sentence in each case. To find
the topic sentence, ask yourself, “Which is a general statement supported
by the specific details in the other three statements?”

Begin by trying the following example item. First circle the letter of the
sentence you think expresses the main idea. Then read the explanation.

EXAMPLE
a. CNN.com provides market trading information.
b. CNN.com is a good source of national and world news.
CNN.com has a lot to offer its readers.

d. There are many video clips and podcasts available on CNN.com.

EXPLANATION: Sentence a explains one important benefit of CNN.com.
Sentences b and d provide other specific advantages of CNN.com. In
sentence ¢, however, no one specific benefit is explained. Instead, the
words “a lot to offer” refer only generally to such benefits. Therefore,
sentence c is the topic sentence; it expresses the main idea. The other
sentences support that idea by providing examples.

Food and toiletries can be purchased at bulk prices.
The price of gasoline is cheaper at a warehouse club.
My family and I enjoy shopping at warehouse clubs.

a n oop

My children love the food samples.

ACTIVITY 1




48 PART 2 Writing Effective Paragraphs

oo p

A

oo op

a0 oo

Instead of talking on the telephone, we send text messages.
People rarely talk to one another these days.

Rather than talking with family members, we sit silently in front
of the TV or computer all evening.

In cars, we ignore our traveling companions to listen to the radio.

Once I completely forgot to study for a history final.

During finals week, something awful always happens.

The city bus was twenty minutes late on the day of my English final.
Another time, the battery in my calculator died during my math
final.

Today’s retail environment relies on a variety of technologies.
Cash registers operate on point-of-sale software.

Merchandise is tracked through hand-held barcode scanners.
Anti-shoplifting devices help reduce retail theft.

The submission techniques in MMA were developed from jujitsu
and judo.

Mixed martial arts (MMA) is an evolution of different fighting
techniques.

Kickboxing and karate provided MMA with striking techniques.

. The clinching techniques in MMA were taken from wrestling

and sumo.

Understanding the Topic Sentence

An effective topic sentence does two things. First, it presents the topic of
the paragraph. Second, it expresses the writer’s attitude or opinion or idea
about the topic. For example, look at the following topic sentence:

Professional athletes are overpaid.

In the topic sentence, the topic is professional athletes; the writer’s idea
about the topic is that professional athletes are overpaid.

ACTIVITY 2 Topic Sentences

For each topic sentence that follows, underline the topic and double-
underline the point of view that the writer takes toward the topic.

EXAMPLES

Living in a small town has many advantages.

Cell phones should be banned in schools.

1. The apartments on Walnut Avenue are a fire hazard.
2. Losing my job turned out to have benefits.

3. Blues is the most interesting form of American music.



Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

CHAPTER 3  Four Steps for Writing, Four Bases for Revising 49

. Our neighbor’s backyard is a dangerous place.

. Paula and Jeff are a stingy couple.

. Snakes do not deserve their bad reputation.

. Pollution causes many problems in American cities.

. New fathers should receive at least two weeks of “paternity leave.”

O 0 N O U1

. People with low self-esteem often need to criticize others.

10. Learning to write effectively is largely a matter of practice.

Identifying Topics, Topic Sentences, and Support

The following activity will sharpen your sense of the differences between
topics, topic sentences, and supporting sentences.

Breaking Down the Parts of a Paragraph ACTIVITY 3

Each group of items below includes one topic, one main idea (expressed
in a topic sentence), and two supporting details for that idea. In the space
provided, label each item with one of the following;:

T topic
Ml main idea

SD supporting details

1. a. The weather in the summer is often hot and sticky.
b. Summer can be an unpleasant time of year.
c. Summer.

d. Bug bites, poison ivy, and allergies are a big part of
summertime.

2. a. Thenew Ultimate sports car is bound to be very popular.

b. The company has promised to provide any repairs
needed during the first three years at no charge.

c. Because it gets thirty miles per gallon of gas, it offers
real savings on fuel costs.

d. The new Ultimate sports car.
3. a. Decorating an apartment doesn’t need to be expensive.

b. A few plants add a touch of color without costing a lot
of money.

c. Inexpensive braided rugs can be bought to match near-
ly any furniture.

d. Decorating an apartment.
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4. a. Long practice sessions and busy game schedules take
too much time away from schoolwork.

b. High school sports.

c. The competition between schools may become so
intense that, depending on the outcome of one game,
athletes are either adored or scorned.

d. High school sports put too much pressure on young
athletes.

5. a. After mapping out the best route to your destination,
phone ahead for motel reservations.

b. Along car trip.

c. FPollowing a few guidelines before a long car trip can
help you avoid potential problems.

d. Have your car’s engine tuned as well, and have the
tires, brakes, and exhaust system inspected.

Step 2: Back Up Your Point

To support your point, you need to provide specific reasons, examples,
and other details that explain and develop it. The more precise and par-
ticular your supporting details are, the better your readers can “see,”
“hear,” and “feel” them.

Understanding General versus Specific Ideas

A paragraph is made up of a main idea, which is general, and the specific
ideas that support it. So to write well, you must understand the difference
between general and specific ideas.

It is helpful to realize that you use general and specific ideas all the
time in your everyday life. For example, in choosing a film to rent, you
may think, “Which should I rent, an action movie, a comedy, or a
romance?” In such a case, film is the general idea, and action movie, comedy,
and romance are the specific ideas.

Or you may decide to begin an exercise program. In that case, you
might consider walking, pilates, or lifting weights. In this case, exercise
is the general idea, and walking, pilates, and lifting weights are the spe-
cific ideas.

Or if you are talking to a friend about a date that didn’t work out
well, you may say, “The dinner was terrible, the car broke down, and we
had little to say to each other.” In this case, the general idea is the date
didn't work out well, and the specific ideas are the three reasons you
named.

The following activities will give you experience in recognizing the
relationship between general and specific. They will also provide a helpful
background for the information and additional activities that follow.
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Identifying General Ideas

Each group of words consists of one general idea and four specific ideas.
The general idea includes all the specific ideas. Underline the general idea

in each group.
EXAMPLE

subway  bus train

public transportation
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ACTIVITY 4

railway

voice

1. raspy high-pitched

2. breakfast food
orange juice

scrambled eggs

3. Mars Venus planet Saturn Earth

4. pill syrup caplet tablet pain reliever

5. zoology botany chemistry science biology

6. surfing kayaking water sports rafting  waterskiing
7. peony flower rose daisy tulip

8. Indian  Pacific Atlantic ocean Mediterranean

9. ceremony wedding funeral graduation baptism
10. yup yeah yes yep yesh

Developing Specific Ideas

In each item below, one idea is general and the others are specific. The
general idea includes the specific ones. In the spaces provided, write in
two more specific ideas that are covered by the general idea.

EXAMPLE

General: exercises

Specific: chin-ups, jumping jacks,

deep

Belgian waffles

screechy

smoked bacon

ACTIVITY 5

sit-ups push-ups

m Refer to the images in the margins when answering item 5. J

1. General: pizza toppings

Specific: sausage, mushrooms,
2. General: furniture

Specific: rocking chair, coffee table,
3. General: magazines

Specific: Reader’s Digest, Newsweek,
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4. General: birds
Specific: eagle, pigeon, ,

5. General: music

Specific: jazz, classical, ,
6. General: cold symptoms

Specific: aching muscles, watery eyes, ,

7. General: children’s games

Specific: hopscotch, dodgeball, ,

8. General: transportation

Specific: plane, motorcycle, ,

9. General: city problems

Specific: overcrowding, pollution, ,

10. General: types of TV shows

Specific: cartoons, reality shows, ,

ACTIVITY 6 What Ideas Have in Common

Read each group of specific ideas below. Then circle the letter of the gen-
eral idea that tells what the specific ideas have in common. Note that the
general idea should not be too broad or too narrow. Begin by trying the
example item, and then read the explanation that follows.

EXAMPLE

Specific ideas: peeling potatoes, washing dishes, cracking eggs, cleaning
out refrigerator

The general idea is
a. household jobs.

kitchen tasks.

c. steps in making dinner.

EXPLANATION: It is true that the specific ideas are all household jobs,
but they have in common something even more specific—they are all tasks
done in the kitchen. Therefore, answer a is too broad, and the correct answer
is b. Answer c is too narrow because it doesn’t cover all the specific ideas.
Although two of them could be steps in making a dinner (“peeling potatoes”
and “cracking eggs”), two have nothing to do with making dinner.
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. Specific ideas: “I had no time to study,” “The questions were unfair,’
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. Specific ideas: crowded office, rude coworkers, demanding boss, unrea-

sonable deadlines

The general idea is

a. problems.

b. work problems.

c. problems with work schedules.

. Specific ideas: cactus, rosebush, fern, daisy

The general idea is

a. plants.

b. plants that have thorns.

c. plants that grow in the desert.

. Specific ideas: Band-Aids, gauze, antiseptic, aspirin

The general idea is
a. supplies.
b. first-aid supplies.

c. supplies for treating a headache.

. Specific ideas: trout, whales, salmon, frogs

The general idea is
a. animals.
b. fish.

c. animals living in water.

. Specific ideas: Hershey bar, lollipop, mints, fudge

The general idea is
a. food.

b. candy.

¢. chocolate.

. Specific ideas: “Go to bed,” “Pick up that trash,” “Run twenty laps,”

“Type this letter.”

The general idea is

a. remarks.

b. orders.

c. the boss’s orders.

“I'had a headache,” “The instructor didn’t give us enough time.”
The general idea is

a. statements.

b. excuses for being late.

c. excuses for not doing well on a test.
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8. Specific ideas: candle, sun, headlight, flashlight
The general idea is
a. things that are very hot.
b. light sources for a home.
c. sources of light.
9. Specific ideas: driving with expired license plates, driving over the

speed limit, parking without putting money in the meter, driving
without a license

The general idea is:
a. ways to cause a traffic accident.
b. traffic problems.
c. ways to get a ticket.
10. Specific ideas: “ Are we there yet?” “Where do people come from?” “Can
I have that toy?” “Do I have to go to bed now?”
The general idea is
a. Things adults say to one another.
b. Things children ask adults.
c. Things children ask at school.

ACTIVITY 7 What Is the General Idea?

In the following items, the specific ideas are given but the general ideas are
unstated. Fill in the blanks with the general ideas.

EXAMPLE

General idea: car problems

Specific ideas: flat tire dented bumper
cracked windshield dirty oil filter

1. General idea:

Specific ideas: nephew grandmother
aunt cousin

2. General idea:

Specific ideas: boots sneakers
sandals slippers

3. General idea:

Specific ideas: camping hiking
fishing hunting

4. General idea:

Specific ideas: broom sponge
mop glass cleaner
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5. General idea:

Specific ideas:

6. General idea:

Specific ideas:

7. General idea:

Specific ideas:

8. General idea:

Specific ideas:

9. General idea:

Specific ideas:

10. General idea:

Specific ideas:
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cloudy sunny
Snowy rainy

Spread mustard on slice of bread
Add turkey and cheese

Put lettuce on top of cheese
Cover with another slice of bread

thermos of lemonade insect repellent
basket of food blanket

fleas in carpeting loud barking
tangled fur veterinary bills
diabetes cancer
appendicitis broken leg
flooded basements wet streets
rainbow overflowing rivers

Recognizing Specific Details
Specific details are examples, reasons, particulars, and facts. Such details
are needed to support and explain a topic sentence effectively. They
provide the evidence needed for us to understand, as well as to feel and
experience, a writer’s point.

Below is a topic sentence followed by two sets of supporting sentences.
Write a check mark next to the set that provides sharp, specific details.

Topic sentence: Ticket sales for a recent Rolling Stones concert proved
that the classic rock band is still very popular.

a.

Fans came from everywhere to buy tickets to the concert.
People wanted good seats and were willing to endure a
great deal of various kinds of discomfort as they waited
in line for many hours. Some people actually waited for
days, sleeping at night in uncomfortable circumstances.
Good tickets were sold out extremely quickly.

The first person in the long ticket line spent three days
standing in the hot sun and three nights sleeping on
the concrete without even a pillow. The man behind her
waited equally long in his wheelchair. The ticket window
opened at 10:00 A.M., and the tickets for the good seats—
those in front of the stage—were sold out an hour later.
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EXPLANATION: The second set (b) provides specific details. Instead
of a vague statement about fans who were “willing to endure a great
deal of various kinds of discomfort,” we get vivid details we can see
and picture clearly: “three days standing in the hot sun,” “three nights
sleeping on the concrete without even a pillow,” and “The man behind
her waited equally long in his wheelchair”

Instead of a vague statement that tickets were “sold out extremely
quickly,” we get exact and vivid details: “The ticket window opened at
10:00 A.M,, and the tickets for the good seats—those in front of the

stage—were sold out an hour later”

Specific details are often like a movie script. They provide us with such
clear pictures that we could make a film of them if we wanted to. You
would know just how to film the information given in the second set of
sentences. You would show the fans in line under a hot sun and, later,
sleeping on the concrete. The first person in line would be shown sleeping
without a pillow under her head. You would show tickets finally going on
sale, and after an hour you could show the ticket seller explaining that all
of the seats in front of the stage were sold out.

In contrast, the writer of the first set of sentences (a) fails to provide
the specific information needed. If you were asked to make a film based
on set 4, you would have to figure out on your own just what particulars
to show.

When you are working to provide specific supporting information in a
paper, it might help to ask yourself, “Could someone easily film this infor-
mation?” If the answer is yes, your supporting details are specific enough
for your readers to visualize.

ACTIVITY 8 Specific vs. General Support

Each topic sentence in this activity is followed by two sets of support-
ing details. Write S (for specific) in the space next to the set that provides
specific support for the point. Write G (for general) next to the set that
offers only vague general support.

1. Topic sentence: Alonzo was relieved when he received the results from
his physical exam.

a. Alonzo’s blood pressure was 120/80, which is within
the normal range for men. His cholesterol ratio was
below 4, which is good for men of his age.

b. Alonzo’s doctor told him that his blood pressure was
normal. He also learned that his cholesterol levels were
normal.
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2. Topic sentence: When preparing meals on a budget, canned meats and
beans provide cost-effective alternatives.

a.

Canned meat can be used rather than fresh meat to prepare
meals. Canned fish can also be used. Canned beans are
another alternative when preparing economical meals.

Spam can be used instead of sirloin beef to prepare stews
and stir-fry dishes. Canned tuna can be used to make
baked casseroles and pasta meals. Canned kidney, pinto,
and black beans can be used instead of ground beef to
make chili and grilled burgers.

3. Topic sentence: My college campus provides students with valuable

resources.

a.

The writing tutors at the Learning Center help students
find topics and assist them with revision and editing. The
reference librarians at the library help students locate
appropriate books and online journals for their research
papers. The academic advisers at the Counseling Office
notify students about required and elective courses dur-
ing registration.

Tutors on campus help students with the different stages of
their writing. Librarians help students with their research
by locating different sources in the library and online. Coun-
selors on campus provide students with useful informa-
tion on course registration.

4. Topic sentence: RateMyProfessor.com provides students with a reli-
able source of information for finding out information about their

professors.

a.

On RateMyProfessor.com, students evaluate their profes-
sors. Professors are scored on their quality of teaching.
They are also rated in other areas. The most helpful sec-
tion of a rating is the user comments.

On RateMyProfessor.com, students give their professors a
“scorecard.” Professors are scored on their quality of teach-
ing under the categories “good,” “average,” and “poor.”
They are also rated in terms of “easiness,” “clarity,” and
“helpfulness.” Some teachers are even awarded a “hot”
chili pepper rating. The user comments—the most helpful
section of the Web site—allows students to write honestly
about what they liked and disliked about their professors.

5. Topic sentence: Employers are providing different work options to help
employees reduce the cost of commuting to and from work.

a.

Some employers are allowing their employees to work
from home one day a week. Some employers are pro-
viding a condensed work week. Some employers are
encouraging transportation alternatives and providing
public transit incentives.
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b. Some employers are allowing employees to telecom-
mute one day a week by using their home computer,
the Internet, and phone and video conferencing. Some
employers are condensing the work week from five
eight-hour days to four ten-hour days. Some employers
are encouraging employees to car pool, and they are pay-
ing for monthly bus and rail passes.

ACTIVITY 9 Specific vs. General Support in a Paragraph

At several points in each of the following paragraphs, you are given a
choice of two sets of supporting details. Write S (for specific) in the space
next to the set that provides specific support for the point. Write G (for
general) next to the set that offers only vague, general support.

Paragraph 1

My daughter is as shy as I am, and it breaks my heart to see her dealing
with the same problems I had to deal with in my childhood because of my
shyness. I feel very sad for her when I see the problems she has making
friends.

a. It takes her a long time to begin to do the things other
children do to make friends, and her feelings get hurt
very easily over one thing or another. She is not at all
comfortable about making connections with her class-
mates at school.

b. She usually spends Christmas vacation alone because
by that time of year she doesn’t have friends yet. Only
when her birthday comes in the summer is she confident
enough to invite school friends to her party. Once she
sends out the invitations, she almost sleeps by the tele-
phone, waiting for the children to respond. If they say
they can’t come, her eyes fill with tears.

I recognize very well her signs of shyness, which make her look smaller
and more fragile than she really is.

c. When she has to talk to someone she doesn’t know well,
she speaks in a whisper and stares sideways. Pressing
her hands together, she lifts her shoulders as though she
wished she could hide her head between them.

d. When she is forced to talk to anyone other than her fam-
ily and her closest friends, the sound of her voice and the
position of her head change. Even her posture changes
in a way that makes it look as if she’s trying to make her
body disappear.
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It is hard for me to watch her passing unnoticed at school.

e.

Paragraph 2

She never gets chosen for a special job or privilege,
even though she tries her best, practicing in privacy at
home. She just doesn’t measure up. Worst of all, even her
teacher seems to forget her existence much of the time.

Although she rehearses in our basement, she never gets
chosen for a good part in a play. Her voice is never loud
or clear enough. Worst of all, her teacher doesn’t call on
her in class for days at a time.

It is said that the dog is man’s best friend, but I strongly believe that the
honor belongs to my computer. A computer won't fetch a stick for me, but
it can help me entertain myself in many ways.

a.

If I am bored, tired, or out of ideas, the computer allows
me to explore things that interest me, such as anything
relating to the world of professional sports.

The other day, I used my computer to visit the National
Football League’s Web site. I was then able to get injury
updates for players on my favorite team, the Philadelphia
Eagles.

While the dog is a faithful friend, it does not allow me to be a more respon-
sible person the way my computer does.

C.

I use my computer to pay all my bills online. I also use it
to balance my checkbook and keep track of my expenses.
Now I always know how much money is in my account
at the end of the month.

The computer helps me be responsible with financial
matters because it records my transactions. With the
computer, I have access to more information, which
allows me to make good decisions with my money.

A dog might help me meet strangers I see in the park, but the computer
helps me meet people who share my interests.

e.

With my computer, I can go online and find people with
every type of hobby or interest. Thousands of blogs and
discussion groups are available featuring people from all
over the country—and the world. The computer can even
allow me to develop meaningful personal relationships
with others.

Two months ago, I discovered a Web site for people in
my community who enjoy hiking. I'm planning to meet
a group next Saturday for a day hike. And earlier this
year, I met my wonderful fiancée, Shelly, through an
online dating service.
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Providing Specific Details

ACTIVITY 10 Getting Specific

Each of the following sentences contains a general word or words, set off
in italic type. Substitute sharp, specific words in each case.
EXAMPLE

After the parade, the city street was littered with garbage.
After the parade, the city street was littered with multicolored confetti, dirty

popcorn, and lifeless balloons.

1. If I had enough money, I'd visit several places.

2. It took her a long time to get home.

3. Ron is often stared at because of his unusual hair color and hairstyle.

4. After you pass two buildings, you'll see my house on the left.

5. Nia’s purse is crammed with lots of stuff.

6. I bought some junk food for the long car trip.

7. The floor in the front of my car is covered with things.

8. When his mother said no to his request for a toy, the child reacted
strongly.
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9. Devan gave his girlfriend a surprise present for Valentine’s Day.

10. My cat can do a wonderful trick.

Selecting Details That Fit

The details in your paper must all clearly relate to and support your open-
ing point. If a detail does not support your point, leave it out. Otherwise,
your paper will lack unity. For example, see if you can circle the letter of
the two sentences that do not support the following topic sentence.

Topic sentence: Tom is a very talented person.

Tom is always courteous to his professors.

He has created beautiful paintings in his art course.
Tom is the lead singer in a local band.

He won an award in a photography contest.

® & n T p

He is hoping to become a professional photographer.

EXPLANATION: Being courteous may be a virtue, but it is not a talent,
so sentence a does not support the topic sentence. Also, Tom's desire to
become a professional photographer tells us nothing about his talent; thus,
sentence e does not support the topic sentence either. The other three
statements all clearly back up the topic sentence. Each in some way supports
the idea that Tom is talented—in art, as a singer, or as a photographer.

Details That Don’t Fit ACTIVITY 11

In each group below, circle the two items that do not support the topic
sentence.

1. Topic sentence: Carla seems attracted only to men who are unavailable.

a. She once fell in love with a man serving a life sentence in prison.

b. Her parents worry about her inability to connect with a nice
single man.

c. She wants to get married and have kids before she is thirty.

d. Her current boyfriend is married.

e. Recently she had a huge crush on a Catholic priest.
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a.

b.

a.

b.

a.

b.

2. Topic sentence: Some dog owners have little consideration for other people.

Obedience lessons can be a good experience for both the dog and
the owner.

Some dog owners let their dogs leave droppings on the sidewalk or
in other people’s yards.

They leave the dog home alone for hours, and it barks and howls
and wakes the neighbors.

Some people keep very large dogs in small apartments.

Even when small children are playing nearby, owners let their bad-
tempered dogs run loose.

3. Topic sentence: Dr. Eliot is a very poor teacher.

He cancels class frequently with no explanation.

When a student asks a question that he can’t answer, he becomes
irritated with the student.

He got his PhD at a university in another country.

. He’s taught at the college for many years and is on a number of

faculty committees.

He puts off grading papers until the end of the semester, and then
returns them all at once.

4. Topic sentence: Some doctors seem to think it is all right to keep patients
waiting.

Pharmaceutical sales representatives sometimes must wait hours to
see a doctor.

The doctors stand in the hallway chatting with nurses and secretar-
ies even when they have a waiting room full of patients.

Patients sometimes travel long distances to consult with a particu-
lar doctor.

When a patient calls before an appointment to see if the doctor is
on time, the answer is often yes even when the doctor is two hours
behind schedule.

Some doctors schedule appointments in a way that ensures long
lines, to make it appear that they are especially skillful.

5. Topic sentence: Several factors were responsible for the staggering loss
of lives when the Titanic sank.

More than 1,500 people died in the Titanic disaster; only 711 survived.

Despite warnings about the presence of icebergs, the captain
allowed the Titanic to continue at high speed.

If the ship had hit the iceberg head-on, its watertight compartments
might have kept it from sinking; however, it hit on the side, result-
ing in a long, jagged gash through which water poured in.

The Titanic, equipped with the very best communication systems
available in 1912, sent out SOS messages.

When the captain gave orders to abandon the Titanic, many pas-

sengers refused because they believed the ship was unsinkable, so
many lifeboats were only partly filled.
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Providing Details That Fit
Writing Specific Details

Each topic sentence in this activity is followed by one supporting detail.
See if you can add a second detail in each case. Make sure your detail
supports the topic sentence.

1. Topic sentence: There are valid reasons why students miss deadlines.
a. Students may have more than one paper to write on any given day.

b.

2. Topic sentence: Those who serve in the military make many sacrifices.

a. They leave their families to serve on tours of duty.
b.

3. Topic sentence: Sabrina has such a positive outlook on life.

a. When she lost her job, she contacted an employment agency right
away.

b.

4. TTopic sentence: There are many advantages to group work.

a. Everyone has talents to contribute.

b.

5. Topic sentence: Everyone should take measures to prevent identity theft.
a. Passwords should be changed regularly.
b.

Providing Support

Working in pairs, see if you can add two supporting details for each of the
following topic sentences.

1. Topic sentence: The managers of this apartment building don’t care
about their renters.

a. Mrs. Harris has been asking them to fix her leaky faucet for two
months.

b.

C.

2. Topic sentence: None of the shirts for sale were satisfactory.

a. Some were attractive but too expensive.
b.

C.

ACTIVITY 12

ACTIVITY 13

9
L@I
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3. Topic sentence: After being married for forty years, Mr. and
Mrs. Lambert have grown similar in odd ways.

a. They both love to have a cup of warm apple juice just before bed.
b.

C.

4. Topic sentence: It is a special time for me when my brother is in town.

a. We always catch the latest sci-fi thriller and then stop for pizza.
b.

C.

5. Topic sentence: Our neighbor’s daughter is very spoiled.

a. When anyone else in the family has a birthday, she gets several
presents too.
b.

C.

Providing Details in a Paragraph

ACTIVITY 14 Adding Details to a Paragraph

The following paragraph needs specific details to back up its three sup-
porting points. In the spaces provided, write two or three sentences of
convincing details for each supporting point.

A Disappointing Concert
Although | had looked forward to seeing my favorite band in
concert, the experience was disappointing. For one thing, our seats

were terrible, in two ways.

In addition, the crowd made it hard to enjoy the music.

continued
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And finally, the band members acted as if they didn't want to be

there.

Omitting and Grouping Details in Planning a Paragraph

One common way to develop material for a paper involves three steps:
(1) Make a list of details about your point, (2) omit details that don’t truly
support your point, and (3) group remaining details together in logical
ways. Omitting details that don’t fit and grouping related details together
are part of learning how to write effectively.

Grouping Details

See if you can figure out a way to put the following details into three
groups. Write A in front of the details that go with one group, B in front of
the details that go with a second group, and C in front of the details that
make up a third group. Cross out the four details that do not relate to the
topic sentence.

Topic sentence: My brother Sean caused our parents lots of headaches
when he was a teenager.

In constant trouble at school

While playing a joke on his lab partner, nearly blew up the
chemistry lab

Girlfriend was eight years older than he and had been
married twice

Girlfriend had a very sweet four-year-old son
Parents worried about people Sean spent his time with
Several signs that he was using drugs

Failed so many courses that he had to go to summer
school in order to graduate

Was suspended twice for getting into fights between classes
Our father taught math at the high school we attended

His money just disappeared, and he never had anything to
show for it

His best pal had been arrested for armed robbery

ACTIVITY 15
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Often looked glassy-eyed

Hung around with older kids who had dropped out of
school

Until he was in eighth grade, he had always been on the
honor roll

No one was allowed in his room, which he kept locked
whenever he was away from home

Has managed to turn his life around now that he’s in college

EXPLANATION: After thinking about the list for a while, you probably real-
ized that the details about Sean’s trouble at school form one group. He got
in trouble at school for nearly blowing up the chemistry lab, failing courses,
and fighting between classes. Another group of details has to do with his
parents’ worrying about the people he spent time with. His parents were
worried because he had an older girlfriend, a best friend who was arrested
for armed robbery, and older friends who were school dropouts. Finally,
there are the details about signs that he was using drugs: his money disap-
pearing, his glassy-eyed appearance, and not allowing others in his room.
The main idea—that as a teenager, the writer’s brother caused their
parents lots of headaches—can be supported with three kinds of evi-
dence: the trouble he got into at school, his friends, and the signs indi-
cating he was on drugs. The other four items in the list do not logically
go with any of these three types of evidence and so should be omitted.

ACTIVITY 16 Omitting and Grouping Details

This activity will give you practice in omitting and grouping details. See if
you can figure out a way to put the following details into three groups. Write
A in front of the details that go with one group, B in front of the details that
go with a second group, and C in front of the details that make up a third
group. Cross out the four details that do not relate to the topic sentence.

Topic sentence: There are practical ways for college students to manage
their time wisely.

Students should guard how they spend their time.
Students should keep track of how they spend their time.

College students also have a difficult time managing their
money.

A time log will tell them how much time they spend
studying, working, and so forth.

They should avoid distractions—the TV, the Internet, the
phone, for example—when studying.

Students should prioritize how they spend their time.
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A monthly calendar will allow them to record important
due dates and appointments.

A time log will tell them how much time they waste and
how they waste it.

Parents need to manage their time wisely.

Students miss deadlines because they are unable to man-
age their time.

They should ask their family members and friends to
respect their regular study time.

A daily to-do list will allow them to prioritize what needs
to be accomplished.

Some students even fail classes because of their poor time-
management skills.

They should talk to their employer if their work schedule
conflicts with their study time.

A time log can provide information on whether students
are managing their time wisely.

Calendars and to-do lists are specific tools that students
can use to prioritize their time.

Step 3: Organize the Support

You will find it helpful to learn two common ways of organizing support
in a paragraph—listing order and time order. You should also learn the
signal words, known as transitions, that increase the effectiveness of each
method.

Transitions are words and phrases that indicate relationships between
ideas. They are like signposts that guide travelers, showing them how to
move smoothly from one spot to the next. Be sure to take advantage of
transitions. They will help organize and connect your ideas, and they will
help your readers follow the direction of your thoughts.

Listing Order

A writer can organize supporting evidence in a paper by providing a list
of two or more reasons, examples, or details. Often the most important or
interesting item is saved for last because the reader is most likely to
remember the last thing read.

Transition words that indicate listing order include the following:

one second also next last of all
for one thing third another moreover finally

first of all next in addition furthermore
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Mike’s paragraph about working at the diner and truck stop
(Chapter 1, p. 8) uses listing order: It lists three reasons why it was the
worst job he ever had, and each of those three reasons is introduced by
one of the preceding transitions. In the following spaces, write in the
three transitions:

First of all Second Finally

The first reason in the paragraph about working at the plant is introduced
with first of all, the second reason by second, and the third reason by finally.

ACTIVITY 17 Using Listing Order

Use listing order to arrange the scrambled list of sentences below. Number
each supporting sentence 1, 2, 3, . . . so that you go from the least important
item to what is presented as the most important item.

Note that transitions will help by making clear the relationships
between some of the sentences.

Topic sentence: I am no longer a big fan of professional sports, for a
number of reasons.

Basketball and hockey continue well into the baseball
season, and football doesn’t have its Super Bowl until
the middle of winter, when basketball should be at center
stage.

In addition, I detest the high fives, taunting, and trash talk
that so many professional athletes now indulge in during
games.

Second, I am bothered by the length of professional sports
seasons.

Also, professional athletes have no loyalty to a team or
city, as they greedily sell their abilities to the highest
bidder.

For one thing, greed is the engine running professional
sports.

There are numerous news stories of professional athletes
in trouble with the law because of drugs, guns, fights,
traffic accidents, or domestic violence.

After a good year, athletes making millions become
unhappy if they aren’t rewarded with a new contract call-
ing for even more millions.

But the main reason I've become disenchanted with pro-
fessional sports is the disgusting behavior of so many of
its athletes.
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Time Order

When a writer uses time order, supporting details are presented in the
order in which they occurred. First this happened; next this; after that, this;
and so on. Many paragraphs, especially paragraphs that tell a story or give
a series of directions, are organized in a time order.

Transition words that show time relationships include the following;:

first before after when then
next during now while until
as soon later often finally

Read the following paragraph, which is organized in time order. See if
you can underline the six transition words that show the time relationships.

Della had a sad experience while driving home last night. She
traveled along the dark, winding road that led toward her home. She
was only two miles from her house when she noticed a glimmer
of light in the road. The next thing she knew, she heard a sickening
thud and realized she had struck an animal. The light, she realized,
had been its eyes reflected in her car’s headlights. Della stopped the
car and ran back to see what she had hit. It was a handsome cocker
spaniel, with blond fur and long ears. As she bent over the still form,
she realized there was nothing to be done. The dog was dead. Della
searched the dog for a collar and tags. There was nothing. Before
leaving, she walked to several nearby houses, asking if anyone knew
who owned the dog. No one did. Finally Della gave up and drove on.
She was sad to leave someone’s pet lying there alone.

The main point of the paragraph is stated in its first sentence: “Della
had a sad experience while driving home last night.” The support for this
point is all the details of Della’s experience. Those details are presented in
the order in which they occurred. The time relationships are highlighted
by these transitions: while, when, next, as, before, and finally.

Using Time Order ACTIVITY 18

Use time order to arrange the scrambled sentences below. Number the sup-
porting sentences in the order in which they occur in time (1, 2, 3, . . .).

Note that transitions will help by making clear the relationships
between sentences.

Topic sentence: If you have difficulty sleeping, the following steps
should help you sleep better.

Also avoid taking naps during the daytime.

A good night'’s sleep starts by getting up early each morning.
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During the evening, avoid drinking caffeine, which is a
stimulant.

Finally, go to bed at a reasonable and regular time each
evening.

During the daytime, fit regular exercise into your
schedule.

Before you go to bed, avoid reading.

First, check with your doctor to rule out medical problems
such as sleep apnea.

In addition, avoid watching TV before you go to bed.

More about Using Transitions

As already stated, transitions are signal words that help readers follow the
direction of the writer’s thoughts. To see the value of transitions, look at
the two versions of the short paragraph below. Check the version that is
easier to read and understand.

a.

There are several sources that you can use for your
writing assignments. Your own experience is a major
resource. For an assignment about communication
skills, for instance, you can draw on your own experi-
ences in college, at work, and in everyday life. Other
people’s experiences are extremely useful. You may
have heard people you know or even people on TV
talking about communication skills. You can also
interview people. Books, magazines, and the Internet
are good sources of material for assignments. Many
experts, for example, have written about various
aspects of communication skills.

There are several sources that you can use for your
writing assignments. First of all, your own experi-
ence is a major resource. For an assignment about
communication skills, for instance, you can draw
on your own experiences in college, at work, and in
everyday life. In addition, other people’s experiences
are extremely useful. You may have heard people
you know or even people on TV talking about com-
munication skills. You can also interview people.
Finally, books, magazines, and the Internet are good
sources of material for assignments. Many experts,
for example, have written about various aspects of
communication skills.
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EXPLANATION: You no doubt chose the second version, b. The listing
transitions—first of all, in addition, and finally—make it clear when the
author is introducing a new supporting point. The reader of paragraph b
is better able to follow the author’s line of thinking and to note that three
main sources of material for assignments are being listed: your own experi-
ence, other people’s experiences, and books, magazines, and the Internet.

Using Transitions ACTIVITY 19

The following paragraphs use listing order or time order. In each case, fill
in the blanks with appropriate transitions from the box above the para-
graph. Use each transition once.

1. after now first soon while

My husband has developed an involving hobby, in which I, unfor-
tunately, am unable to share. He _________ enrolled in ground flight
instruction classes at the local community college. The lessons were all
about air safety regulations and procedures. ______ passing a dif-
ficult exam, he decided to take flying lessons at the city airport. Every
Monday he would wake at six o’clock in the morning and drive hap-
pily to the airport, eager to see his instructor. __________ he was taking
lessons, he started to buy airplane magazines and talk about them con-
stantly. “Look at that Cessna 150,” he would say. “Isn’t she a beauty?”

, after many lessons, he is flying by himself. _________ he
will be able to carry passengers. That is my biggest nightmare. I know
he will want me to fly with him, but I am not a lover of heights. I can’t
understand why someone would leave the safety of the ground to be in

the sky, defenseless as a kite.

2. | finally for one thing second

The karate class I took last week convinced me that martial arts may
never be my strong point. , there is the issue of balance.

The instructor asked everyone in class to stand on one foot to practice

kicking. Each time I tried, I wobbled and had to spread my arms out
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wide to avoid falling. I even stumbled into Mr. Kim, my instructor,
who glaredatme. | there was the issue of flexibility. Mr. Kim
asked us to stretch and touch our toes. Everyone did this without a
problem—except me. I could barely reach my knees before pain raced
up and down my back. | there was my lack of coordination.
When everyone started practicing blocks, I got confused. I couldn’t
figure out where to move my arms and legs. By the time I got the first
move right, the whole group had finished three more. By the end of my

tirst lesson, I was completely lost.

3. later soon when then

At the age of thirty-one I finally had the opportunity to see snow for
the first time in my life. It was in New York City on a cloudy afternoon
in November. My daughter and I had gone to the American Museum
of Natural History. __ we left the museum, snow was falling
gently. I thought that it was so beautiful! It made me remember mov-
ies I had seen countless times in my native Brazil. We decided to find
ataxi. _____ we were crossing Central Park, snuggled in the cozy
cab, watching the snow cover trees, bushes, branches, and grass. We
were amazed to see the landscape quickly change from fall to winter.

we arrived in front of our hotel, and I still remember step-
ping on the crisp snow and laughing like a child who is touched by
magic.__ thatday, I heard on the radio that another snowstorm
was coming. I was naive enough to wait for thunder and the other
sounds of a rainstorm. I did not know yet that snow, even a snowstorm,

is silent and soft.
4. | lastof all another first of all in addition
Public school students who expect to attend school from September

to June, and then have a long summer vacation, may be in for a big

surprise before long. For a number of reasons, many schools are switch-

ing to a year-round calendar. __ many educators point out that
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the traditional school calendar was established years ago when young
people had to be available during the summer months to work on farms,
but this necessity has long since passed. _______reason s that a longer
school year accommodates individual learning rates more effectively—
that is, fast learners can go into more depth about a subject that inter-
ests them, while those who learn at a slower pace have more time to
master the essential material. , many communities have
gone to year-round school to relieve overcrowding, since students can be
put on different schedules throughout the year. ____ and perhaps

most important, educators feel that year-round schools eliminate the loss

of learning that many students experience over a long summer break.

Step 4: Write Clear, Error-Free Sentences

If you use correct spelling and follow the rules of grammar, punctuation, and
usage, your sentences will be clear and well written. But by no means must
you have all that information in your head. Even the best writers need to use
reference materials to be sure their writing is correct. So when you write your
papers, keep a good dictionary and grammar handbook nearby.

In general, however, save them for after you've gotten your ideas
firmly down in writing. You'll find as you write paragraphs that you will
make a number of sentence errors. Simply ignore them until you get to a
later draft of your paper, when there will be time enough to make the
needed corrections. Part 3 of this text focuses on sentence skills.

Four Bases for Revising Writing

In this chapter, you've learned four essential steps in writing an effective
paragraph. The following box shows how these steps lead to four stan-
dards, or bases, you can use in evaluating and revising paragraphs.

Four Steps ) Four Bases

. If'you make one point and =) your writing will have unity.
stick to that point,

2. If'you back up the point with sy your writing will have support.
specific evidence,

3. If'you organize and connect mmp your writing will have coherence.
the specific evidence,

4. If'you write clear, error-free mp your writing will demonstrate
sentences, effective sentence skills.
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Base |: Unity
Understanding Unity

To achieve unity is to have all the details in your paper related to the single
point expressed in the topic sentence, the first sentence. Each time you
think of something to put in, ask yourself whether it relates to your main
point. If if does not, leave it out. For example, if you were writing about a
certain job as the worst job you ever had and then spent a couple of sen-
tences talking about the interesting people you met there, you would be
missing the first and most essential base of good writing.

To check a paragraph for unity, ask yourself these questions:
1. Is there a clear, single point in the first sentence of the paragraph?

2. Is all the evidence on target in support of the opening point?

Evaluating a Paragraph for Unity

ACTIVITY 20 Omitting Off-Target Sentences

The following paragraph contains two sentences that are off target—
sentences that do not support the opening point—and so the paragraph is not
unified. In the interest of paragraph unity, such sentences must be omitted.

Cross out the off-target sentences and write the numbers of those sen-
tences in the spaces provided.

How to Prevent Plagiarism

Tinstructors should take steps to prevent students from cheating on
exams. 2To begin with, instructors should stop reusing old tests. 3A test
that has been used even once is soon known on the student grapevine.
4Students will check with their friends to find out, for example, what
was on Dr. Patel’s biology final last term. 5They may even manage to
find a copy of the test itself, “accidentally” not turned in by a former
student of Dr. Patel’s. 8Instructors should also take some commonsense
precautions at test time. “They should make students separate
themselves—at least by one seat—during an exam. 8They should also
ban cell phones during an exam. ?If a student is found using a cell phone,
that instructor should take it away. 10Last of all, instructors must make it
clear to students that there will be stiff penalties for cheating. 1"One of
the problems with our school systems is a lack of discipline. 12Instructors
never used to give in to students’ demands or put up with bad behavior,
as they do today. 13Anyone caught cheating should immediately receive
a zero for the exam. 1#A person even suspected of cheating should be
forced to take an alternative exam in the instructor’s office. 1°Because
cheating is unfair to honest students, it should not be tolerated.

The numbers of the off-target sentences:
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Base 2: Support

Understanding Support

The second base of effective writing, support, provides specific examples
that illustrate the main point of a paragraph. Readers want to see and
judge for ourselves whether a writer is making a valid point about a
subject, but without specific details we cannot do so. After realizing the
importance of specific supporting details, one student writer revised a
paper she had done on a restaurant job as the worst job she ever had. In
the revised paper, instead of talking about “unsanitary conditions in the
kitchen,” she referred to such specifics as “green mold on the bacon” and
“ants in the potato salad.” All your paragraphs should include many
vivid details! Using ample support will help you communicate more
clearly and effectively in your writing.

To check a paragraph for support, ask yourself these questions:
1. Is there specific evidence to support the opening point?

2. Is there enough specific evidence?

Evaluating Paragraphs for Support

Checking for Specific Details ACTIVITY 21

The paragraph that follows lacks sufficient supporting details. Identify the
spot or spots where more specific details are needed.

Culture Conflict

Tl am in a constant tug-of-war with my parents over conflicts
between their Vietnamese culture and American culture. 2To begin
with, my parents do not like me to have American friends. 3They think
that | should spend all my time with other Vietnamese people and
speak English only when necessary. 41 get into an argument whenever
| want to go to a fast-food restaurant or a movie at night with my
American friends. >The conflict with my parents is even worse when
it comes to plans for a career. ®My parents want me to get a degree
in science and then go on to medical school. 7On the other hand,
| think | want to become a teacher. 8So far | have been taking both
science and education courses, but soon | will have to concentrate
on one or the other. °The other night my father made his attitude
about what | should do very clear. 19The most difficult aspect of our
cultural differences is the way our family is structured. "My father is
the center of our family, and he expects that | will always listen to
him. 12Although | am twenty-one years old, | still have a nightly curfew
at an hour which | consider insulting. 13Also, | am expected to help

continued
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my mother perform certain household chores that I've really come to
hate. 1#My father expects me to live at home until | am married

to a Vietnamese man. ®When that happens, he assumes | will obey
my husband just as | obey him. 16| do not want to be a bad daughter,
but | want to live like my American female friends.

Fill in the blanks: The first spot where supporting details are needed occurs

after sentence number . The second spot occurs after sentence

number _ The third spot occurs after sentence number

Base 3: Coherence

Understanding Coherence

Once you have determined that a paragraph is unified and supported,
check to see if the writer has a clear and consistent way of organizing the
material.

The third base of effective writing is coherence. The supporting ideas and
sentences in a composition must be organized in a consistent way so that
they cohere, or “stick together.” Key techniques for tying material together
are choosing a clear method of organization (such as time order or emphatic
order) and using transitions and other connecting words as signposts.

To check a paragraph for coherence, ask yourself these questions:

I. Does the paragraph have a clear method of organization?

2. Are transitions and other connecting words used to tie the material
together?

Evaluating Paragraphs for Coherence

ACTIVITY 22 Looking for Organization and Coherence

Answer the questions about coherence that follow the paragraph below.

Why | Bought a Handgun

T bought a handgun to keep in my house for several reasons.
2Most important, | have had a frightening experience with an obscene
phone caller. 3For several weeks, a man has called me once or twice a
day, sometimes as late as three in the morning. #As soon as | pick up
the phone, he whispers something obscene or threatens me by saying,
“I'll get you.” 3 decided to buy a gun because crime is increasing in
my neighborhood. 6One neighbor’s house was burglarized while she
was at work; the thieves not only stole her appliances but also threw

continued



Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

CHAPTER 3  Four Steps for Writing, Four Bases for Revising 77

paint around her living room and slashed her furniture. 7Not long
after this incident, an elderly woman from the apartment house on
the corner was mugged on her way to the supermarket. 8The man
grabbed her purse and threw her to the ground, breaking her hip.
9Buying a gun was my response to listening to the nightly news.

101t seemed that every news story involved violence of some kind—
rapes, murders, muggings, and robberies. 11l wondered if some of the
victims in the stories would still be alive if they had been able to
frighten the criminal off with a gun. 12As time passed, | became more
convinced that | should keep a gun in the house.

a. The paragraph should use emphatic order. Write 1 before the reason that
seems slightly less important than the other two, 2 before the second-
most-important reason, and 3 before the most important reason.

Obscene phone caller
Crime increase in neighborhood

News stories about crime
b. Before which of the three reasons should the transitional words first of
all be added?
c. Before which of the three reasons could the transition in addition be
added?

d. Which words show emphasis in sentence 2?

e. In sentence 8, to whom does the pronoun her refer?

f.  How often does the key word gun appear in the paragraph?

g. What is a synonym for burglarized in sentence 6?

Base 4: Sentence Skills
Understanding Sentence Skills

Errors in grammar, punctuation, sentence structure, mechanics, and even
formatting can detract greatly from your writing; the fourth base, sentence
skills, requires that you identify, fix, and avoid these types of mistakes.
Error-free sentences allow readers to focus on the content of a paragraph
as a whole. Poor grammar and sentence skills can be merely distracting, or
they can change the meaning of a sentence entirely; they also lessen a
writer’s credibility. For instance, a potential employer might think, “If he
can’t spell the word political, does he really have an interest in working on
my campaign?”
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Part 3 of this book focuses on a wide range of sentence skills. You
should review all the skills carefully. Doing so will ensure that you know
the most important rules of grammar, punctuation, and usage—rules
needed to write clear, error-free sentences.

Checking for Sentence Skills

Sentence skills and the other bases of effective writing are summarized in
the following chart and on the inside back cover of the book.

A Summary of the Four Bases of Effective Writing

2
Support
3 / \ ;
Coherence e Specific evidence? Unity
e Plenty of it?
¢ Clear method of e Clear, single point
organization? in the first sentence
e Transitions and of your paragraph?
other connective 4 e All evidence on
devices? Sentence target in support
Skills of opening point?

* Fragments eliminated? (162-178)

¢ Run-ons eliminated? (179-194)

e Correct verb forms? (210-230, 241-251)
* Subject and verb agreement? (231-240)

* Faulty modifiers and faulty parallelism eliminated? (283-288,
295-303)

¢ Faulty pronouns eliminated? (252-262, 263-274)
* Capital letters used correctly? (324-333)

¢ Punctuation marks where needed?

(a) Apostrophe (342-353) (d) Semicolon; colon (379-381)
(b) Quotation marks (354-364)  (e) Hyphen; dash (381-382)
(c) Comma (365-378) (f) Parentheses (382-383)

e Correct paper format? (319-323)
¢ Needless words eliminated? (423—434)
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Evaluating Paragraphs for Sentence Skills

Identifying Sentence Errors ACTIVITY 23

Working with a partner, identify the sentence-skills mistakes at the under- 7 4S8
lined spots in the paragraph that follows. From the box below, choose the & 4

letter that describes each mistake and write it in the space provided. The -‘
same mistake may appear more than once. Use Part 3: Sentence Skills I
(pp. 150-435) as a reference.

a. fragment (162-178) d. apostrophe mistake (342-353)
b. run-on (179-194) e. faulty parallelism (295-303)

c. mistake in subject-verb

agreement (231-240)

Looking Out for Yourself

It's sad but true: “If you don't look out for yourself, no one else
will” For example, some people have a false idea about the power of
a college degree, they think that once they possesses the degree, the
world will be waiting on their doorstep. In fact, nobody is likely to be
on their doorstep unless, through advance planning, they has prepared
themselves for a career. The kind in which good job opportunities exist.
Even after a person has landed a job, however, a healthy amount of
self-interest is needed. People who hide in corners or with hesitation
to let others know about their skills doesn't get promotions or raises.
Its important to take credit for a job well done, whether the job
involves writing a report, organized the office filing system, or calming
down an angry customer. Also, people should feel free to ask the boss
for a raise. If they work hard and really deserve it. Those who look
out for themselves get the rewards, people who depend on others to

help them along get left behind.
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ACTIVITY 24 Evaluating Paragraphs for All Four Bases: Unity, Support,
Coherence, and Sentence Skills

In this activity, you will evaluate paragraphs in terms of all four bases:
unity, support, coherence, and sentence skills. Evaluative comments fol-
low each paragraph below. Circle the letter of the statement that best
applies in each case.

1.

Looks Shouldn’t Matter, But They Do

Often, job applicants are discriminated against based on physical
appearance. First of all, some employers will not hire a man who
wears an earring even though a woman who wears earrings is not
singled out. In addition, someone with a facial piercing on the lip,
nose, or eyebrow is often treated unfairly in the job market. Finally,
some employers will not hire a person who has a visible tattoo yet
they hire people whose tattoos are hidden.

The paragraph is not unified.

The paragraph is not adequately supported.

The paragraph is not well organized.

The paragraph does not show a command of sentence skills.

o AN T

The paragraph is well written in terms of the four bases.

Getting Better Gas Mileage

There is several ways to get better gas mileage from your car. First
of all, properly maintain your car. Regularly check the air pressure in
the tires owing to the fact that under-inflated tires can use up more
gas. A dirty air filter will also cause your car to consume more fuel.
Next, driving efficiently. When on the roadway, drive at no more than
sixty miles per our. The faster you drive the more gas will be guzzled
by your car. At stop signs and traffic lights, avoid sudden starts and
stops. Lastly, lighten your car load. Clean out the trunk of your car
and avoid hauling items unnecessarily. Added weight decrease fuel
economy. Even though someone cannot control the price at the gas
pump; we can control how we use the gas in our fuel tank.

The paragraph is not unified.

The paragraph is not adequately supported.

The paragraph is not well organized.

The paragraph does not show a command of sentence skills.

o AN T

The paragraph is well written in terms of the four bases.
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Tips on Bringing Up Children

In some ways, children should be treated as mature people. Adults
should not use baby talk with children. Using real words with children
helps them develop language skills more quickly. Baby talk makes
children feel patronized, frustrated, and confused, for they want to
understand and communicate with adults by learning their speech. So
animals should be called cows and dogs, not “moo-moos” and “bow-
wows.” Parents should be consistent when disciplining children. If a
parent tells a child, “You cannot have dessert unless you put away your
toys,” it is important that the parent follow through on the warning.

By being consistent, parents will teach children responsibility and

give them a stable center around which to grow. Children should be
allowed and encouraged to make simple decisions. At a restaurant,
children should be allowed to decide what to order. Regarding
finances, they should be able to choose if and how they want to spend
their money. Parents will thus be helping their children prepare for the
complex decisions that they will have to deal with later in life.

The paragraph is not unified.

The paragraph is not adequately supported.

The paragraph is not well organized.

The paragraph does not show a command of sentence skills.

o & n T

The paragraph is well written in terms of the four bases.

Gambling My Life Away

| see now that my compulsive gambling hurt my family life. First of
all, I argued constantly with my wife. When we first married, she did not
seem to mind that | would bet on football and basketball games, but
she began to mind when bookies started calling our home. In addition,
we were always short of money for bills. | am not proud to say that my
wife had to get a second job just to pay for daily expenses, such as gas
and groceries. Most regrettably, | ignored my children. | spent most nights
at sports bars watching the games | had placed bets on. When | was
home, | preferred to play online poker rather than help my children with
their homework or play with them at the park. In hindsight, | see that
| gambled away not only my money but my family.

The paragraph is not unified.

The paragraph is not adequately supported.

The paragraph is not well organized.

The paragraph does not show a command of sentence skills.

o N T

The paragraph is well written in terms of the four bases.
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Children Are Expensive

The cost of raising a child keeps increasing. Many families know
this fact all too well. For one thing, child care costs are getting
higher every year. Parents pay more today for a babysitter or for day
care. Teachers’ salaries, however, are not going up. For another thing,
children’'s clothing costs more. A pair of children’s athletic shoes can
easily cost over fifty dollars. Budget-conscious parents should shop at
discount and outlet garment stores. In addition, food also costs more.
Providing nutritious food is more costly because of rising grocery
prices. Sadly, a Happy Meal at McDonald’s is often cheaper, but not as
nutritious, as a freshly prepared sandwich at home. Health care costs
are also getting higher. If a parent is fortunate to have health insurance,
that parent may find more of his or her paycheck going toward the
monthly premium. Other health-care expenses, such as prescription
and over-the-counter drugs, are getting more expensive too.

The paragraph is not unified.
The paragraph is not adequately supported.
The paragraph is not well organized.

The paragraph does not show a command of sentence skills.

o AN T

The paragraph is well written in terms of the four bases.

WRITING Write a paragraph about a valued material possession. Here are some

ASSIGNMENT suggestions:

Car Appliance

Computer Cell phone

vV Photo album

iPod Piece of clothing

Piece of furniture Stereo system

Piece of jewelry Piece of hobby equipment

Camera Video game console

Your topic sentence should center on the idea that there are several rea-
sons this possession is so important to you. Provide specific examples and
details to develop each reason.
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Use the following checklist as a guide while you are working on your

paragraph:

Yes No

Do you begin with a point?

Do you provide relevant, specific details
that support the point?

Do you use the words first of all, second,
and finally to introduce your three sup-
porting details?

Do you have a closing sentence?

Are your sentences clear and free of
obvious errors?

EXPLORING WRITING ONLINE

Visit a favorite Web site of yours and evaluate it for unity, support, coher-
ence, and sentence skills. Then write a paragraph in which you present
your evaluation. Use the following questions to help you:

Unity: Can you easily identify what the Web site’s goals are?

Support: Does the site contain valuable information, and is that
information presented in an effective way?

Coherence: Is the site organized and easy to navigate?

Sentence Skills: Can you find typos, spelling mistakes, or awkward
sentences?
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RESPONDING TO IMAGES

Focusing on the third base, coherence, describe the organizing principles of
this site, as introduced on its home page, shown here.

o yids, Families

i \s

°
o publisher
© Rese? -
o Teachers

Qv\/s\t"/"s

orms o S

i
Qu artet perf
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For additional materials on Chapter 3, visit www.mhhe.com/langan.
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Comparison
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Definition
Division-Classification

Argument

RESPONDING TO IMAGES

These photographs capture life before and after Hurricane Katrina hit the Gulf Coast.
Compare or contrast these photographs, paying attention to which specific details
changed or stayed constant after the hurricane struck.
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Important Considerations
in Paragraph Development

Before you begin work on particular types of paragraphs, there are several
general considerations about writing to keep in mind.

Knowing Your Subject

Whenever possible, write on a subject that interests you. You will then find
it easier to put more time into your work. Even more important, try to
write on a subject that you already know something about. If you do not
have direct experience with the subject, you should at least have indirect
experience—knowledge gained through thinking, prewriting, reading, or
talking about the subject.

If you are asked to write on a topic about which you have no experi-
ence or knowledge, you should do whatever research is required to gain
the information you need. Without direct or indirect experience, or the
information you gain through research, you may not be able to provide the
specific evidence needed to develop whatever point you are trying to
make. Your writing will be starved for specifics.

Knowing Your Purpose and Audience

The three most common purposes of writing are to inform, to persuade,
and to entertain. Each is described briefly below.

* To inform—to give information about a subject. Authors who are
writing to inform want to provide facts that will explain or teach
something to readers. For example, an informative paragraph
about sandwiches might begin, “Eating food between two slices of
bread—a sandwich—is a practice that has its origins in eighteenth-
century England.”

* To persuade—to convince the reader to agree with the author’s
point of view on a subject. Authors who are writing to persuade
may give facts, but their main goal is to argue or prove a point to
readers. A persuasive paragraph about sandwiches might begin,
“There are good reasons why every sandwich should be made
with whole-grain bread.”

* To entertain—to amuse and delight; to appeal to the reader’s
senses and imagination. Authors write to entertain in various
ways, through fiction and nonfiction. An entertaining paragraph
about sandwiches might begin, “What I wanted was a midnight
snack, but what I got was better—the biggest, most magical
sandwich in the entire world.”

Your audience will be primarily your instructor and sometimes other
students. Your instructor is really a symbol of the larger audience you
should see yourself writing for—an audience of educated adults who
expect you to present your ideas in a clear, direct, organized way. If you
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can learn to write to persuade or inform such a general audience, you will
have accomplished a great deal.

A Note on Tone

It will also be helpful for you to write some paragraphs for a more spe-
cific audience. By so doing, you will develop an ability to choose words
and adopt a tone of voice that is just right for a given purpose and a given
group of people. Tone reveals the attitude that a writer has toward a sub-
ject. It is expressed through the words and details the writer selects. Just
as a speaker’s voice can project a range of feelings, a writer’s voice can
project one or more tones, or feelings: anger, sympathy, hopefulness, sad-
ness, respect, dislike, and so on.

Patterns of Development

Traditionally, writing has been divided into the following patterns of
development:

e Exposition
Exemplification
Process
Cause and effect
Comparison or contrast
Definition
Division-Classification

e Description
* Narration

* Argumentation

In exposition, the writer provides information about and explains a
particular subject. Patterns of development within exposition include giv-
ing examples (exemplification), detailing a process of doing or making some-
thing, analyzing causes and effects, comparing or contrasting, defining a term
or concept, and dividing something into parts or classifying it into catego-
ries.

In addition to exposition, three other patterns of development are com-
mon: description, narration, and argumentation. A description is a verbal
picture of a person, place, or thing. In narration, a writer tells the story of
something that happened. Finally, in argumentation, a writer attempts to
support a controversial point or defend a position on which there is a dif-
ference of opinion.

Each pattern has its own internal logic and provides its own special
strategies for imposing order on your ideas.
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As you practice each pattern, you should remember the following:

Although each paragraph that you write will involve one predominant
pattern, very often one or more additional patterns may be involved as
well. For instance, the paragraph “My Job at the Crescent Falls Diner
and Truck Stop” that you have already read (page 8) presents a series
of examples showing why Mike disliked his job. There is also an element
of narration, as the writer recounts his experience as a story.

Additionally, the paragraph shows how conditions caused this negative
effect. No matter which pattern or patterns you use, each paragraph
will probably involve some form of argumentation. You will advance
a point and then go on to support your point. To convince the reader
that your point is valid, you may use a series of examples, or narration,
or description, or some other pattern of organization. For instance, a
writer could advance the opinion that good horror movies can be eas-
ily distinguished from bad horror movies and then supply comparative
information about both to support her claim. Much of your writing, in
short, will have the purpose of persuading your reader that the idea you

have advanced is valid.

_J

1. Exemplification

In our daily conversations, we often provide examples—that is, details, par-
ticulars, and specific instances—to explain statements that we make. Consider
the several statements and supporting examples in the following box:

Statement

Wal-Mart was crowded today.

The corduroy shirt | bought is
poorly made.

My son Peter is unreliable.

Examples

There were at least four carts
waiting at each of the checkout
counters, and it took me forty-
five minutes to get through a
line.

When | washed it, the colors
began to fade, one button
cracked and another fell off,

a shoulder seam opened, and
the sleeves shrank almost two
inches.

If' | depend on him to turn off

a pot of beans in ten minutes,
the family is likely to eat burned
beans. If | ask him to turn down
the thermostat before he goes
to bed, the heat is likely to stay
on all night.
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In each case, the examples help us see for ourselves the truth of the state-
ment that has been made. In paragraphs, too, explanatory examples help
the audience fully understand a point. Lively, specific examples also add
interest to a piece of writing.

A Paragraph to Consider

Walking Billboards

TMany | Americans have turned into driving, walking billboards.
2As much as we all claim to hate commercials on television, we don't
seem to have any qualms about turning ourselves into commercials.
30ur car bumpers, for example, advertise lake resorts, underground
caverns, and amusement parks. #Also, we wear clothes marked with
other people’s initials and slogans. >Our fascination with the names
of designers shows up on the backs of our sneakers and the pockets
of our shirts and blue jeans. éFurthermore, we wear T-shirts filled
with all kinds of advertising messages. ’For instance, people are
willing to wear shirts that read “Dillon Construction,” “Nike,” or even
“I Got Crabs at Ed's Seafood Palace.” 8These messages belong on
highway billboards. 2In conclusion, we say we hate commercials, but
we actually pay people for the right to advertise their products.

About Unity

1. Which sentence in “Walking Billboards” is irrelevant to the point that
Americans are walking billboards? (Write the sentence number here.)

About Support

2. How many specific examples are given that show that Americans are
walking billboards?

two three four five six

About Coherence

3. What transition words and phrases are used in “Walking Billboards”?

Writing an Exemplification Paragraph

Complete this unfinished paragraph (in the following box), which has as
its topic sentence, “My husband Roger is a selfish person.” Provide the
supporting details needed to develop the examples of Roger’s selfishness.
The first example has been done for you.

QUESTIONS

WRITING
ASSIGNMENT
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A Selfish Person

My husband Roger is a selfish person. For one thing, he refuses to

move out of the city, even though it is a bad place to raise the children.
We inherited same maney when my parents died, and it might be

endugh for a down payment on a small house in a nearby tawn.
But Rager says he would miss his buddies in the neighbarhaad.

Also, when we go on vacation, we always go where Roger wants

to go.

Another example of Roger’s selfishness is that he always spends any

budget money that is left over.

Finally, Roger leaves all the work of caring for the children to me.

PREWRITING

a. On a separate piece of paper, jot down a couple of answers for each of
the following questions:

*  What specific vacations did the family go on because Roger
wanted to go? Write down particular places, length of stay,
time of year. What vacations has the family never gone on (for
example, to visit the wife’s relatives), even though the wife
wanted to?
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*  What specific items has Roger bought for himself (rather than for
the whole family’s use) with leftover budget money?

* What chores and duties involved in the everyday caring for the
children has Roger never done?

Your instructor may ask you to work with one or two other stu-
dents in generating the details needed to develop the three examples
in the paragraph. The groups may then be asked to read their details
aloud, with the class deciding which details are the most effective for
each example.

Here, and in general in your writing, try to generate more support-
ing material than you need. You are then in a position to choose the
most convincing details for your paper.

b. Read over the details you have generated and decide which sound
most effective. Jot down additional details as they occur to you.

c. Take your best details, reshape them as needed, and use them to com-
plete the paragraph about Roger.

REVISING: PEER REVIEW

Read the paragraph to a classmate or friend with these questions in mind
to make sure you have covered the four bases of effective writing:

CHECKLIST FOR EXEMPLIFICATION: THE FOUR BASES
“aBouT UNiTy

¢/ Do all of the examples | provide support the central idea that Roger
is selfish?

| ABOUT SUPPORT

¢/ Are there enough examples to make my point about Roger and
convince others to agree with me?

¢/ Do | appeal to my readers’ senses with vivid, specific examples?

‘ ABOUT COHERENCE

¢/ Have I presented the examples in my paragraph in the most effective
order?

\ ABOUT SENTENCE SKILLS

¢/ Have | used specific rather than general words?
¢/ Are my sentences varied in length and structure?

¢/ Have | checked for spelling and other sentence skills, as listed on the
inside back cover of the book?

Continue revising your work until you and your reader can answer yes to
all these questions.

&

1
f
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BEYOND THE
CLASSROOM

Exemplification

Imagine that you are a restaurant manager who needs to write a
paragraph-long article for the training manual about high-quality
customer service. Explain this concept by providing specific examples
so that your employees understand how important customer service
is in the competitive food service industry.

2. Description

When you describe something or someone, you give your readers a picture
in words. To make this “word picture” as vivid and real as possible, you
must observe and record specific details that appeal to your readers’
senses (sight, hearing, taste, smell, and touch). More than any other type
of writing, a descriptive paragraph needs sharp, colorful details.

Here is a description in which only the sense of sight is used:

A rug covers the living-room floor.
In contrast, here is a description rich in sense impressions:

A thick, reddish-brown shag rug is laid wall to wall across the
living-room floor. The long, curled fibers of the shag seem to whisper
as you walk through them in your bare feet, and when you squeeze
your toes into the deep covering, the soft fibers push back at you
with a spongy resilience.

Sense impressions include sight (thick, reddish-brown shag rug; laid wall
to wall; walk through them in your bare feet; squeeze your toes into the deep
covering; push back), hearing (whisper), and touch (bare feet, soft fibers,
spongy resilience). The sharp, vivid images provided by the sensory
details give us a clear picture of the rug and enable us to share the
writer’s experience.

A Paragraph to Consider

My Teenage Son’s Room

1| push open the door with difficulty. 2The doorknob is loose
and has to be jiggled just right before the catch releases from
the doorjamb. 3Furthermore, as | push at the door, it runs into a
basketball shoe lying on the floor. 4 manage to squeeze in through
the narrow opening. >I am immediately aware of a pungent odor
in the room, most of which is coming from the closet, to my right.
6That’s the location of a white wicker clothes hamper, heaped with
grass-stained jeans, sweat-stained T-shirts, and smelly socks. 7But
the half-eaten burrito, lying dried and unappetizing on the bedside
table across the room, contributes a bit of aroma, as does the glass

continued
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of curdled, sour milk sitting on the sunny windowsill. 8To my left,
the small wire cage on Greg's desk is also fragrant, but pleasantly.
9From its nest of sweet-smelling cedar chips, the gerbil peers out
at me with its bright eyes, its tiny claws scratching against the cage
wall. 19The floor around the wastebasket that is next to the desk

is surrounded by what appears to be a sprinkling of snowballs.
1They're actually old wadded-up school papers, and | can picture
Greg sitting on his bed, crushing them into balls and aiming them at
the “basket”—the trash can. 12| glance at the bed across from the
desk and chuckle because pillows stuffed under the tangled nest of
blankets make it look as if someone is still sleeping there, though |
know Greg is in history class right now. 13| step carefully through the
room, trying to walk through the obstacle course of science-fiction
paperbacks, a wristwatch, sports magazines, and a dust-covered
computer on which my son stacks empty soda cans. 4| leave
everything as | find it, but tape a note to Greg's door saying, “Isn’t it
about time to clean up?”

About Unity
QUESTIONS

1. Does this paragraph have a topic sentence?

About Support

2. Label as sight, touch, hearing, or smell all the sensory details in the fol-
lowing sentences.

That’s the location of a white wicker clothes hamper, heaped with

grass-stained jeans, sweat-stained T-shirts, and smelly socks.

About Coherence

3. Spatial signals (above, next to, to the right, and so on) are often used to
help organize details in a descriptive paragraph. List four space signals
that appear in “My Teenage Son’s Room”:

Writing a Descriptive Paragraph

Write a paragraph describing a certain person’s room. Use as your topic WRITING
sentence “I could tell by looking at the room that a lived = AGSIGNMENT
there.” There are many kinds of people who could be the focus for such a
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paragraph. You can select any one of the following, or think of another

type of person.
Photographer Music lover Carpenter
Cook TV addict Baby
Student Camper Cat or dog lover
Musician Hacker World traveler
Hunter Cheerleader Drug addict
Slob Football player Little boy or girl
Outdoors person Actor Alcoholic
Doctor Dancer Swimmer
PREWRITING
a. After choosing a topic, spend a few minutes making sure it will work.

Prepare a list of all the details you can think of that support the topic.
For example, a student who planned to describe a soccer player’s room
made this list:

soccer balls

shin guards

posters of professional soccer teams
soccer trophies

shirt printed with team name and number
autographed soccer ball

medals and ribbons

photos of player's own team

sports clippings

radio that looks like soccer ball
soccer socks

soccer shorts

If you don’t have enough details, choose another type of person. Check
your new choice by listing details before committing yourself to the
topic.

You may want to use other prewriting techniques, such as freewriting
or questioning, to develop more details for your topic. As you continue
prewriting, keep the following in mind:

* Everything in the paragraph should support your point. For example,
if you are writing about a soccer player’s room, every detail should
serve to show that the person who lives in that room plays and loves
soccer. Other details—for example, the person’s computer, tropical fish
tank, or daily “to-do” list—should be omitted.
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¢ Description depends on the use of specific rather than general
descriptive words. For example:

General Specific

Mess on the floor The obstacle course of science-fiction
paperbacks, a wristwatch, sports
magazines, and a dust-covered
computer on which my son stacks
empty soda cans

Ugly turtle tub Large plastic tub of dirty, stagnant-
looking water containing a few
motionless turtles

Bad smell Unpleasant mixture of strong
chemical deodorizers, urine-soaked
newspapers, and musty sawdust

Nice skin Soft, velvety brown skin

Remember that you want your readers to experience the room
vividly. Your words should be as detailed as a clear photograph,
giving readers a real feel for the room. Appeal to as many senses
as possible. Most of your description will involve the sense of
sight, but you may be able to include details about touch, hearing,
and smell as well.

* Spatial order is a good way to organize a descriptive paragraph.
Move as a visitor’s eye might move around the room, from
right to left or from larger items to smaller ones. Here are a few
transition words of the sort that show spatial relationships.

to the left across from on the opposite side
to the right above nearby
next to below

Such transitions will help prevent you—and your reader—from
getting lost as the description proceeds.

c. Before you write, see if you can make a scratch outline based on your
list. Here is one possible outline of the paragraph about the soccer
player’s room. Note that the details are organized according to spatial
order—from the edges of the room in toward the center.

Topic sentence: | could tell by looking at the room that a soccer player

lived there.
1. Walls

2. Bookcase
3. Desk

4. Chair

5. Floor

d. Then proceed to write a first draft of your paragraph.
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BEYOND THE
CLASSROOM

Description

REVISING: PEER REVIEW

Read your descriptive paragraph slowly out loud to a friend or classmate.
Ask the friend to close his or her eyes and try to picture the room as you
read. Read it out loud a second time. To ensure you have covered the four
bases of effective writing, ask your friend to answer these questions:

ABOUT UNITY

¢/ Does every detail in the paragraph support the topic sentence? Here’s
one way to find out: Ask your friend to imagine omitting the key
word or words (in the case of our example, soccer player) in your
topic sentence. Would readers know what word should fit in that
empty space?

ABOUT SUPPORT

v/ Are the details specific and vivid rather than general?

v/ Has the writer included details that appeal to as many senses as
possible?

ABOUT COHERENCE

¢/ Does the paragraph follow a logical spatial order?

¢/ Has the writer used transitions (such as on top of, beside, and to the left
of’) to help the reader follow that order?

ABOUT SENTENCE SKILLS

¢/ Has the writer carefully proofread his or her paragraph, using the list
on the inside back cover of the book, and corrected all sentence-skills
mistakes, including spelling?

Continue revising your work until you and your reader can answer yes to
all these questions.

Imagine that you are an interior designer. Write a paragraph describ-
ing a design for one of the following: a child’s bedroom, a kitchen, a
small restaurant, a porch, or a bakery. In your prewriting, you might
list all the relevant needs of the people who live or work in the space
you are designing. Consider issues such as storage space, appropriate
lighting and colors, and the first thing people should or would notice
when they walk in. Then put all the parts together so that they work
well as a whole. Use a spatial order in your paragraph to help readers
“see” your room.
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3. Narration

At times we make a statement clear by relating in detail something that
has happened. In the story we tell, we present the details in the order in
which they happened. A person might say, for example, “I was embar-
rassed yesterday,” and then go on to illustrate the statement with the
following narrative:

| was hurrying across campus to get to a class. It had rained
heavily all morning, so | was hopscotching my way around puddles in
the pathway. | called to two friends ahead to wait for me, and right
before | caught up to them, | came to a large puddle that covered
the entire path. | had to make a quick choice of either stepping into
the puddle or trying to jump over it. | jumped, wanting to seem
cool, since my friends were watching, but didn’t clear the puddle.
Water splashed everywhere, drenching my shoe, sock, and pants cuff,
and spraying the pants of my friends as well. “Well done, Dave!” they
said. My embarrassment was all the greater because | had tried to
look so casual.

The speaker’s details have made his moment of embarrassment vivid and
real for us, and we can see and understand just why he felt as he did.

A Paragraph to Consider

Deceptive Appearance

IOutward appearance can be deceptive. 2Eric, a friendly and
good-humored college student, is a prime example. 30n the days
when Eric is absent from classes, his professors seem to miss his
lively personality. #One day after psychology class, Eric asked his
classmate Mona if she wanted to have lunch with him, and she
felt happy that Eric wanted to be her friend. >Later, while they
were sitting at a booth together eating double cheeseburgers and
home fries, Eric took out a small brown envelope with several
kinds of colorful pills inside. “Which one?” he asked. 7“They're
great because you'll be so amped up that you won't need to sleep
for a week.” 8Mona must have looked surprised because Eric said,
“Don’t worry.” 9He went on to say, “They're not very expensive,
and I'll even cut you a break this time.” 1®Mona told him that she
didn’t want any pills. "Finally, Eric said, “Your loss,” and then got
up and walked away without even saying good-bye or paying
for his portion of the lunch bill. 12Mona felt very disappointed.
1BEric didn't want to be her friend. #He only wanted to find more
people to buy his drugs.
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QUESTIONS

WRITING
ASSIGNMENT

About Unity

1. Which sentence in this paragraph should be omitted in the interest of
unity? (Write the sentence number here.)

About Support

2. What do you think is the best (most real and vivid) detail or image in
the paragraph “Deceptive Appearance”?

About Coherence

3. Does the paragraph use time order or emphatic order to organize
details?

4. What are at least three transitions words used in this paragraph?

Writing a Narrative Paragraph

Write a paragraph about an experience in which a certain emotion was
predominant. The emotion might be fear, pride, satisfaction, embarrass-
ment, or any of these:

Frustration Sympathy Shyness

Love Bitterness Disappointment
Sadness Violence Happiness
Terror Surprise Jealousy

Shock Nostalgia Anger

Relief Loss Hate

Envy Silliness Nervousness

The experience you write about should be limited in time. Note that the
paragraph presented in this chapter details an experience that occurred
within a relatively short period of time: one frustrating night of babysitting.

A good way to bring an event to life for your readers is to include some
dialogue, as the writers of two of the three paragraphs in this chapter have
done. Words that you said, or that someone else said, help make a situa-
tion come alive. First, though, be sure to check the section on quotation
marks on pages 354-364.

PREWRITING

a. Begin by freewriting. Think of an experience or event that caused you to
feel a certain emotion strongly. Then spend ten minutes writing freely
about the experience. Do not worry at this point about spelling or gram-
mar or putting things in the right order. Instead, just try to get down all
the details you can think of that seem related to the experience.

b. This preliminary writing will help you decide whether your topic is
promising enough to develop further. If it is not, choose another emo-
tion and repeat step a. If it does seem promising, do two things:
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* First, write your topic sentence, underlining the emotion you will
focus on. For example, “My first day in kindergarten was one of
the scariest days of my life.”

* Second, make up a list of all the details involved in the experience.
Then number these details according to the order in which they
occurred.

c. Referring to your list of details, write a rough draft of your para-
graph. Use time signals such as first, then, after, next, while, during, and
finally to help connect details as you move from the beginning to the
middle to the end of your narrative. Be sure to include not only what
happened but also how you felt about what was going on.

REVISING: PEER REVIEW

Put your first draft away for a day or so. When you return to your para-
graph, share it with a friend or classmate whose judgment you trust.
Go over the following questions with your reader to make sure you have
covered the four bases of effective writing:

CHECKLIST FOR NARRATION: THE FOUR BASES

¢/ Does my topic sentence clearly state what emotion the experience

made me feel?

v/ Are there any off-topic sentences | should eliminate for the sake of
paragraph unity?

ABOUT SUPPORT

¢/ Have | included some dialogue to make the experience come alive?

¢/ Have | explained how I felt as the experience occurred?

ABOUT COHERENCE

¢/ Have | used time order to narrate the experience from beginning
to end?

¢/ Have | used time signals to connect one detail to the next?

ABOUT SENTENCE SKILLS

¢/ Have I carefully proofread my paragraph, using the list on the inside
back cover of the book, and corrected all sentence-skills mistakes,
including spelling?

v/ s the first-person point of view (I) in my paragraph consistent?
v

Did | use verb tenses consistently and correctly? (This is especially
important when relaying a story.)

Continue revising your work until you and your reader can answer yes to
all these questions.
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BEYOND THE
CLASSROOM

Narration

Imagine that one of your oldest friends has to make a difficult deci-
sion of some kind. Narrate a relevant story from your own experience
(or the experience of someone you know) that will help your friend
carefully weigh the decision he or she must make. In your paragraph,
include a comment or two about how your story relates to your
friend’s situation. Throughout, try to be helpful without being con-
descending. You can also be entertaining, as long as you are careful
to stay sensitive to the problem at hand.

4. Process

Every day we perform many activities that are processes—that is, series of
steps carried out in a definite order. Many of these processes are familiar
and automatic: for example, tying shoelaces, changing bed linen, using a
vending machine, and starting a car. We are thus seldom aware of the
sequence of steps making up each activity. In other cases, such as when we
are asked for directions to a particular place, or when we try to read and
follow the directions for a new table game, we may be painfully conscious
of the whole series of steps involved in the process.

In process writing, you are often giving instruction to the reader,
so the pronoun you can appropriately be used. As a general rule, though, do
not use you in your writing.

A Paragraph to Consider

How to Harass an Instructor

There are several steps you can take to harass an instructor
during a class. 2First of all, show up late so that you can interrupt
the beginning of the instructor’s presentation. 3Saunter in
nonchalantly and try to find a seat next to a friend. 4In a normal
tone of voice, speak some words of greeting to your friends as
you sit down, and scrape your chair as loudly as possible while
you make yourself comfortable in it. °Then just sit there and do
anything but pay attention. ®When the instructor sees that you
are not involved in the class, he or she may pop a quick question,
probably hoping to embarrass you. 7You should then say, in a
loud voice, “Il DON'T KNOW THE ANSWER.” 8This declaration of
ignorance will throw the instructor off guard. °If the instructor
then asks you why you don’t know the answer, say, “l don’t even
know what page we're on” or “I thought the assignment was boring,

continued
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so | didn't do it.” 19After the instructor calls on someone else, get
up loudly from your seat, walk to the front of the classroom, and
demand to be excused for an emergency visit to the washroom.
TStay there at least fifteen minutes and take your time coming
back. 120n your way back, find a vending machine and buy yourself
a snack; this class is boring, so you deserve a pick-me-up. 13If the
instructor asks you where you've been when you reenter the room,
simply ignore the question and go to your seat. 4Flop into your
chair, slouching back and extending your legs as far out as possible.
15When the instructor informs you of the assignment that the class
is working on, heave an exaggerated sigh and very slowly open up
your book and start turning the pages. 16About a half hour before
class is over, begin to look at the clock every few minutes. 17Ten
minutes before dismissal time, start noisily packing up your books
and papers. 18Then get up and begin walking to the door a couple
of minutes before the class is supposed to end. 19The instructor will
look at you and wonder whether it wouldn’t have been better to go
into business instead of education.

About Unity QUESTIONS

1. Which sentence should be eliminated in the interest of paragraph
unity? (Write the sentence number here.)

About Support

2. After which sentence in “How to Harass an Instructor” are supporting
details (examples) needed?

About Coherence

3. Does this paragraph use time order or emphatic order?

Writing a Process Paragraph

Choose one of the following topics to write about in a process paragraph. " WRITING
How to feed a family on a budget ASSIGNMENT
How to break up with a boyfriend or girlfriend
How to balance a checkbook

How to change a car or bike tire
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How to get rid of house or garden pests, such as mice, roaches,
or wasps

How to play a simple game, such as checkers

How to parallel park

How to shorten a skirt or pants

How to meet new people, for either dating or friendship
How to plant a garden

How to get started on Facebook

How to fix a leaky faucet, a clogged drain, or the like
How to build a campfire or start a fire in a fireplace
How to study for an important exam

How to conduct a yard or garage sale

How to wash dishes efficiently, clean a bathroom, or do laundry

How to create the perfect online dating profile

PREWRITING

a. Begin by freewriting on your topic for ten minutes. Do not worry
about spelling, grammar, organization, or other matters of form.
Just write whatever comes into your head regarding the topic. Keep
writing for more than ten minutes if ideas keep coming to you. This
freewriting will give you a base of raw material to draw from during
the next phase of your work on the paragraph. After freewriting, you
should have a sense of whether there is enough material available
for you to write a process paragraph about the topic. If so, continue
as explained below. If there is not enough material, choose another
topic and freewrite about it for ten minutes.

b. Write a clear, direct topic sentence stating the process you are going
to describe. For instance, if you are going to describe a way to study
for major exams, your topic sentence might be “My study-skills
instructor has suggested a good way to study for major exams.” Or
you can state in your topic sentence the process and the number of
steps involved: “My technique for building a campfire involves four
main steps.”

c. Listall the steps you can think of that may be included in the process.
At this point, don’t worry about how each step fits or whether two
steps overlap. Here, for example, is the list prepared by a student
who is writing about how to sneak into the house at night.

Quiet on stairs

Come in after Dad’s asleep

House is freezing at night
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Bring key

Know which steps to avoid
Lift up front door

Late parties on Saturday night
Don’t turn on bathroom light
Avoid squeaky spots on floor
Get into bed quietly

Undress quietly

. Number your items in the order in which they occur; strike out items

that do not fit in the list; add others that come to mind. The student
writer did this step as follows:

i :
2 Come in after Dad’s asleep
H e froosi .

1 Bring key

5 Know which steps to avoid

3 Lift up front door
I . S .

Don’t turn on bathroom light

b
4 Avoid squeaky spots on floor
§  Get into bed quietly

7

Undress quietly

Use your list as a guide to write the first draft of your paragraph. As
you write, try to think of additional details that will support your
opening sentence. Do not expect to finish your paragraph in one
draft. After you complete your first rough draft, in fact, you should
be ready to write a series of drafts as you work toward the goals of
unity, support, and coherence.
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REVISING: PEER REVIEW

After you have written the first draft of your paragraph, set it aside for a
while if you can. Then read it out loud, either to yourself or (better yet) to
a friend or classmate who will be honest with you about how it sounds.
Reexamine your paragraph with these questions in mind to make sure
you have covered the four bases of effective writing:

CHECKLIST FOR PROCESS: THE FOUR BASES

¢/ An effective process composition describes a series of events in a way
that is clear and easy to follow. Are the steps in your paragraph
described in a clear, logical way?

ABOUT SUPPORT

¢/ Does your paragraph explain every necessary step so that a reader
could perform the task described?

ABOUT COHERENCE

v/ Have you used transitions such as first, next, also, then, after, now,
during, and finally to make the paper move smoothly from one step to
another?

ABOUT SENTENCE SKILLS

v/ s the point of view consistent? For example, if you begin by writing
“This is how | got rid of mice” (first person), do not switch to “You
must buy the right traps” (second person). Write this paragraph either
from the first-person point of view (using / and we) or from the
second-person point of view (you)—do not jump back and forth
between the two.

v/ Have you corrected any sentence-skills mistakes that you noticed
while reading the paragraph out loud? Have you checked the compo-
sition for sentence skills, including spelling, as listed on the inside back
cover of this book?

Continue revising your work until you and your reader can answer yes to
all these questions.
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Imagine that you have to train someone to take your place in any BEYOND THE
job you've held (or currently hold); if you have never held a job, you CLASSROOM
can train this person to take your place as a student. Write a process
paragraph that describes what a day on the job entails. Break the Process
day’s activities down into steps, making sure to include what advance
preparation your replacement might need.

5. Cause and Effect

What caused Pat to drop out of school? Why are soap operas so popular?
Why does our football team do so poorly each year? How has retirement
affected Dad? What effects does divorce have on children? Every day we
ask such questions and look for answers. We realize that situations have
causes and effects—good or bad. By examining causes and effects, we seek
to understand and explain things.

A Paragraph to Consider

New Puppy in the House

1Buying a new puppy can have significant effects on a household.
2For one thing, the puppy keeps the entire family awake for at least
two solid weeks. 3Every night when the puppy is placed in its box,
it begins to howl, yip, and whine. 4Even after the lights go out and
the house quiets down, the puppy continues to moan. °A second
effect is that the puppy tortures the family by destroying material
possessions. 6Every day something different is damaged. “Family
members find chewed belts and shoes, gnawed table legs, and ripped
sofa cushions leaking stuffing. 8In addition, the puppy often misses
the paper during the paper-training stage of life, thus making the
house smell like the public restroom at a city bus station. “Maybe
the most serious problem, though, is that the puppy causes family
arguments. 19Parents argue with children about who is supposed to
feed and walk the dog. "'Children argue about who gets to play with
the puppy first. 12Puppies are adorable, and no child can resist their
charm. 13Everyone argues about who left socks and shoes around
for the puppy to find. #These continual arguments, along with the
effects of sleeplessness and the loss of valued possessions, can really
disrupt a household. 1>Only when the puppy gets a bit older does
the household settle back to normal.
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About Unity

1. Which sentence does not support the opening idea and should be
omitted? (Write the sentence number here.)

About Support

2. How many effects of bringing a new puppy into the house are given in
this paragraph?

one _ two __ three _—___ four

About Coherence

3. What words signal the effect that the author feels may be the most
important?

Writing a Cause-and-Effect Paragraph

Choose one of the following three topic sentences and brief outlines. Each
is made up of three supporting points (causes or effects). Your task is to
turn the topic sentence and outline into a cause-and-effect paragraph.

Option 1
Topic sentence: There are several reasons why parenthood makes people
more responsible.

(1) Ensure that children’s needs are met (cause)
(2) Cannot think only of themselves (cause)
(3) Provide children with a better life (cause)

Option 2

Topic sentence: My divorce has changed my life in positive ways.
(1) Enrolled in college (effect)

(2) More quality time with children (effect)

(3) Began exercising regularly (effect)

Option 3

Topic sentence: Lack of sleep makes daily life more difficult.
(1) Difficulty focusing on homework (cause)

(2) Irritable all the time (cause)

(3) More prone to colds and the flu (cause)
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PREWRITING

a. After you've chosen the option that appeals to you most, jot down all
the details you can think of that might go under each of the support-
ing points. Use separate paper for your lists. Don’t worry yet about
whether you can use all the items—your goal is to generate more
material than you need. Here, for example, are some of the details
generated by the author of “New Puppy in the House” to back up her
supporting points.

Topic sentence: Having a new puppy disrupts a household.
1. Keeps family awake
a.  Whines at night
b. Howls
c. Loss of sleep
2. Destroys possessions
a. Chews belts and shoes
b. Chews furniture
c. Tears up toys it's supposed to fetch
3. Has accidents in house
a. Misses paper
b. Disgusting cleanup
c. Makes house smell bad
4. Causes arguments
a. Arguments about walking dog
b. Arguments about feeding dog
c. Arguments about who gets to play with dog
d. Arguments about vet bills
b. Now go through the details you have generated and decide which

are most effective. Strike out the ones you decide are not worth using.
Do other details occur to you? If so, jot them down as well.

c. Now you are ready to write your paragraph. Begin the paragraph
with the topic sentence you chose. Make sure to develop each of the
supporting points from the outline into a complete sentence, and
then back it up with the best of the details you have generated.
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®,

BEYOND THE
CLASSROOM

Cause and Effect

REVISING: PEER REVIEW

Review your paragraph with a friend or classmate. The two of you should
keep these questions in mind to make sure you have covered the four
bases of effective writing:

ABOUT UNITY

¢/ Have you begun the paragraph with the topic sentence provided?

¢/ Areany sentences in your paragraph not directly relevant to this topic
sentence?

ABOUT SUPPORT

¢/ s each supporting point stated in a complete sentence?

¢/ Have you provided effective details to back up each supporting
point?

ABOUT COHERENCE

v Have you used transitions such as in addition, another thing, and also
to make the relationships between the sentences clear?

ABOUT SENTENCE SKILLS

v/ Have you avoided wordiness?

v/ Have you proofread the paragraph for sentence-skills errors, including
spelling, as listed on the inside back cover of the book?

Continue revising your work until you and your reader can answer yes to
all these questions.

Imagine that you are a retail store manager and must write a letter to
one of your employees. Not only is this person a poor salesperson but
also he or she has a negative attitude and lacks leadership qualities.
Write a paragraph that explains three ways in which this person has
negatively impacted the company, and then write another paragraph
in which you ask this person to help you understand the causes of his
or her behavior and attitude.

6. Comparison or Contrast

Comparison and contrast are two everyday thought processes. When we
compare two things, we show how they are similar; when we contrast two
things, we show how they are different. We might compare or contrast
two brand-name products (for example, Nike versus Adidas running
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shoes), two television shows, two instructors, two jobs, two friends, or two
courses of action we could take in a given situation. The purpose of com-
paring and contrasting is to understand each of the two things more
clearly and, at times, to make judgments about them.

There are two common methods, or formats, of development in a com-
parison or contrast paper. One format presents the details one side at a time.
The other presents the details point by point.

Two Paragraphs to Consider

Read these sample paragraphs of comparison or contrast and then answer
the questions that follow.

Two Views on Toys

IChildren and adults have very different preferences. 2First, there is
the matter of taste. 3Adults pride themselves on taste, while children
ignore the matter of taste in favor of things that are fun. #Adults,
especially grandparents, pick out tasteful toys that go unused, while
children love the cheap playthings advertised on television. >Second, of
course, there is the matter of money. 6The new games on the market
today are a case in point. 7Have you ever tried to lure a child away from
some expensive game in order to get him or her to play with an old-
fashioned game or toy? 8Finally, there is a difference between an adult’s
and a child’s idea of what is educational. 2Adults, filled with memories
of their own childhood, tend to be fond of the written word. 19Today’s
children, on the other hand, concentrate on anything electronic. 1"These
things mean much more to them than to adults. 12Next holiday season,
examine the toys that adults choose for children. 13Then look at the
toys the children prefer. 14You will see the difference.

Mike and Helen

TMike and Helen, a married couple we know, look very much
alike. 2They are both short, dark-haired, and slightly pudgy. 3Like his
wife, Mike has a good sense of humor. 4Both Mike and Helen can
be charming when they want to be, and they seem to handle small
crises in a calm, cool way. A problem such as an overflowing washer,
a stalled car, or a sick child is not a cause for panic; they seem to
take such events in stride. 6In contrast to Helen, though, Mike tends
to be disorganized. "He is late for appointments and unable to keep
important documents—bank records, receipts, and insurance papers—
where he can find them. 8Also unlike Helen, Mike tends to hold a
grudge. 9He is slow to forget a cruel remark, a careless joke, or an
unfriendly slight. 1Another difference between these two is how they
like to spend their free time; while Mike enjoys swimming, camping,
and fishing, Helen prefers to stay inside and read or play chess.
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About Unity
QUESTIONS
1. Which paragraph lacks a topic sentence?

2. Which paragraph has a topic sentence that is too broad?

About Support

3. Which paragraph contains almost no specific details?

4. Which paragraph provides more complete support?

About Coherence

5. What method of development (one side at a time or point by point) is
used in “Mike and Helen”?

6. What method of development is used in “Two Views in Toys”?

RESPONDING TO IMAGES

Compare or contrast these two photographs of men cooking:
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Writing a Comparison or Contrast Paragraph

Write a comparison or contrast paragraph on one of the following topics: "\WRITING

ASSIGNMENT

Two holidays Two characters in the

) same movie or TV show
Two instructors

Two children Two homes

Two kinds of eaters Two neighborhoods

. Two cartoon strips
Two drivers p

Two cars
Two coworkers

Two members of a team (or two teams) Two friends

. Two crises
Two singers or groups

Two bosses or supervisors
Two pets

. Two magazines
Two parties

Two jobs

PREWRITING

a. Choose your topic, the two subjects you will write about.

b. Decide whether your paragraph will compare the two subjects (dis-
cuss their similarities), contrast them (discuss their differences), or do
both. If you choose to write about differences, you might write about
how a musical group you enjoy differs from a musical group you dis-
like. You might discuss important differences between two employ-
ers you have had or between two neighborhoods you've lived in. You
might contrast a job you've had in a car factory with a job you've had
as a receptionist.

c. Write a direct topic sentence for your paragraph. Here’s an example:
“My job in a car-parts factory was very different from my job as a
receptionist.”

d. Come up with at least three strong points to support your topic
sentence. If you are contrasting two jobs, for example, your points
might be that they differed greatly (1) in their physical setting, (2) in
the skills they required, and (3) in the people they brought you into
contact with.

e. Use your topic sentence and supporting points to create a scratch
outline for your paragraph. For the paragraph about jobs, the outline
would look like this:

Topic sentence: My job in a car-parts factory was very different from my
job as a receptionist.

1. The jobs differed in physical setting.

2. The jobs differed in the skills they required.

3. The jobs differed in the people they brought me into contact with.
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f. Under each of your supporting points, jot down as many details as
occur to you. Don’t worry yet about whether the details all fit per-
fectly or whether you will be able to use them all. Your goal is to
generate a wealth of material to draw on. An example:

Topic sentence: My job in a car-parts factory was very different from my
job as a receptionist.

1.

2.

3.

The jobs differed in physical setting.

Factory loud and dirty

Office clean and quiet

Factory full of machines, hunks of metal, tools

Office full of desks, files, computers

Factory smelled of motor oil

Office smelled of new carpet

Windows in factory too high and grimy to look out of
Office had clean windows onto street

The jobs differed in the skills and behavior they required.

Factory required physical strength

Office required mental activity

Didn't need to be polite in factory

Had to be polite in office

Didn’t need to think much for self in factory
Constantly had to make decisions in office

The jobs differed in the people they brought me into contact with.

In factory, worked with same crew every day

In office, saw constant stream of new customers

Most coworkers in factory had high school education or less
Many coworkers and clients in office well educated
Coworkers in factory spoke variety of languages

Rarely heard anything but English in office

g. Decide which format you will use to develop your paragraph: one
side at a time or point by point. Either is acceptable; it is up to you
to decide which you prefer. The important thing is to be consistent:
Whichever format you choose, be sure to use it throughout the entire
paragraph.

h. Write the first draft of your paragraph.
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REVISING: PEER REVIEW
Put your composition away for a day or so. You will return to it with a -‘

fresh perspective and a better ability to critique what you have written.
Share your paragraph with a friend or fellow classmate. Together, read
your paragraph with these questions in mind to make sure you have cov-
ered the four bases of effective writing:

—

ABOUT UNITY

¢/ Does your topic sentence make it clear what two things you are com-
paring or contrasting?

¢/ Do all sentences in the paragraph stay on topic?

ABOUT SUPPORT

v/ Have you compared or contrasted the subjects in at least three impor-
tant ways?

v/ Have you provided specific details that effectively back up your
supporting points?

ABOUT COHERENCE

¢/ If you have chosen the point-by-point format, have you consistently
discussed a point about one subject, then immediately discussed the
same point about the other subject before moving on to the next
point?

v/ Ifyou have chosen the one-side-at-a-time format, have you discussed

every point about one of your subjects, then discussed the same points
in the same order about the second subjects?

¢/ Have you used appropriate transitions, such as first, in addition, also,
and another way, to help readers follow your train of thought?

ABOUT SENTENCE SKILLS

v/ Have you carefully proofread your paragraph, using the guidelines on
the inside back cover of the book, and corrected all sentence-skills
mistakes, including spelling?

Continue revising your work until you and your reader can answer yes to
all these questions.
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BEYOND THE Imagine that a new club has opened in the building next to your house/

CLASSROOM apartment/dorm. At first, you were thrilled—but then loud music and
. screaming patrons started making it nearly impossible for you to study

Comparison or sleep. Seven days a week, the club stays open until 2:00 A.M.

or Contrast

1. Write a paragraph-long letter of complaint to the club owners,
contrasting life before and after the club opened.

2. Write an e-mail on the same topic to one of your friends.

3. How do the two pieces of writing (for two different purposes/
audiences) differ from each other? How are they similar?

7. Definition

In talking with other people, we sometimes offer informal definitions to
explain just what we mean by a particular term. Suppose, for example, we
say to a friend, “Karen can be so clingy.” We might then expand on our
idea of “clingy” by saying, “You know, a clingy person needs to be with
someone every single minute. If Karen’s best friend makes plans that don’t
include her, she becomes hurt. And when she dates someone, she calls him
several times a day and gets upset if he even goes to the grocery store with-
out her. She hangs on to people too tightly.” In a written definition, we
make clear in a more complete and formal way our own personal under-
standing of a term. Such a definition typically starts with one meaning of a
term. The meaning is then illustrated with a series of examples or a story.

A Paragraph to Consider

Absent-Minded Professor

TMy English teacher is an absent-minded professor. 2For example,
when she lectures on a given subject one day, she forgets where
she left off and asks us to tell her the next day. 3Then there are our
papers. 4She gives us topics to write about and gives us a due date,
but when the due date comes around, we have to remind her that
they’re due. 3Furthermore, it sometimes takes weeks before we get
our papers back. One time, | worked really hard on an assignment
on dolphins. "These animals have always fascinated me. 8After |
turned it in, it took her a month to return it, and then the grade was
only a B. She had made no corrections, just a couple of check marks
on the margins. 10 felt so frustrated and powerless. 'Some students
like having absent-minded professors because they do not have to
work as hard and feel that they're getting away with something. 12But
they’re getting the short end of their education. 13Absent-minded
professors do not know how much harm they’re doing to their
students, and it’s just plain not fair to us.
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About Unit
y QUESTIONS
1. Which sentence in the “Absent-Minded Professor” is irrelevant to the

unity of the paragraph and should be eliminated? (Write the sentence
number here.)

About Support

2. Which four sentences provide extended examples for one of the sup-

porting points in “Absent-Minded Professor”? (Write the sentence num-
bers here.)

About Coherence

3. What are the four transitions used within the “ Absent-Minded Professor”
paragraph?

Writing a Definition Paragraph

Write a paragraph that defines the term TV addict. Base your paragraph on
the topic sentence and three supporting points provided below.

WRITING
ASSIGNMENT

Topic sentence: Television addicts are people who will watch all the pro-
grams they can, for as long as they can, without doing anything else.

(1) TV addicts, first of all, will watch anything on the tube,
no matter how bad itis. . ..

(2) In addition, addicts watch more hours of TV than
normal people do. . . .

(3) Finally, addicts feel that TV is more important than other
people or any other activities that might be going on. . . .

PREWRITING

a. Generate as many examples as you can for each of the three |

qualities of a TV addict. You can do this by asking yourself g
the following questions:

What are some truly awful shows that I (or TV addicts I
know) watch just because the television is turned on?

What are some examples of the large amounts of time that I Define GooV.”
(or TV addicts I know) watch television?

RESPONDING TO

IMAGES

Explain to someone who

. . . doesn’t know what “good”
Write down every answer you can think of for each question. At | why this cartoon is

this point, don’t worry about writing full sentences or even about funny.

grammar or spelling. Just get your thoughts down on paper.

What are some examples of ways that I (or TV addicts I know)
neglect people or give up activities in order to watch TV?
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b. Look over the list of examples you have generated. Select the stron-
gest examples you have thought of. You should have at least two
or three for each quality. If not, ask yourself the questions in step a
again.

Write out the examples you will use, this time expressing them in
full, grammatically correct sentences.

n

o

Start with the topic sentence and three points provided in the assign-
ment. Fill in the examples you've generated to support each point
and write a first draft of your paragraph.

REVISING: PEER REVIEW

Put your first draft away for a day or so. When you come back to it, reread
it critically and ask a friend or classmate to read it as well. The two of you
should keep these questions in mind to make sure you have covered the
four bases of effective writing:

CHECKLIST FOR DEFINITION: THE FOUR BASES

v/ Have you used the topic sentence and the three supporting points
that were provided?

¢/ Does every sentence in the paragraph help define the term TV
addict?

ABOUT SUPPORT

v Have you backed up each supporting point with at least two exam-
ples?

v Does each of your examples effectively illustrate the point that it
backs up?

ABOUT COHERENCE

v/ Have you used appropriate transitional language (another, in addition,
for example) to tie your thoughts together?

¢/ Are all transitional words correctly used?

ABOUT SENTENCE SKILLS

v/ Have you carefully proofread your paragraph, using the guidelines on
the inside back cover of the book, and corrected all sentence-skills
mistakes, including spelling?

v/ Have you used a consistent point of view throughout the paragraph?

Continue revising your work until you and your reader can answer yes to
all these questions.
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Imagine that you are applying for a grant from your town or city
government to build a community garden in an urban area or a com-
munity theater in a rural/suburban one. To make such an appeal
effective, you will need to define community; such a definition will
help you to show that the garden or theater will enhance the lives of
everyone in this particular community. Use examples or one extend-
ed example to illustrate each of your general points.

8. Division-Classification

If you were doing the laundry, you might begin by separating the clothing
into piles. You would then put all the whites in one pile and all the colors
in another. Or you might classify the laundry, not according to color, but
according to fabric—putting all cottons in one pile, polyesters in another,
and so on. Classifying is the process of taking many things and separating
them into categories. We generally classify to better manage or understand
many things. Librarians classify books into groups (novels, travel, health,
etc.) to make them easier to find. A scientist sheds light on the world by
classifying all living things into two main groups: animals and plants.

Dividing, in contrast, is taking one thing and breaking it down into
parts. We often divide, or analyze, to better understand, teach, or eval-
uate something. For instance, a tinkerer might take apart a clock to see
how it works; a science text might divide a tree into its parts to explain
their functions. A music reviewer may analyze the elements of a band’s
performance—for example, the skill of the various players, rapport
with the audience, selections, and so on.

In short, if you are classifying, you are sorting numbers of things into
categories. If you are dividing, you are breaking one thing into parts. It all
depends on your purpose—you might classify flowers into various types
or divide a single flower into its parts.

Two Paragraphs to Consider

Types of E-Mail

TAs more and more people take advantage of e-mailing, three
categories of e-mail have emerged. 20ne category of e-mail is
junk mail. 3When most people sign on to their computers, they
are greeted with a flood of get-rich-quick schemes, invitations to
pornographic Web sites, and ads for a variety of unwanted products.
4E-mail users quickly become good at hitting the “delete” button
to get rid of this garbage. >The second category that clogs most
people’s electronic mailbox is forwarded mail, most of which also
gets deleted without being read. The third and best category of
e-mail is genuine personal e-mail from genuine personal friends.
TGetting such real, thoughtful e-mail can almost make up for the
irritation of the other two categories.

BEYOND THE
CLASSROOM

Definition

17
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Planning a Trip

1Designating a destination where the political and societal
conditions are healthy and secure is the first and most important step
in planning a trip. 2Unstable governments very often lead to social
unrest and violence. 30Once settling on a general location, devising
a budget is the next step. 4The cost of living in some countries can
be drastically higher than others. >When the destination is settled
on, becoming familiar with the religious and cultural customs of the
country is highly recommended. ®What is accepted in the United
States may be considered illegal or insulting in a foreign country. 7For
example, in Islamic countries, women are expected to cover their
entire body and head. 8In many instances, women wear veils across
the face with a small slit positioned in front of the eyes. 9Showing
up in a tank top and shorts will very likely jeopardize one’s sense of
security and safety. 19Now it is time to purchase an airline ticket and
again, research is strongly advised in order to obtain the best possible
deal. ""Depending on one’s idea of fun, planning an itinerary can be
exceedingly complicated or relatively simple. 12If lying on a lounge
chair and sipping a cocktail by the water’s edge is the desired activity,
then planning the itinerary will be quite effortless. 13But if a traveler
is interested in involving himself or herself in some rigorous activities
such as mountain climbing, scuba diving, or kayaking, planning the
itinerary will probably require a lot more time. 1#Many people do not
realize that there is in fact a lot of research involved in planning a
trip. 15These people should not be so careless, as they could expose
themselves to extremely dangerous situations. 161t is frustrating that
so few people take research seriously.

About Unity

QUESTIONS
1. Which paragraph lacks a topic sentence?

2. Which sentence(s) in “Planning a Trip” should be eliminated in the

interest of paragraph unity? (Write the sentence number([s] here.)

About Support
3. Which aspect of “Planning a Trip” lacks specific details?

4. After which sentence in “Types of E-Mail” are supporting details

needed? (Write the sentence number here.)
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About Coherence

5. Which paragraph uses emphatic order to organize its details?

6. Which words in “Types of E-mail” signal the most important detail?

Writing a Division-Classification Paragraph

Below are four options to develop into a classification paragraph. Each one " WRITING
presents a topic to classify into three categories. Choose one option to = ASS|GNMENT
develop into a paragraph.

Option 1 Option 3

Casino gambling Home gym equipment

(1) Blackjack (1) Treadmill

(2) Poker (2) Elliptical machine

(3) Slot machine (3) Stationary bicycle

Option 2 Option 4

Movies House pets

(1) Action (1) Dogs

(2) Comedy (2) Cats

(3) Horror (3) Birds
PREWRITING

a. Begin by doing some freewriting on the topic you have chosen. For
five or ten minutes, simply write down everything that comes into
your head when you think about “casino gambling,” “house pets,” or
whichever option you choose. Don’t worry about grammar, spelling,
or organization—just write.

b. Now that you’'ve “loosened up your brain” a little, try asking your-
self questions about the topic and writing down your answers. If you
are writing about house pets, for instance, you might ask questions
like these:

What are some unique qualities for each kind of house pet?
How do these house pets differ? How are they similar?

What would dog owners say about their dogs? What would cat
owners say about their cats? What would bird owners say about
their birds?

Write down whatever answers occur to you for these and other ques-
tions. Again, do not worry at this stage about writing correctly. Instead,
concentrate on getting down all the information you can think of that
supports your three points.

119
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BEYOND THE
CLASSROOM

Division-
Classification

c. Reread the material you have accumulated. If some of the details you
have written make you think of even better ones, add them. Select the
details that best support your three points. Number them in the order
you will present them.

&

Restate your topic as a grammatically complete topic sentence. For exam-
ple, if you're writing about home gym equipment, your topic sentence
might be “Home gym equipment can be divided into three categories.”
Turn each of your three supporting points into a full sentence as well.

®

Using your topic sentence and three supporting sentences and adding
the details you have generated, write the first draft of your paragraph.

REVISING: PEER REVIEW

Put your work away for a couple of days. Then reread it with a critical eye
and have a friend or classmate read it as well. Ask your reader to give you
honest feedback as the two of you answer the following questions.

ABOUT UNITY

¢/ Does the paragraph include a complete topic sentence and three sup-
porting points?

ABOUT SUPPORT

v/ Have you backed up each supporting point with strong, specific details?

ABOUT COHERENCE

v Does the paragraph successfully classify types of casino gambling,
movies, home gym equipment, or house pets?

ABOUT SENTENCE SKILLS

v Have you carefully proofread the paragraph, using the list on the
inside back cover of the book, and corrected all sentence-skills mis-
takes, including spelling?

¢/ Have you used specific rather than general words? )

Continue revising your work until you and your reader can answer yes to
all these questions.

Imagine that you are a real estate agent and someone new to the
area has asked you for suggestions about where to look for a home.
Write a paragraph classifying local neighborhoods into three or
more types. For each type, include an explanation with one or more
examples.
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9. Argument

Most of us know someone who enjoys a good argument. Such a person
usually challenges any sweeping statement we might make. “Why do you
say that?” he or she will ask. “Give your reasons.” Our questioner then
listens carefully as we cite our reasons, waiting to see if we really do have
solid evidence to support our point of view. In an argument, the two par-
ties each present their supporting evidence. The goal is to determine who
has the more solid evidence to support his or her point of view. A ques-
tioner may make us feel a bit nervous, but we may also appreciate the way
he or she makes us think through our opinions.

The ability to advance sound, compelling arguments is an important
skill in everyday life. We can use argument to get an extension on a term
paper, obtain a favor from a friend, or convince an employer that we are
the right person for a job. Understanding persuasion based on clear, logi-
cal reasoning can also help us see through the sometimes faulty arguments
advanced by advertisers, editors, politicians, and others who try to bring
us over to their side.

A Paragraph to Consider

Living Alone

ILiving alone is quite an experience. 2People who live alone,
for one thing, have to learn to do all kinds of tasks by themselves.
3They must learn—even if they have had no experience—to change
fuses, put up curtains and shades, temporarily dam an overflowing
toilet, cook a meal, and defrost a refrigerator. #“When there is no
father, husband, mother, or wife to depend on, a person can't fall
back on the excuse, “I don’t know how to do that.” >Those who live
alone also need the strength to deal with people. 6Alone, singles
must face noisy neighbors, unresponsive landlords, dishonest repair
people, and aggressive bill collectors. 7Because there are no buffers
between themselves and the outside world, people living alone
have to handle every visitor—friendly or unfriendly—alone. 8Finally,
singles need a large dose of courage to cope with occasional panic
and unavoidable loneliness. 9That weird thump in the night is even
more terrifying when there is no one in the next bed or the next
room. 19Frightening weather or unexpected bad news is doubly
bad when the worry can't be shared. Even when life is going well,
little moments of sudden loneliness can send shivers through the
heart. 12Struggling through such bad times taps into reserves of
courage that people may not have known they possessed. 13Facing
everyday tasks, confronting all types of people, and handling panic
and loneliness can shape singles into brave, resourceful, and more
independent people.
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About Unity

1.

The topic sentence in “Living Alone” is too broad. Circle the topic sen-
tence that states accurately what the paragraph is about.

a. Living alone can make one a better person.

b. Living alone can create feelings of loneliness.

c. Living alone should be avoided.

How many reasons are given to support the topic sentence in this
paragraph?

one two three four

About Coherence

3. What are the three main transition words in this paragraph?

Writing an Argument Paragraph

Develop an argument paragraph based on one of these statements:

Condoms should (or should not) be made available in schools.

(name a specific athlete) is the athlete most worthy of
admiration in his or her sport.

Television is one of the best (or worst) inventions of this century.
make the best (or worst) pets.
Cigarette and alcohol advertising should (or should not) be banned.
Teenagers make poor parents.
is one public figure today who can be considered a hero.

This college needs a better (cafeteria or library or student
center or grading policy or attendance policy).

PREWRITING

a. Make up brief outlines for any three of the preceding statements.

Make sure you have three separate and distinct reasons for each
statement. Below is an example of a brief outline for a paragraph
making another point.

Large cities should outlaw passenger cars.

1. Cut down on smog and pollution

2. Cut down on noise

3. Make more room for pedestrians
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b. Decide, perhaps through discussion with your instructor or classmates,
which of your outlines is the most promising for development into a
paragraph. Make sure your supporting points are logical by asking your-
self in each case, “Does this item truly support my topic sentence?”

c. Do some prewriting. Prepare a list of all the details you can think of
that might actually support your point. Don’t limit yourself; include
more details than you can actually use. Here, for example, are details
generated by the writer of “Living Alone”:

Deal with power failures Noisy neighbors
Nasty landlords Develop courage
Scary noises at night Do all the cooking
Spiders Home repairs

Bill collectors Obscene phone calls
Frightening storms Loneliness

d. Decide which details you will use to develop your paragraph.
Number the details in the order in which you will present them.
Because presenting the strongest reason last (emphatic order) is the
most effective way to organize an argument paragraph, be sure to
save your most powerful reason for last. Here is how the author of
“Living Alone” made decisions about details:

1 Deal with power failures
Nasty landlords

7 Scary noises at night
Spiders-

0 Bill collectors

1 Frightening storms

5 Noisy neighbors

10 Develop courage

2 Do all the cooking

3 Home repairs
Obscenephone—<calls
9 Loneliness

e. Write the first draft of your paragraph. As you write, develop each
reason with specific details. For example, in “Living Alone,” notice
how the writer makes the experience of living alone come alive with
phrases like “That weird thump in the night” or “little moments of
sudden loneliness can send shivers through the heart.”
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S,

BEYOND THE
CLASSROOM

Argument

REVISING: PEER REVIEW

Put your paragraph away for a day or so. Then, share your paragraph with
a partner and refer to the following questions to make sure you have
covered the four bases of effective writing:

—

ABOUT UNITY

v Imagine that your audience is a jury who will ultimately render a
verdict on your argument. Have you presented a convincing case?
If you were on the jury, would you both understand and be favor-
ably impressed by this argument?

v Does every one of your supporting points help prove the argument
stated in your topic sentence?

ABOUT SUPPORT

v/ Have you backed up your points of support with specific details?

¢/ Have you appealed to your readers’ senses with these details?

ABOUT COHERENCE

v/ Have you used emphatic order in your paragraph, saving the most
g
important, strongest detail for last?

ABOUT SENTENCE SKILLS

¢/ Have you used strong verbs (rather than is and to be) throughout?

¢/ Have you written your argument in the active, rather than passive,
voice? (see pages 249-250)

¢/ Have you checked your paper for sentence-skills mistakes, including
spelling?

Continue revising your work until you and your partner can answer yes to
all these questions.

Imagine that you have implemented a new procedure at work, one that
will make your workplace more efficient. For example, if you work at
a retail store, you may have reorganized the customer files by zip code
rather than by last name. Write a one-paragraph memo to your super-
visor explaining in detail why you chose to implement this procedure
and why he or she would approve or endorse this change. Do your best
to convince your supervisor that your idea brings more efficiency.
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1. Reread two or three paragraphs you have written in response to the
writing assignments in this chapter. Are these paragraphs unified?
Do any contain off-target sentences?

2. Are the paragraphs coherent, or do you need to add transitions?
Which ones?

3. Does each paragraph contain enough support?

EXPLORING WRITING ONLINE

Examine your college’s home page and consider what patterns of develop-
ment it uses—and for what purposes. In your response, consider some of the
following questions: How does the home page describe and/or define your
school, and does it serve to narrate your college’s story? As a prospective
student, what kind of first impression does this page (not the site as a whole)
offer? How is it an argument or advertisement for you school? How does it
use classification and/or division as organizing principles? Does the site seem
easy to navigate? What might you, as a current student, use the site for?

RESPONDING TO IMAGES

The following images address the topic of same-sex marriage. Why do
you think the photographs were taken? Consider issues of
purpose and audience. What patterns of
development are at work
in each image?
How might the
reason a
photograph is
taken differ from
how it is used in

a textbook?

For additional materials on Chapter 4, visit www.mhhe.com/langan.
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What Is an Essay?

Differences between an Essay and a Paragraph

An essay is simply a paper composed of several paragraphs, rather than
one paragraph. In an essay, subjects can and should be treated more fully
than they would be in a single-paragraph paper.

The main idea or point developed in an essay is called the thesis state-
ment or thesis sentence (rather than, as in a paragraph, the topic sentence).
The thesis statement appears in the introductory paragraph, and it is then
developed in the supporting paragraphs that follow. A short concluding
paragraph closes the essay.

The Form of an Essay

The following diagram shows the form of an essay.

Introductory Paragraph

Introduction

Thesis statement
Plan of development:
Points 1, 2, 3

First Supporting Paragraph

Topic sentence (point 1)
Specific evidence

Second Supporting Paragraph

Topic sentence (point 2)
Specific evidence

Third Supporting Paragraph

Topic sentence (point 3)
Specific evidence

Concluding Paragraph

Summary, Conclusion, or both

The introduction attracts the reader’s interest.

The thesis statement (or thesis sentence) states the
main idea advanced in the paper.

The plan of development is a list of points that
support the thesis. The points are presented in the
order in which they will be developed in the paper.

The topic sentence advances the first supporting
point for the thesis, and the specific evidence in the
rest of the paragraph develops that first point.

The topic sentence advances the second supporting
point for the thesis, and the specific evidence in the
rest of the paragraph develops that second point.

The topic sentence advances the third supporting
point for the thesis, and the specific evidence in the
rest of the paragraph develops that third point.

A summary is a brief restatement of the thesis and
its main points. A conclusion is a final thought or
two stemming from the subject of the paper.
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A Model Essay

Mike, the writer of the paragraph on working in a diner and truck stop
(page 8), later decided to develop his subject more fully. Here is the essay
that resulted.

My Job at the Crescent Falls Diner and Truck Stop

Introductory TIn the course of working my way through school, | have taken
paragraph many jobs | would rather forget. 2| have spent nine hours a day lifting
heavy automobile and truck batteries off the end of an assembly
belt. 31 have risked the loss of eyes and fingers working a punch

press in a textile factory. 41 have served as a ward aide in a mental
hospital, helping care for brain-damaged men who would break into
violent fits at unexpected moments. >But none of these jobs was as
dreadful as my job at the Crescent Falls Diner and Truck Stop. 6The
work was physically hard; the pay was poor; and, most of all, the
working conditions were dismal.

TFirst, the job made enormous demands on my strength and
energy. 8For ten hours, | waited on tables, carried heavy trays of food
and dirty dishes, cleaned bathrooms, and unloaded heavy cartons
from delivery trucks. 9The trays weighed from twenty to fifty pounds.
10The cartons of food and restaurant supplies could weigh as much as
75 pounds, and | sometimes unloaded full truck trailers by myself.

) would not have minded the difficulty of the work so much if
the pay had not been so poor. 12| was paid minimum wage, plus tips.
13At first, | thought this would be fine, but then | learned that | would
have to share my tips with the kitchen staff and cashiers. 14The first
night, I made over $50 in tips, but | brought home less than $8. 15To
make enough money for the following semester’s college tuition, |
had to work about sixty hours per week. 18If | worked overtime, | was
paid my regular hourly salary. 17There was no overtime bonus.

18But even more than the low pay, what upset me about my job
was the working conditions. 1Sometimes, | had to wash dishes in a
corner of the kitchen that was extremely hot and steamy. 20Once,
when unloading a large delivery truck, | strained my back and was laid
up for about a week—without pay, of course! 2'Finally, the manager
was a tyrant. 22| never seemed to get my orders out quickly enough for
him, nor could | ever clean the tables to his satisfaction. 23He disliked
and envied college students, and he went out of his way to favor other
employees over me. 24For example, while some of my co-workers got
off for holidays, | was expected to work. 22When | asked for two days
off to attend a wedding in Georgia, he threatened to fire me. 26He
made negative comments about the way | combed my hair and the
clothes | wore. 27Once he even made a slur about my race.

28| stayed on the job for five months, all the while hating the
difficulty of the work, the low pay, and the conditions under which
| worked. 29By the time | quit, | was determined never to do such
degrading work again.

First supporting paragraph

Second supporting
paragraph

Third supporting
paragraph

Concluding paragraph
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Important Points about the Essay
Introductory Paragraph

An introductory paragraph has certain purposes or functions and can be

constructed using various methods.

Purposes of the Introduction
An introductory paragraph should do three things:

1. Attract the reader’s interest. Using one of the suggested
methods of introduction described under “Common Methods of
Introduction” can help draw the reader into your paper.

2. Present a thesis sentence—a clear, direct statement of the central

idea that you will develop in your paper. The thesis statement, like

a topic sentence, should have a keyword or keywords reflecting
your attitude about the subject. For example, in the essay on the
Crescent Diner and Truck Stop job, the keyword is dreadful.

3. Indicate a plan of development—a preview of the major points that
will support your thesis statement, listed in the order in which
they will be presented. In some cases, the thesis statement and
plan of development may appear in the same sentence. In other
cases, the plan of development may be omitted.

Introductory Paragraphs

1. In “My Job at the Crescent Falls Diner and Truck Stop,” which sen-

tences are used to attract the reader’s interest?

sentencesl1to3 ____ 1to4 ______ 1tob

2. The thesis in “My Job at the Crescent Falls Diner and Truck Stop” is

presented in

sentence4d ____ sentence5 _____ sentence 6

3. Is the thesis followed by a plan of development?
Yes ______ No

4. Which words in the plan of development announce the three major

supporting points in the essay? Write them below.

a.

b.

C.

Common Methods of Introduction
Four common methods of introducing an essay are as follows:

a. Begin with a broad statement and narrow it down to your thesis
statement.

129
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b. Present an idea or situation that is the opposite of the one you will

develop.

c. Tell a brief story.

d. Ask one or more questions.

ACTIVITY 2 Identifying Methods of Introduction

Following are four introductions. In the space provided, write the letter

' : g‘ of the method of introduction used in each case. You may work with a

—‘ partner to complete this activity.

1. Last week I was in the kitchen preparing dinner when

I heard my nine-year-old daughter shriek from behind
the computer. I was so startled that I dropped the knife
onto the floor. As I ran to where she was doing her
homework, she looked up, obviously stunned, and
uttered, “That’s too gross, Mom!” When I looked at the
screen, I too was shocked to find an image that was
clearly pornographic. Even though I thought I carefully
monitored how my children used the computer, I did
not realize that one wrong click could bring them to
one of the million “adult” sites on the Internet. As a
concerned parent, I urge all parents to install software
on their home computers that blocks access to porno-
graphic Web sites.

We Americans love our fast food. Instead of picking
up groceries on the way home, we pick up a bucket

of crispy fried chicken and a side of mashed potatoes
and gravy. Instead of making a sandwich on whole-
grain bread, we order a three-topping pizza with extra
cheese. If fast food were nutritious, there would not be
a problem, but most of the fast food we love is loaded
with too much fat, sodium, and sugar. The sad reality
is that at least a third of all Americans are battling
obesity, and fast food is a leading culprit. If we
prepare our meals at home, we can control the food
we eat. We Americans, therefore, should say no to fast
food and yes to home-cooked meals.

Most college students are hard working. They regu-
larly attend classes and labs, they diligently take
notes and ask questions, and they do their homework
and study for exams. Even if a class is boring or an
instructor is annoying, they still make an effort to
learn. After all, these students are paying for their
education. Some students, however, think that they
are still in high school and carry over the mentality
that “getting by” is good enough. Instructors should
be able to dis-enroll slacker students—those who skip
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classes, borrow lecture notes, use paper mills, and
cheat on exams—Dbecause they are taking up valuable
seats that could be occupied by those students who
truly want to learn.

4. What are your vices? Do you need your cigarettes
even though you know that smoking causes lung
cancer? Do you have one too many “cold ones” after
a long day of work even though you know that you
shouldn’t? Do you find yourself lying even though
you know that “honesty is the best policy”? Do you
gamble? Do you do drugs? Have you cheated on
someone? Most of us have bad habits that we know
we should stop doing but don’t until something ter-
rible happens.

Supporting Paragraphs

Most essays have three supporting points, developed in three separate
paragraphs. (Some essays will have two supporting points; others will
have four or more.) Each of the supporting paragraphs should begin with
a topic sentence that states the point to be detailed in that paragraph. Just
as the thesis provides a focus for the entire essay, topic sentences provide
a focus for each supporting paragraph.

131

Supporting Paragraphs ACTIVITY 3

1. What is the topic sentence for the first supporting paragraph of “My
Job at the Crescent Falls Diner and Truck Stop”? (Write the sentence

number here.)

2. What is the topic sentence for the second supporting paragraph?
3. What is the topic sentence for the third supporting paragraph? ______

Transitional Sentences

In paragraphs, transitions and other connective devices (pages 67-73) are
used to help link sentences. Similarly, in an essay, transitional sentences are
used to help tie the supporting paragraphs together. Such transitional
sentences usually occur near the end of one paragraph or the beginning of
the next.

In “My Job at the Crescent Falls Diner and Truck Stop,” the first
transitional sentence is

| would not have minded the difficulty of the work so much if the
pay had not been so poor.

In this sentence, the keyword difficulty reminds us of the point of the first
supporting paragraph, while pay tells us the point to be developed in the
second supporting paragraph.
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ACTIVITY 4 Transitional Sentences

Here is the other transitional sentence in “My Job at the Crescent Falls
Diner and Truck Stop”:

But even more than the low pay, what upset me about my job was
the working conditions.

Complete the following statement: In the preceding sentence, the key-

words echo the point of the second supporting para-

graph, and the keywords announce the topic of

the third supporting paragraph.

Concluding Paragraph

The concluding paragraph often summarizes the essay by briefly restating
the thesis and, at times, the main supporting points. Also, the conclusion
brings the paper to a natural and graceful end, sometimes leaving the
reader with a final thought on the subject.

The Concluding Paragraph

1. Which sentence in the concluding paragraph of “My Job at the Crescent
Falls Diner and Truck Stop” restates the thesis and supporting points

of the essay?

N

Which sentence contains the concluding thought of the essay?

Essays to Consider

Read the following two student essays and then answer the questions that
follow.

Definition of a Football Fan

TWhat is a football fan? 2The word “fan” is an abbreviation
of “fanatic,” meaning “an insane or crazy person.” 3In the case of
football fans, the term is appropriate. 4They behave insanely, they
are insane about the past, and they are insanely loyal.

SFirst of all, football fans just plain behave insanely. 6They wear
their official team T-shirts and warm-up jackets to the mall, the
supermarket, the classroom, and even—if they can get away with it—to
work. 7If the team offers a giveaway item, the fans rush to the stadium
to claim the hat or sports bag or water bottle that is being handed
out that day. 8Even the fact that fans spend the coldest months of

continued
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the year huddled on icy metal benches in places like Chicago proves
that fans behave insanely. °When they go to a game, which they do as
often as possible, they also decorate their bodies. 19True football fans
not only put on their team jackets and grab their pennants, but they
also paint their heads to look like helmets. 1At the game, these fans
devote enormous energy to trying to get a “wave” going.

12|n addition, football fans are insanely fascinated by the past.
13They talk about William “Refrigerator” Perry’s 1985 Super Bowl
touchdown as though it had happened last week. 14They describe
the “Fog Bow!” as if dense fog blanketed yesterday’s game, not 1988'’s
playoff match between the Philadelphia Eagles and the Chicago Bears.
15They excitedly discuss John Elway’s final game before retiring—when
he won the 1999 Super Bow! and received MVP honors—as if it were
current news. 16If you can’t manage to get excited about such ancient
history, they look at you as though you were the insane one.

17Most of all, football fans are insanely loyal to the team of their
choice, often dangerously so. 18Should their beloved team lose three
in a row, fans may begin to react negatively as a way to hide their
broken hearts. 19They still obsessively watch each game and spend the
entire day afterward listening to the postgame commentary on TV.
20Furthermore, this intense loyalty makes fans dangerous. 21To anyone
who dares to say to a loyal fan that another team has better players or
coaches, or God forbid, to anyone wandering near the home cheering
section wearing the jacket of the opposing team, physical injuries such
as bloody noses, black eyes, and broken bones are real possibilities.

22From February through August, football fans act like any other
human beings. 23They pay their taxes, take out the garbage, and
complain about the high cost of living. 24However, when September
rolls around, the team’s colors are displayed, the sports record
books come off the shelves, and the devotion returns. 25For the true
football fan, another season of insanity has begun.

An Interpretation of Lord of the Flies

Modern history has shown us the evil that exists in human
beings. 2Assassinations are common, governments use torture to
discourage dissent, and six million Jews were exterminated during
World War II. 3In Lord of the Flies, William Golding describes a
group of schoolboys shipwrecked on an island with no authority
figures to control their behavior. #One of the boys soon yields to
dark forces within himself, and his corruption symbolizes the evil in
all of us. First, Jack Merridew kills a living creature; then, he rebels
against the group leader; and finally, he seizes power and sets up his
own murderous society.

6The first stage in Jack's downfall is his killing of a living creature.
7In Chapter 1, Jack aims at a pig but is unable to kill. 8His upraised arm

continued
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QUESTIONS

pauses “because of the enormity of the knife descending and cutting
into living flesh, because of the unbearable blood,” and the pig escapes.
9Three chapters later, however, Jack leads some boys on a successful
hunt. 10He returns triumphantly with a freshly killed pig and reports
excitedly to the others, “I cut the pig’s throat.” 1Yet Jack twitches as
he says this, and he wipes his bloody hands on his shorts as if eager to
remove the stains. 12There is still some civilization left in him.

13After the initial act of killing the pig, Jack’s refusal to cooperate
with Ralph shows us that this civilized part is rapidly disappearing.
14With no adults around, Ralph has made some rules. 1°One is that a
signal fire must be kept burning. 18But Jack tempts the boys watching
the fire to go hunting, and the fire goes out. 17Another rule is that
at a meeting, only the person holding a special seashell has the right
to speak. 18In Chapter 5, another boy is speaking when Jack rudely
tells him to shut up. 1°Ralph accuses Jack of breaking the rules. 20jack
shouts: “Bollocks to the rules! We're strong—we hunt! If there’s a
beast, we'll hunt it down! We'll close in and beat and beat and beat—!’
21He gives a “wild whoop” and leaps off the platform, throwing the
meeting into chaos. 22Jack is now much more savage than civilized.

23The most obvious proof of Jack’s corruption comes in
Chapter 8, when he establishes his own murderous society.
24|nsisting that Ralph is not a “proper chief” because he does
not hunt, Jack asks for a new election. 25After he again loses, Jack
announces, “I'm going off by myself. ... Anyone who wants to hunt
when | do can come too.” 26Eventually, nearly all the boys join Jack’s
“tribe.” 27Following his example, they paint their faces like savages,
sacrifice to “the beast,” brutally murder two of their schoolmates,
and nearly succeed in killing Ralph as well. 28Jack has now become
completely savage—and so have the others.

29Through Jack Merridew, then, Golding shows how easily
moral laws can be forgotten. 30Freed from grown-ups and their
rules, Jack learns to kill living things, defy authority, and lead a tribe
of murdering savages. 31ack’s example is a frightening reminder of
humanity’s potential for evil. 32The “beast” the boys try to hunt and
kill is actually within every human being.

i

In which essay does the thesis statement appear in the last sentence of
the introductory paragraph?

In the essay on Lord of the Flies, which sentence of the introductory

paragraph contains the plan of development?
Which method of introduction is used in “Definition of a Football Fan”?

a. General to narrow c. Incident or story

b. Stating importance of topic d. One or more questions
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4. Complete the following outline of “Definition of a Football Fan”:

a.

b.

C.

5. How does the essay “An Interpretation of Lord of the Flies” connect
the first supporting paragraph with the second one?

6. Complete the following statement: Emphatic order is shown in the last
supporting paragraph of “Definition of a Football Fan” with the words
most of all; and in the last supporting paragraph of “An Interpretation

of Lord of the Flies” with the words

7. Which essay uses time order as well as emphatic order to organize its

three supporting paragraphs?

8. List four major transitions used in the supporting paragraphs of “An
Interpretation of Lord of the Flies.”

a. C.

b. d.

Planning the Essay
Outlining the Essay

When you write an essay, planning is crucial for success. You should plan
your essay by outlining in two ways:

1. Prepare a scratch outline. This should consist of a short statement of
the thesis followed by the main supporting points for the thesis. Here
is Mike’s scratch outline for his essay on the diner and truck stop:

_—
Working at the Crescent Falls Diner and Truck Stop was my
worst job.
1. Hard work
2. Pagr pay
3. Bad working conditions

/—\/\/\/\

Do not underestimate the value of this initial outline—or the work
involved in achieving it. Be prepared to do a good deal of plain
hard thinking at this first and most important stage of your paper.
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2. Prepare a more detailed outline. The outline form that follows will
serve as a guide. Your instructor may ask you to submit a copy of
this form either before you actually write an essay or along with
your finished essay.

Form for Planning the Essay
To write an effective essay, use a form such as the one that follows.

Opening remarks

Thesis statement

Plan of development

Topic sentence 1

Specific supporting evidence

< Topic sentence 2

Specific supporting evidence

Topic sentence 3

Specific supporting evidence

Summary, closing remarks, or both

Practice in Writing the Essay
In this section, you will expand and strengthen your understanding of the
essay form as you work through the following activities.

Understanding the Two Parts of'a Thesis Statement

In this chapter, you have learned that effective essays center on a thesis,
or main point, that a writer wishes to express. This central idea is usually
presented as a thesis statement in an essay’s introductory paragraph.
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A good thesis statement does two things. First, it tells readers an
essay’s topic. Second, it presents the writer’s attitude, opinion, idea, or point
about that topic. For example, look at the following thesis statement:

Celebrities are often poor role models.

In this thesis statement, the topic is celebrities; the writer’s main point is
that celebrities are often poor role models.

Topics and Main Points

For each thesis statement, single-underline the topic and double-underline
the main point that the writer wishes to express about it.

1. My roommate Chang-Yoon helped me overcome prejudice.

. Raising a family as a single parent can actually have certain benefits.

2
3. Being the eldest child has its own rewards.
4

. Those who want to quit smoking should pledge to do so, throw away
all their cigarettes, and ask their friends and family to support their
brave efforts.

5. Internet advertisers use several media-savvy techniques to interact
directly with online customers.

6. Jealousy often results from lack of self-confidence, lack of self-
fulfillment, and lack of trust.

7. Parents should teach their children at an early age how to protect
themselves from online predators.

8. My sales techniques benefitted greatly from a weekend seminar on
customer needs, customer relationships, and customer negotiation.

9. Adults should feel free to engage in fun activities that they enjoyed as
children.

10. Teachers should take certain steps to communicate more openly with
their students.

Supporting the Thesis with Specific Evidence

The first essential step in writing a successful essay is to form a clearly
stated thesis. The second basic step is to support the thesis with specific
reasons or details.

To ensure that your essay will have adequate support, you may find an
informal outline very helpful. Write down a brief version of your thesis
idea, and then work out and jot down the three points that will support
your thesis.

ACTIVITY 6
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ACTIVITY 7

Here is the scratch outline that was prepared for one essay:

An—_————

The college cafeteria is poorly managed.
The checkout lines are always long.
The floor and tables are often dirty.
Food choices are dften limited.

/—\/\/_\_/_\

A scratch outline like the previous one looks simple, but developing it
often requires a good deal of careful thinking. The time spent on develop-
ing a logical outline is invaluable, though. Once you have planned the
steps that logically support your thesis, you will be in an excellent position

to go on to write an effective essay.

Using Specific Evidence

Following are five informal outlines in which two points (2 and b) are
already provided. Complete each outline by adding a third logical sup-

porting point (c).

1.

Success in college can be attributed to several reasons.
a. Regularly attend classes

b. Devote enough time to studying

C.

MySpace.com is an important part of my life.
a. Keep in touch with friends and family

b. Share life’s ups and downs

C.

My “significant other” has three qualities I admire.
a. Sense of humor

b. Charming personality

C.

A break-up is always filled with mixed feelings.

a. Anger
b. Sadness
C.

Being promoted to shift manager was a mistake.

a. Difficult to supervise employees who still see you as their equal
b. Difficult to monitor employees who steal from the company
C.
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[dentifying Introductions

The following box lists the six common methods for introducing an essay
that are discussed in this chapter.

. Broad statement 4. Incident or story
2. Contrast 5. Question
3. Relevance 6. Quotation

Methods of Introduction

ACTIVITY 8

Review the methods of introduction on pages 129-131 with a partner. Next,
refer to the box preceding and read the following six introductory paragraphs.
Together, in the space provided, write the number of the kind of introduction
used in each paragraph. Each kind of introduction is used once.

1
Paragraph A

Is bullying a natural, unavoidable part of growing up? Is it something
that everyone has to endure as a victim, practice as a bully, or tolerate as
a bystander? Does bullying leave deep scars on its victims, or is it fairly
harmless? Does being a bully indicate some deep-rooted problems, or is
it not a big deal? These and other questions need to be looked at as we
consider the three forms of bullying: physical, verbal, and social.

Paragraph B

In a perfect school, students would treat each other with affection and
respect. Differences would be tolerated, and even welcomed. Kids would
become more popular by being kind and supportive. Students would go out
of their way to make sure one another felt happy and comfortable. But most
schools are not perfect. Instead of being places of respect and tolerance,
they are places where the hateful act of bullying is widespread.

Paragraph C

Students have to deal with all kinds of problems in schools. There are
the problems created by difficult classes, by too much homework, or by
personality conflicts with teachers. There are problems with scheduling
the classes you need and still getting some of the ones you want. There
are problems with bad cafeteria food, grouchy principals, or overcrowded
classrooms. But one of the most difficult problems of all has to do with a
terrible situation that exists in most schools: bullying.

Paragraph D

Eric, a new boy at school, was shy and physically small. He quickly became
a victim of bullies. Kids would wait after school, pull out his shirt, and punch
and shove him around. He was called such names as “Mouse Boy” and “Jerk
Boy.” When he sat down during lunch hour, others would leave his table. In
gym games he was never thrown the ball, as if he didn’t exist. Then one day he
came to school with a gun. When the police were called, he told them he just
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couldn’t take it anymore. Bullying had hurt him badly, just as it hurts many other
students. Every member of a school community should be aware of bullying
and the three hateful forms that it takes: physical, verbal, and social bullying.

Paragraph E

A British prime minister once said, “Courage is fire, and bullying is smoke.”
If that is true, there is a lot of “smoke” present in most schools today. Bullying
in schools is a huge problem that hurts both its victims and the people who
practice it. Physical, verbal, and social bullying are all harmful in their own ways.

Paragraph F

A pair of students bring guns and homemade bombs to school, killing a
number of their fellow students and teachers before taking their own lives.
A young man hangs himself on Sunday evening rather than attend school the
following morning. A junior high school girl is admitted to the emergency
room after cutting her wrists. What do all these horrible reports have to do
with each other? All were reportedly caused by a terrible practice that is
common in schools: bullying.

Revising an Essay for All Four Bases: Unity,
Support, Coherence, and Sentence Skills

You know from your work on paragraphs that there are four bases a paper
must cover to be effective. In the following activity, you will evaluate and
revise an essay in terms of all four bases: unity, support, coherence, and sen-
tence skills.

ACTIVITY 9 Revising an Essay

Comments follow each supporting paragraph and the concluding para-
graph. Circle the letter of the one statement that applies in each case.

Paragraph 1: Introduction

A Group of People Who Should Be Helped

One day walking to class, | ran into a homeless man. He was dirty
and disheveled. It looked and smelled like he hadn’t bathed in days.
My college is located downtown near a homeless shelter, and | guess
the homeless like to stay close to the facility. He asked me for some
change. At first | thought about how much pocket money | had, then
quickly | thought about a comment | had heard on the news or in some
magazine. It was about how some homeless ask for money so they
can purchase drugs. So | offered to buy him a breakfast combo at the
nearby fast-food place. | still remember what he told me: “Man, | just
want some money. You gonna give me some or not?” | realized then
he did not want my money for food, but for alcohol or drugs. That
incident made me think about how much help these people need. A
group of people that | believe should be helped is the homeless.
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Paragraph 2: First Supporting Paragraph

Many homeless men are veterans of the United States. If we help
them get back on their feet by providing them shelters and veterans’
assistance, they would be able to become productive citizens
once again. Many require medical attention that they can receive
free through the local VA hospital. They can receive their monthly
stipends from the government, so they can take care of their daily
needs, like food and transportation. The VA hospitals and clinics can
provide them with the necessary drug rehabilitation program that
would allow them to take back their lives and no longer live on the
streets begging for money to support their habits.

a. Paragraph 2 contains an irrelevant sentence.

b. Paragraph 2 lacks transition words.

c. Paragraph 2 lacks supporting details at one key spot.
d. Paragraph 2 contains a fragment and a run-on.

Paragraph 3: Second Supporting Paragraph

Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

Another reason the homeless should be helped is that many homeless
women are mothers too. These homeless mothers with children should be
able to live in a safe and clean shelter while their children attend school.
They should be provided with job training courses and also get any social
service resource available from the local government. Often, these women
can qualify for housing assistance, food stamps, and other free services.
The only thing they need is to be steered in the right direction. This is
important, for they are the role models for their children, and providing a
stable environment for them is part of the American dream.

a. Paragraph 3 contains an irrelevant sentence.

b. Paragraph 3 lacks transition words.

c. Paragraph 3 lacks supporting details at one key spot.
d. Paragraph 3 contains a fragment and a run-on.

Paragraph 4: Third Supporting Paragraph

Finally, the most important reason why we should help the homeless
is that they are living in the United States of America. We are the
richest country in the world, and we should be able to provide

for individuals when they can’t provide for themselves. We spend
countless dollars on objects like cars, houses, pets, and clothing. The
communities in which they live should have volunteer efforts like
food and clothing drives to aid those in need.
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WRITING
ASSIGNMENT 1

Balancing School,
Work, and Family
Demands

a. Paragraph 4 contains an irrelevant sentence.
b. Paragraph 4 lacks transition words.
c. Paragraph 4 lacks supporting details at one key spot.

d. Paragraph 4 contains a fragment and a run-on.

Paragraph 5: Concluding Paragraph

Therefore, there are many reasons why a group of people | believe
should be helped is the homeless. If we all make an effort to care for
one another as a community. Help each other the best way we can, we
can eliminate or ease some of the social ills in our communities.

a. Paragraph 5 contains an irrelevant sentence.

b. Paragraph 5 lacks transition words.

c. Paragraph 5 lacks supporting details at one key spot.
d. Paragraph 5 contains a fragment and a run-on.

Essay Assignments

Many college students struggle to balance school, work, and family. Write
an essay about how you are able to balance the many demands in your life.
In your introduction, you might begin with a brief story about a particular
incident that illustrates your roles as a student, an employee, a spouse, a
parent, a mentor, and/or a community member. End your introductory
paragraph with your thesis statement and plan of development.

Here are some thesis statements that may help you think about and

develop your own essay.

Thesis statement: Time management is the key to balancing my life as a
college student, a single mom, and a full-time pharmacy technician.

(A supporting paragraph on managing your time as a college student,
for example, might focus on the fact that you use a personal orga-
nizer and Post-it notes to keep track of your due dates.)

Thesis statement: The only way that | can juggle school, a girlfriend, and
coaching is by taking good care of my health.

(A supporting paragraph on taking care of your health might explain
how you and your girlfriend work out together at the gym and then
cook a healthy—and romantic—meal together at home afterward.)

Thesis statement: | learned the hard way that | need at least seven hours of
sleep each night if want to be a student on the dean’s list, a loving parent
to my three-year-old son, and a caregiver for my aging dad.

(A supporting paragraph on the need for adequate sleep could begin
with this topic sentence: “If I get adequate sleep, I'm able to pay
attention in class.” Such a sentence might then be followed with some
specific examples to support the main point of your paragraph.)
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Listing transitions such as first of all, second, another, also, in
addition, finally, and so on may help you introduce your supporting paragraphs
as well as set off different supporting details within those paragraphs.

If you were given the time and resources to improve your life, what would
you do and how would this change make your life better? Write an essay in
which you describe what you would do, and then explain how this change
would improve your life in three specific ways. Here are some examples:

If | could pay off all my outstanding debts, | would improve my credit
score, rent a larger apartment, and ask my girlfriend to marry me.

If I had the time to go to school full-time, | would finish my college degree,
apply for a full-time accountant job, and study for the CPA exam.

If | didn't have to work the night shift, | would pick up my kids right after
school, help them with their homework, and take them to the neighbor-
hood park to play basketball before dinner.

To develop support for this essay, make a list of all the possible changes
that you would like to make in your life. Don’t worry about the practical
details, such as cost. Then go back to your list and brainstorm all the benefits
that each of these changes would bring to you. Alternatively, you could do
some freewriting about the changes that you would like to see in your life.
Use the ideas you generated to select one change and three positive effects.
These prewriting techniques—listing and freewriting—are both helpful
ways of getting started with an essay and thinking about it on paper.

Imagine that your apartment or house is burning down. Of course, the best
strategy would be to get yourself and others out of the building as quickly
as possible. But suppose you knew for sure that you had time to rescue
three of your possessions. Which three would you choose? Write an essay
in which you discuss the three things in your home that you would most
want to save from a fire.

Begin by doing some prewriting to find the items you want to write
about. You could, for instance, try making a list and then choosing several
of the most likely candidates. Then you could freewrite about each of those
candidates. In this way, you are likely to find three possessions that will
make strong subjects for this essay. Each will be the basis of a supporting
paragraph. Each supporting paragraph will focus on why the object being
discussed is so important to you. Make your support as specific and color-
ful as possible, perhaps using detailed descriptions, anecdotes, or quota-
tions to reveal the importance of each object.

In planning your introduction, consider beginning with a broad, gen-
eral idea and then narrowing it down to your thesis statement. Here, for
example, is one such introduction for this paper:

| have many possessions that | would be sad to lose. Because | love
to cook, | would miss various kitchen appliances that provide me with

WRITING

ASSIGNMENT 2

143

Life Improvement

WRITING
ASSIGNMENT 3

Something
Special
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WRITING
ASSIGNMENT 4

Teaching
the Basics

WRITING
ASSIGNMENT 5

Advantages or
Disadvantages of
Single Life

so many happy cooking adventures. | would also miss the wonderful
electronic equipment that entertains me every day, including my large
flat-screen TV and my Nintendo Wii. | would miss the various telephones
on which | have spent many interesting hours chatting in every part of
my apartment, including the bathtub. But if my apartment were burning
down, | would most want to rescue three things that are irreplaceable
and hold great meaning for me—the silverware set that belonged to my
grandmother, my mother’s wedding gown, and my giant photo album.

What are you experienced in? Fixing cars? Growing flowers? Baking?
Waiting on customers? Solving math problems? Write an essay teaching
readers the basics of an activity in which you have some experience. If
you're not sure about which activity to choose, use prewriting to help you
find a topic you can support strongly. Once you've chosen your topic,
continue to prewrite as a way to find your key points and organize them
into three supporting paragraphs. The key details of waiting on customers
in a diner, for instance, might be divided according to time order, as seen
in the following topic sentences:

Topic sentence for supporting paragraph 1: Greeting customers and taking
their orders should not be done carelessly.

Topic sentence for supporting paragraph 2: There are right and wrong ways
to bring customers their food and to keep track of them during their meal.

Topic sentence for supporting paragraph 3: The final interaction with
customers may be brief, but it is important.

To make your points clear, be sure to use detailed descriptions
and concrete examples throughout your essay. Also, you may want to use
transitional words such as first, then, also, another, when, after, while, and
finally to help organize your details.

More and more people are remaining single longer, and almost half of the
people who marry eventually divorce and become single again. Write an
essay on the advantages or disadvantages of single life. Each of your three
supporting paragraphs will focus on one advantage or one disadvantage.
To decide which approach to take, begin by making two lists. A list of
advantages might include:

More freedom of choice
Lower expenses
Fewer responsibilities

Dating opportunities
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A list of disadvantages could include:
Loneliness
Depression on holidays
Lack of support in everyday decisions
Disapproval of parents and family

Go on to list as many specific details as you can think of to support your
advantages and disadvantages. Those details will help you decide whether
you want your thesis to focus on benefits or drawbacks. Then create a scratch
outline made up of your thesis statement and each of your main supporting
points. Put the most important or most dramatic supporting point last.

In your introduction, you might gain your reader’s interest by asking
several questions or by telling a brief, revealing story about single life. As
you develop your supporting paragraphs, make sure that each paragraph
begins with a topic sentence and focuses on one advantage or disadvan-
tage of single life. While writing the essay, continue developing details
that vividly support each of your points.

In a concluding paragraph, provide a summary of the points in your
paper as well as a final thought to round off your discussion. Your final
thought might be in the form of a prediction or a recommendation.

Detailed writing assignments follow each of the twenty readings in Part 4.
As you work on those assignments, you will find it helpful to turn back to
the writing activities in this chapter.

1. Reread one of the essays you wrote for an assignment in this chapter.
Does your essay have a thesis that states both a topic and a main
point? If not, does that affect the effectiveness of the essay? In what
way(s)? How might you rewrite this thesis to make it stronger?

2. Is the evidence you provided to support the thesis specific or is it
vague and general? How can you make this detail more specific?
What other detail might you add to improve the paragraph?

3. Is each of the essay’s paragraphs unified and coherent? If not, what
ways have you learned so far to correct the problem?

145

EXPLORING WRITING ONLINE

Visit a favorite Web site of yours and think about how its home page is
like an introductory paragraph. Specifically, examine how the home
page attracts readers’ interest, presents a central idea, and provides an
overview of the entire site. Then write an essay in which you present
your analysis.
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RESPONDING TO IMAGES

These three photographs of the Sistine Chapel’s ceiling zoom in closer and
closer to focus on Michelangelo’s famous depiction of God’s finger touch-
ing Adam’s. Write a paragraph describing any one of these images. Then
make an outline for a larger essay that compares and contrasts the three
photographs.

For additional materials on Chapter 5, visit www.mhhe.com/langan.




A WRITER'S TEMPLATE: Across Disciplines

In college, you may want to ask your classmates to give you feedback on
your writing, and you may want to help them with their writing. As you
are reading the following paragraph written by Deepak for a geology
class, think about what advice you would offer him as he prepares to write
his final draft by using the questions that follow.

The Sun’s Effect

IThe sun has an effect on the weather. 2First, the sun warms the
surface of the earth. 3Some parts of land warm faster than others.
4A parking lot, for instance, absorbs the sun’s heat more quickly
than a forest. 2All land, however, absorbs the sun’s heat faster than a
body of water. 6A forest, therefore, warms more quickly than a large
lake or ocean. 7The warmed land and water give off heat to the air
above them. 8The hot air rises, and it goes up, cooler air moves in to
replace it. 9In addition to the sun, clouds affect the weather.

1. The topic sentence (see above) states the paragraph’s main point, UESTIONS FOR
which is a little broad. How could Deepak narrow and focus his topic gl SCUSSION
sentence?

2. Does any sentence stray from the main point? If so, indicate the
sentence.
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3. What are some transitional words and phrases that Deepak uses in his
paragraph?

4. Write a revision of this paragraph, using the checklist that follows asa | Expl ORE WRITING
guide. FURTHER

5. How might this paragraph be turned into an essay? Make an outline
that shows how Deepak might expand and develop his point.




A WRITER’S CHECKLIST: Four Bases

Unity

Every sentence in my paragraph is relevant to my main point or topic sentence, which is

A sentence, detail, or word that I have omitted for the sake of unity is

The pattern or patterns of development I'm using serve my topic and point well because

Support

My main idea is supported by several supporting points or by one extended example, which

are/is

Several examples of specific evidence for this point/these points are:

I appeal to my readers’ five senses with vivid descriptions, such as

and

Coherence

I use one or more patterns of development, which is/are

to organize my paragraph.

I use the following transition words or signals to make my paragraph easy for readers to follow:

Sentence Skills
Grammar

I use parallelism to balance my words and ideas. (pp. 295-303)
I use pronouns and their antecedents correctly. (pp. 252-274)
My paragraph includes no misplaced or dangling modifiers. (pp. 283-294)

I read my paragraph out loud to help catch typos and awkward or grammatically incorrect
sentences.



Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

CHAPTER 5 Moving from Paragraph to Essay 149

Style
I use active verbs, rather than “is” and “to be.” Some examples of active verbs I use are

and . (pp. 249-250)

I use a consistent point of view throughout the paragraph. It is written in the
person. (pp. 258-262)

I use specific, concrete language throughout, avoiding vague or abstract words.

Notes




SECTION |
Sentences

SECTION Il
Verbs, Pronouns,
and Agreement

SECTION Il
Modifiers and
Parallelism

SECTION IV
Punctuation and
Mechanics

SECTION V

Word Use

Sentence Skills

PART 3 WILL

e explain the basic skills needed to write clear, error-free sentences

e provide numerous activities so that you can practice these skills enough to
make them habits

e In addition, each chapter in Part 3 concludes with one or more review tests,

allowing you to immediately test your understanding of each skill

EXPLORING WRITING PROMPT:

We see short bits of writing on traffic signs, in restaurant menus, on flyers posted in
hallways, on highway billboards, or in captions rolling along the bottom of our television
screens. Sometimes, such writing is done quickly with little attention paid to editing for
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correctness. During the next week, be particularly alert to such items. In a notebook or journal, keep a record of
examples containing errors in spelling, punctuation, word choice, and other sentence skills—the areas covered in Part 3.
You can start with the sign pictured above.




Sentences

SECTION

SECTION PREVIEW

6 Subjects and Verbs "lug \\OUQ y, 3 dog AL:@T_

7 Fragments

o bECAUSE

9 Sentence Variety |

RESPONDING TO IMAGES

1. Why is the writing in the child’s drawing a fragment? How might you make it a
complete sentence? For more on fragments, see pp. 162—178.

2. This sign features a comma splice, which is a type of run-on sentence. What are two
ways in which you could fix this error? For more on comma splices, see p. 180.

3. Would you pay less attention to a sign that was confusing or grammatically
incorrect? Why or why not?
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Subjects and Verbs

INTRODUCTORY ACTIVITY

Understanding subjects and verbs is a major step toward mastering
many sentence skills. As a speaker of English, you already have an
instinctive feel for these basic building blocks of English sentences. See
if you can insert an appropriate word in each space that follows. The
answer will be a subject.

1. is one of my favorite Web sites.
2. told me a secret.
3. A is all I need to make me happy.

4. appeared in my dreams.

Now insert an appropriate word in the following spaces. Each answer
will be a verb.

5. The student
6. My children

for the exam.
much faster than I do.
7. Every night, I my friends.

8. Kalani home right after class.

Finally, insert appropriate words in the following spaces. Each answer
will be a subject in the first space and a verb in the second.

9. A slowly into the room.
10. Many today the Internet.
11. The never me.
12. The nervously you for help.

The basic building blocks of English sentences are subjects and verbs.
Understanding them is an important first step toward mastering a number
of sentence skills.

Every sentence has a subject and a verb. Who or what the sentence
speaks about is called the subject; what the sentence says about the subject

CHAPTER

CHAPTER PREVIEW

A Simple Way to Find a
Subject

A Simple Way to Find a
Verb

More about Subjects
and Verbs

« Distinguishing
Subjects from
Prepositional Phrases

e Verbs of More than
One Word

e Compound Subjects
and Verbs
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is called the verb. In the following sentences, the subject is underlined once
and the verb twice:

People gossip.

The truck belched fumes.

He waved at me.

Alaska contains the largest wilderness area in the United States.
That woman is a millionaire.

The pants feel itchy.

A Simple Way to Find a Subject

To find a subject, ask who or what the sentence is about. As shown below,
your answer is the subject.

Who is the first sentence about? People

What is the second sentence about? The truck
Who is the third sentence about? He

What is the fourth sentence about? Alaska
Who is the fifth sentence about? That woman

What is the sixth sentence about? The pants

It helps to remember that the subject of a sentence is always a noun

(any person, place, or thing) or a pronoun. A pronoun is simply a word
like he, she, it, you, or they used in place of a noun. In the preceding
sentences, the subjects are persons (People, He, woman), a place (Alaska),
and things (truck, pants). And note that one pronoun (He) is used as a
subject.

A Simple Way to Find a Verb

To find a verb, ask what the sentence says about the subject. As shown

below, your answer is the verb.

What does the first sentence say about people? They gossip.

What does the second sentence say about the truck? It belched (fumes).

What does the third sentence say about him? He waved (at me).

What does the fourth sentence say about Alaska? It contains (the largest
wilderness area in the United States).

What does the fifth sentence say about that woman? She is (a
millionaire). -

What does the sixth sentence say about the pants? They feel (itchy).
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A second way to find the verb is to put I, you, he, she, it, or they in front
of the word you think is a verb. If the result makes sense, you have a
verb. For example, you could put they in front of gossip in the first sen-
tence in the preceding list, with the result, they gossip, making sense.
Therefore, you know that gossip is a verb. You could use the same test
with the other verbs as well.

Finally, it helps to remember that most verbs show action. In
“People gossip,” the action is gossiping. In “The truck belched fumes,”
the action is belching. In “He waved at me,” the action is waving. In
“Alaska contains the largest wilderness area in the United States,” the
action is containing.

Certain other verbs, known as linking verbs, do not show action. They
do, however, give information about the subject of the sentence. In “That
woman is a millionaire,” the linking verb is tells us that the woman is a
millionaire. In “The pants feel itchy,” the linking verb feel gives us the
information that the pants are itchy.

155

Finding Subjects and Verbs ACTIVITY 1

In each of the following sentences, draw one line under the subject and
two lines under the verb.

To find the subject, ask who or what the sentence is about.
Then to find the verb, ask what the sentence says about the subject.

1. Rachel poured extra-virgin olive oil into the skillet.

2. The company offered a fifty-dollar rebate on every energy-efficient
refrigerator bought during the month of June.

3. The talk show host introduced ten-year-old Drake as a future American
Idol star.

. Taryn adjusted the volume on her iPod as she entered the library.
. The discarded cigarette butt burned a hole in the upholstery.

. The bathroom upstairs is infested with cockroaches.

. Royden tripped over the tangled cables behind my office desk.

. The sports drink quenched my thirst.

O 0 N3 O U1

. The lawn trimmer tossed small rocks and other debris into the air.

10. Volunteers collected canned meats, beans, and peanut butter for the
food bank.
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ACTIVITY 2 Subjects and Linking Verbs

Follow the directions given for Activity 1. Note that all the verbs here are
linking verbs.

Who is item | about? What linking verb gives us information
about them?

. My parents are not very sociable.

. I am always nervous on the first day of classes.

. Tri Lee was the first person to finish the exam.

Our dog becomes friendly after a few minutes of growling.
Liz seems ready for a nervous breakdown.

. That plastic hot dog looks good enough to eat.

. Most people appear slimmer in clothes with vertical stripes.

. Many students felt exhausted after finishing the placement exam.

O B N U A W N =

. A cheeseburger has more than seven times as much sodium as French
fries.

10. Yesterday, my phone seemed to be ringing constantly.

ACTIVITY 3 Subjects and Verbs

Follow the directions given for Activity 1.

m What is item | about? What did they do? J

. The rabbits ate more than their share of my garden.

. My father prefers his well-worn jeans to new ones.

. A local restaurant donated food for the homeless.

. Stanley always looks ready for a fight.

. An elderly couple relaxed on a bench in the shopping mall.
. Lightning brightened the dark sky for a few seconds.

Our town council voted for a curfew on Halloween.

Lynn’s sore throat kept her home from work today.

© ® N O Ul ok W N e

. Surprisingly, Charlotte’s little sister decided not to go to the circus.

—_
o

. As usual, I chose the slowest checkout line in the supermarket.

|
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More about Subjects and Verbs

Distinguishing Subjects from Prepositional Phrases

The subject of a sentence never appears within a prepositional phrase. A
prepositional phrase is simply a group of words beginning with a preposi-
tion and ending with the answer to the question what, when, or where. Here
is a list of common prepositions.

Common Prepositions
about before by inside over
above behind during into through
across below except of to
among beneath for off toward
around beside from on under
at between in onto with

When you are looking for the subject of a sentence, it is helpful to cross out
prepositional phrases.

Irthe-middle-of thenight, we heard footsteps entheroof.
The magazines en-the-table belong inthe-garage.

Before-the-openingkickoff, a brass band marched ente-the-field.
The hardware store acrossthe-street went eut-ofbusiness.

In-spite-of-our-advice, Sally quit her job atBurgerking.

Subjects and Prepositional Phrases ACTIVITY 4

Cross out prepositional phrases. Then draw a single line under subjects
and a double line under verbs.

What are the two prepositional phrases in item 17 What is the
subject? What does the sentence say about her?

1. By accident, my girlfriend dropped her set of keys into the toilet at the
public restroom.

2. Before the trial, the defense attorney quickly read through her trial
notes.

3. My two-year-old daughter Olivia sleeps in my bed on stormy nights.

4. T applied for a pre-approved credit card from my bank.
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Meet
Chad. He’s
been taking
notes while listening to
his astronomy professor’s
podcast lecture. He wants to
use his notes to study for his
astronomy quiz, but he’s
having a hard time identifying
the key terms in the lecture.
Help Chad identify the key
terms in the lecture by locat-
ing all the subjects and verbs
in his notes.

mhconnectwriting.com

10.

. On Friday nights, my family watches movies on our newly purchased

LCD TV.

. Over the weekend, Patrice wrote a five-page research paper on indig-

enous rights for her political science class.

. The wireless connection from my neighbor’s apartment allows me

access to the Internet for free.

. On Thursday, several foreign-born soldiers received U.S. citizenship

during the naturalization ceremony at the Federal Building.

. All my friends, except Nino, play the video game Grand Theft Auto on

their home computers.

The spicy horseradish beneath the raw tuna in my nigiri sushi roll
burned the back of my tongue.

Verbs of More Than One Word

Many verbs consist of more than one word. Here, for example, are some

of

the many forms of the verb help:

Some Forms of the Verb Help

helps should have been helping will have helped

helping can help would have been helped
is helping would have been helping has been helped

was helping  will be helping had been helped

may help had been helping must have helped
should help helped having helped

will help have helped should have been helped
does help has helped had helped

The following are sentences that contain verbs of more than one word:

Yolanda is working overtime this week.
Another book has been written about the Kennedy family.

We should have stopped for gas at the last station.

The game has just been canceled.

Words such as not, just, never, only, and always are not part of the verb,
although they may appear within the verb.

Yolanda is not working overtime next week.
The boys should just not have stayed out so late.
The game has always been played regardless of the weather.
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No verb preceded by to is ever the verb of a sentence.
Sue wants to go with us.
The newly married couple decided to rent a house for a year.
The store needs extra people to help out at Christmas.

No -ing word by itself is ever the verb of a sentence. (It may be part of the
verb, but it must have a helping verb in front of it.)

We planning the trip for months. (This is not a sentence because the
verb is not complete.)

We were planning the trip for months. (This is a complete sentence.)

Verbs of More than One Word ACTIVITY 5

Draw a single line under subjects and a double line under verbs. Be sure
to include all parts of the verb.

Who or what is item | about? What does it say about him,
her, or them? What two words make up the verb?

Ellen has chosen blue dresses for her bridesmaids.
. You should plan your weekly budget more carefully.
. Felix has been waiting in line for tickets all morning.

. We should have invited Terri to the party.

1.

2

3

4

5. I'would have preferred a movie with a happy ending.

6. Classes were interrupted three times today by a faulty fire alarm.
7. Sam can touch his nose with his tongue.

8. I have been encouraging my mother to quit smoking.

9. Joe has just agreed to feed his neighbor’s fish over the holiday.

10. Many students have not been giving much thought to selecting a
major.

Compound Subjects and Verbs

A sentence may have more than one verb:
The dancer stumbled and fell.

Eva washed her hair, blew it dry, and parted it in the middle.

A sentence may have more than one subject:
Cats and dogs are sometimes the best of friends.

The striking workers and their bosses could not come to an
agreement.
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A sentence may have several subjects and several verbs:
Holly and I read the book and reported on it to the class.

Pete, Nick, and Fran caught the fish in the morning, cleaned them in
the afternoon, and ate them that night.

ACTIVITY 6 Compound Subjects and Verbs

Draw a single line under subjects and a double line under verbs. Be sure
to mark all the subjects and verbs.

m What two things is item | about? What does it say about them?jJ

. Boards and bricks make a nice bookcase.

. We bought a big bag of peanuts and finished it by the movie’s end.
. A fly and a bee hung lifelessly in the spider’s web.
The twins look alike but think, act, and dress quite differently.

. Canned salmon and tuna contain significant amounts of calcium.

o Ul A W N e

. I waited for the bubble bath to foam and then slipped into the warm
tub.

N

. The little girl in the next car waved and smiled at me.
8. The bird actually dived under the water and reappeared with a fish.

9. Singers, dancers, and actors performed at the heart-association
benefit.

10. The magician and his assistant bowed and disappeared in a cloud of
smoke.

REVIEW TEST 1

Draw one line under the subjects and two lines under the verbs. To help
find subjects, cross out prepositional phrases as necessary. Underline all
the parts of a verb.

m You may find more than one subject and verb in a sentence. J

1. Most noodle soups at the Vietnamese restaurant contain beef broth,
flat rice noodles, and fresh basil leaves.

2. The security guard on duty at my workplace noticed a suspicious
person lurking behind the warehouse.

3. The credit counseling center may be able to help me with my late
payments.
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. After several minutes, the Chihuahua yelped loudly and scratched on

the screen door.

. Wireless carriers should not charge an early termination fee to cell

phone users.

. The project manager looked at the blueprints before visiting the job site.
. Before the end of the day, Royce needs to call his son’s teacher at school.

. Between you and me, none of the children should have been running

in the hall.

. Thunderstorms and hurricanes swept through the northern part of

the state.

Alberto used his employee discount to purchase a washing machine
for his mom.

Follow the directions given for Review Test 1.

10.

. Gasoline from the broken fuel line dripped onto the floor of the garage.
. All the carrot tops in the garden had been eaten by rabbits.

. An old man with a plastic trash bag collected aluminum cans along the

road.

. The majority of people wait until April 15 to file their income tax.
. My brother became a college freshman at the age of forty-two.

. At the delicatessen, Linda and Paul ate corned beef sandwiches and

drank root beer.

. The window fan made a clanking sound during the night and kept us

from sleeping.

. An umbrella tumbled across the street in the gusty wind and landed

between two cars.

. Telephones in the mayor’s office rang continuously with calls from

angry citizens about the city tax increase.

A teenager pushed a woman, grabbed her purse, and ran off through
the crowd.

For additional material on Chapter 6, visit www.mhhe.com/langan.

REVIEW TEST 2
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CHAPTER PREVIEW INTRODUCTORY ACTIVITY

What Fragments Are

Every sentence must have a subject and a verb and must express a
Fragments complete thought. A word group that lacks a subject or a verb and
does not express a complete thought is a fragment.

) What follows are a number of fragments and sentences. See if you
Added-Detail Fragments can complete the statement that explains each fragment.
Missing-Subject

Fragments 1. Telephones. Fragment

Dependent-Word

-ing and to Fragments

Telephones ring.  Sentence
“Telephones” is a fragment because, although it has a subject

(Telephones), it lacksa — (ring) and so does not express a
complete thought.

2. Explains. Fragment
Darrell explains.  Sentence
“Explains” is a fragment because, although it has a verb (Explains),

it lacks a — (Darrell) and does not express a complete
thought.

3. Scribbling notes in class. Fragment
Jayne was scribbling notes in class. Sentence
“Scribbling notes in class” is a fragment because it lacks a

(Jayne) and also part of the (was). As a result, it does not
express a complete thought.

4. When the dentist began drilling. Fragment

When the dentist began drilling, I closed my eyes. Sentence
“When the dentist began drilling” is a fragment because we want to
know what happened when the dentist began drilling. The word group

does not follow through and

Answers are on page 620.
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What Fragments Are

Every sentence must have a subject and a verb and must express a com-
plete thought. A word group that lacks a subject or a verb and does not
express a complete thought is a fragment. Following are the most common
types of fragments that people write:

* Dependent-word fragments
e -ing and to fragments

* Added-detail fragments

* Missing-subject fragments

Once you understand the specific kind or kinds of fragments that you
might write, you should be able to eliminate them from your writing. The
following pages explain all four types of fragments.

Dependent-Word Fragments

Some word groups that begin with a dependent word are fragments. Here
is a list of common dependent words:

Common Dependent Words

after unless

although, though until

as what, whatever
because when, whenever
before where, wherever
even though whether

how which, whichever
if, even if while

in order that who

since whose

that, so that

Whenever you start a sentence with one of these dependent words,
you must be careful that a dependent-word fragment does not result. The
word group beginning with the dependent word After in the following
selection is a fragment.

After I stopped drinking coffee. I began sleeping better at night.

A dependent statement—one starting with a dependent word such as After—
cannot stand alone. It depends on another statement to complete the
thought. “After I stopped drinking coffee” is a dependent statement. It
leaves us hanging. We expect in the same sentence to find out what hap-
pened after the writer stopped drinking coffee. When a writer does not fol-
low through and complete a thought, a fragment results.

CHAPTER 7 Fragments
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Lauren.
She’s filling

out an accident report
form after slipping on the wet
floor at a café. Her explana-
tion needs to be as accurate
and clear as possible, so she’s
jotted down her ideas first.
Lauren’s always had trouble
with fragments, and after
reading over her draft, she
realizes she has some editing
to do. Help Lauren find and
revise the fragments in her
draft.

mhconnectwriting.com

To correct the fragment, simply follow through and complete the
thought:

After I stopped drinking coffee, I began sleeping better at night.

Remember, then, that dependent statements by themselves are fragments.
They must be attached to a statement that makes sense standing alone.

Here are two other examples of dependent-word fragments that need
to be corrected.

Brian sat nervously in the dental clinic. While waiting to have his
wisdom tooth pulled.

Maria decided to throw away the boxes. That had accumulated for
years in the basement.

EXPLANATION: “While waiting to have his wisdom tooth pulled” is a
fragment; it does not make sense standing by itself. We want to know
in the same statement what Brian did while waiting to have his tooth
pulled. The writer must complete the thought. Likewise, “That had accu-
mulated for years in the basement” is not in itself a complete thought.
We want to know in the same statement what that refers to.

How to Correct Dependent-Word Fragments

In most cases, you can correct a dependent-word fragment by attaching it
to the sentence that comes after it or to the sentence that comes before it:

After I stopped drinking coffee, I began sleeping better at night.
(The fragment has been attached to the sentence that comes after it.)

Brian sat nervously in the dental clinic while waiting to have his
wisdom tooth pulled.

(The fragment has been attached to the sentence that comes before it.)

Maria decided to throw away the boxes that had accumulated for years
in the basement.

(The fragment has been attached to the sentence that comes before it.)

Another way of correcting a dependent-word fragment is to eliminate
the dependent word and make a new sentence:

I stopped drinking coffee.
He was waiting to have his wisdom tooth pulled.
They had accumulated for years in the basement.

Do not use this second method of correction too frequently, however,
because it may cut down on interest and variety in your writing style.

Use a comma if a dependent-word group comes at the beginning of a
sentence:

After I stopped drinking coffee, I began sleeping better at night.
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However, do not generally use a comma if the dependent-word group
comes at the end of a sentence:

Brian sat nervously in the dental clinic while waiting to have his
wisdom tooth pulled.

Maria decided to throw away the boxes that had accumulated for years
in the basement.

Sometimes the dependent words who, that, which, or where appear not at the
very start but near the start of a word group. A fragment often results.

Today I visited Melissa Cooper. A friend who is in the hospital.

“A friend who is in the hospital” is not in itself a complete thought. We
want to know in the same statement who the friend is. The fragment can be
corrected by attaching it to the sentence that comes before it:

Today I visited Melissa Cooper, a friend who is in the hospital.

EXPLANATION: Here a comma is used to set off “a friend who is in the
hospital,” which is extra material placed at the end of the sentence.

Some instructors refer to a dependent-word fragment as a depen-

dent clause. A clause is simply a group of words having a subject and a verb.
A clause may be independent (expressing a complete thought and able to
stand alone) or dependent (not expressing a complete thought and not able
to stand alone). A dependent clause by itself is a fragment. It can be cor—J

rected simply by adding an independent clause.

Correcting Dependent-Word Fragments

Turn each of the dependent-word groups into a sentence by adding a
complete thought. Put a comma after the dependent-word group if a depen-
dent word starts the sentence.
EXAMPLES

Before I begin college

Before | begin college, | want to brush up on my math and English skills.

The horoscope forecast that I read

The horoscope forecast that | read predicted new love, but | am happily

married.

For item 1, describe something you do before you log off from
the computer.

CHAPTER 7 Fragments
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1. Before I log off from the computer

2. Even though I cheated

3. Although my parents never went to college

4. The pills that the doctor prescribed

5. If I remember correctly

ACTIVITY 2 Combining Sentences to Correct Dependent-Word Fragments

Underline the dependent-word fragment (or fragments) in each selection.
Then correct each fragment by attaching it to the sentence that comes
before or the sentence that comes after—whichever sounds more natural.
Put a comma after the dependent-word group if it starts the sentence.

m In item 1, which word group begins with a dependent word? J

1. When the waitress coughed in his food. Frank lost his appetite. He
didn’t even take home a doggy bag.

2. Our power went out. During a thunderstorm. I lost the paper I was
writing on the computer.

3. Tony doesn’t like going to the ballpark. If he misses an exciting play.
There’s no instant replay.
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4. After the mail carrier comes. I run to our mailbox. I love to get mail.
Even if it is only junk mail.

5. Even though she can’t read. My little daughter likes to go to the
library. She chooses books with pretty covers. While I look at the latest
magazines.

-ing and to Fragments

When a word ending in -ing or the word to appears at or near the start of
a word group, a fragment may result. Such fragments often lack a subject
and part of the verb.

Underline the word groups in the following examples that contain -ing
words. Each of these is an -ing fragment.

EXAMPLE 1

I'spent all day in the employment office. Trying to find a job that suited
me. The prospects looked bleak.

EXAMPLE 2

Danielle surprised Brian on the nature hike. Picking blobs of resin off
pine trees. Then she chewed them like bubble gum.

EXAMPLE 3
Eric took an aisle seat on the bus. His reason being that he had more

legroom.

People sometimes write -ing fragments because they think the
subject in one sentence will work for the next word group as well. In
Example 1, they might think the subject / in the opening sentence will also
serve as the subject for “Trying to find a job that suited me.” But the sub-
ject must actually be in the sentence.

How to Correct -ing Fragments

1. Attach the fragment to the sentence that comes before it or the
sentence that comes after it, whichever makes sense. Example 1
could read, “I spent all day in the employment office, trying to
find a job that suited me.” (Note that here a comma is used to set
off “trying to find a job that suited me,” which is extra material
placed at the end of the sentence.)

» OR «

CHAPTER 7 Fragments
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2. Add a subject and change the -ing verb part to the correct form of the
verb. Example 2 could read, “She picked blobs of resin off pine trees.”

» OR «

3. Change being to the correct form of the verb be (am, are, is, was, were).
Example 3 could read, “His reason was that he had more legroom.”

How to Correct to Fragments

As previously noted, when fo appears at or near the start of a word group,
a fragment sometimes results.

Fragment: To remind people of their selfishness. Otis leaves
handwritten notes on cars that take up two parking spaces.

The first word group in the preceding example is a fo fragment. It can be
corrected by adding it to the sentence that comes after it.

Correct: To remind people of their selfishness, Otis leaves
handwritten notes on cars that take up two parking spaces.

EXPLANATION: Here a comma is used to set off “To remind people of
their selfishness,” which is introductory material in the sentence.

ACTIVITY 3 Correcting -ing Fragments

Underline the -ing fragment in each of the three items that follow. Then
make the fragment a sentence by rewriting it, using the method described
in parentheses.

EXAMPLE

Everyone at the meeting heard Tina’s stomach growl. Not having
eaten breakfast. She tried to satiate her hunger with a breath mint.

(Add the fragment to the sentence that comes after it.)

Not having eaten breakfast, she tried to satiate her hunger with a breath mint.

1. Desmond looked anxiously at his cell phone. Waiting for his supervi-
sor to return his call. He needed to call in sick to work.

(Add the -ing fragment to the preceding sentence.)

2. Using one of the computers at the library. Hari could not access several
Web sites, which he later learned were blocked.

(Add the fragment to the sentence that comes after it.)
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3.

A virus infected my computer. As a result, destroying data.

(Add the subject it and change the verb destroying to the correct form,
destroyed.)

Correcting -ing or to Fragments

Underline the -ing or to fragment in each selection. Then rewrite each
selection correctly, using one of the methods of correction described on
pages 167-168.

m In item [, add the -ing fragment to the preceding sentence. J

1.

Some workers dug up the street near our house. Causing frequent
vibrations inside. By evening, all the pictures on our walls were
crooked.

. I'had heard about the surprise party for me. I therefore walked slowly

into the darkened living room. Preparing to look shocked.

. Dribbling skillfully up the court. Luis looked for a teammate who was

open. Then he passed the ball.

. As I was dreaming of a sunny day at the beach, the alarm clock rang.

Wanting to finish the dream. I pushed the Snooze button.

. To get back my term paper. I went to see my English instructor from

last semester. I also wanted some career advice.

CHAPTER 7 Fragments 169
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Added-Detail Fragments

Added-detail fragments lack a subject and a verb. They often begin with
one of the following words or phrases.

also except including
especially for example such as

See if you can underline the one added-detail fragment in each of these
examples:
EXAMPLE 1

Tony has trouble accepting criticism. Except from Lola. She has a
knack for tact.

EXAMPLE 2

My apartment has its drawbacks. For example, no hot water in the
morning.

EXAMPLE 3

I had many jobs while in school. Among them, busboy, painter, and
security guard.

People often write added-detail fragments for much the same
reason they write -ing fragments. They think the subject and verb in one
sentence will serve for the next word group as well. But the subject and
verb must be in each word group.

How to Correct Added-Detail Fragments

1. Attach the fragment to the complete thought that precedes it.
Example 1 could read: “Tony has trouble accepting criticism,
except from Lola.” (Note that here a comma is used to set off
“except from Lola,” which is extra material placed at the end of
the sentence.)

» OR «

2. Add a subject and a verb to the fragment to make it a complete
sentence. Example 2 could read: “My apartment has its draw-
backs. For example, there is no hot water in the morning.”

» OR «

3. Change words as necessary to make the fragment part of the pre-
ceding sentence. Example 3 could read: “Among the many jobs
I had while in school have been busboy, painter, and security
guard.”
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ACTIVITY 5

Identifying and Correcting Fragments

Underline the fragment in each selection that follows. Then make it a sen-
tence by rewriting it, using the method described in parentheses.

EXAMPLE

My husband and I share the household chores. Including meals. I do
the cooking and he does the eating.

(Add the fragment to the preceding sentence.)

My husband and | share the household chores, including meals.

Denise puts things off until the last minute. For example, waiting until
the night before a test to begin studying.

(Add the subject she and change waiting to the proper form of the verb,
waits.)

My eleventh-grade English teacher picked on everybody. Except the
athletes. They could do no wrong.

(Add the fragment to the preceding sentence.)

Bernardo always buys things out of season. For example, an air condi-
tioner in December. He saves a lot of money this way.

(Add the subject and verb he bought.)

Identifying and Correcting Added-Detail Fragments

Underline the added-detail fragment in each selection. Then rewrite that
part of the selection needed to correct the fragment. Use one of the three
methods of correction described on page 170.

In item 1, attach the added-detail fragment to the preceding

sentence.

My daughter faithfully watches the programs on the Disney Channel.
Including Hannah Montana, Wizards of Waverly Place, and The Suite Life
of Zack and Cody. She has never missed a single episode.

171
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2. There are certain snacks I love to eat when I watch TV. Especially micro-
wave popcorn. So I always try to keep several bags in the cupboard.

3. Some of the printers in the computer lab are unreliable. The ink-jet one,
for instance. It often needs a new printer cartridge.

4. By noon, the stadium parking lot was packed with tailgaters. With some
of them grilling barbeque ribs and drinking ice-cold beer.

5. Some Web sites contain annoying pop-up advertisements. For example,
free online game Web sites. These sites are filled with distracting mar-
keting messages.

Missing-Subject Fragments

In each example, underline the word group in which the subject is missing.

EXAMPLE 1

One example of my grandfather’s generosity is that he visits sick
friends in the hospital. And takes along get-well cards with a few dol-
lars folded in them.

EXAMPLE 2

The weight lifter grunted as he heaved the barbells into the air. Then,
with a loud groan, dropped them.

People write missing-subject fragments because they think the sub-
ject in one sentence will apply to the next word group as well. But the subject,
as well as the verb, must be in each word group to make a sentence.

How to Correct Missing-Subject Fragments

1. Attach the fragment to the preceding sentence. Example 1 could
read: “One example of my grandfather’s generosity is that he vis-
its sick friends in the hospital and takes along get-well cards with
a few dollars folded in them.”

» OR «

2. Add a subject (which can often be a pronoun standing for the sub-
ject in the preceding sentence). Example 2 could read: “Then, with
a loud groan, he dropped them.”
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Correcting Missing-Subject Fragments ACTIVITY 7

Underline the missing-subject fragment in each selection. Then rewrite
that part of the selection needed to correct the fragment. Use one of the
two methods of correction previously described.

m In item 1, the missing subject is he. J

1. Jack tripped on his shoelace. Then looked around to see if anyone had
noticed.

2. Istarted the car. And quickly turned down the blaring radio.

3. The fire in the fireplace crackled merrily. Its orange-red flames shot
high in the air. And made strange shadows all around the dark room.

4. The receptionist at that office is not very well trained. She was chewing
gum and talking with a coworker at the same time she took my call.
And forgot to take my name.

5. My elderly aunt never stands for long on a bus ride. She places herself in
front of a seated young man. And stands on his feet until he gets up.

How to Check for Fragments

1. Read your paper aloud from the last sentence to the first. You will be
better able to see and hear whether each word group you read is a
complete thought.
2. If you think any word group is a fragment, ask yourself: Does this con-
tain a subject and a verb and express a complete thought?
3. More specifically, be on the lookout for the most common fragments.
® Dependent-word fragments (starting with words such as after,
because, since, when, and before)

® -ing and to fragments (~ing or to at or near the start of a word group)

e Added-detail fragments (starting with words such as for example,
such as, also, and especially)

e Missing-subject fragments (a verb is present but not the subject) J
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ACTIVITY 8 Editing and Rewriting

Working with a partner, read the following short paragraph and underline
the five fragments. Then use the space provided to correct the fragments.
Feel free to discuss the rewrite quietly with your partner and refer back to
-‘ the chapter when necessary.

L@’I Did you know that one in every five children is overweight?

2If you think that these kids will simply outgrow their “baby fat.”
3You're wrong. 4The number of overweight children in this country
has doubled in the past twenty years. >Creating a health epidemic.
6Too many children spend hours watching television. 7And playing
video games when they should be outside playing. 8They consume
sugary, high-calorie snacks. °When they should be eating fresh
fruits and low-fat yogurt. 10These children are at a higher risk for
high cholesterol, high blood pressure, and type 2 diabetes. 1"They
are also more likely to be teased at school, miss school, and
develop low self-esteem. 12These problems often follow them
through adolescence and into adulthood. 13Sadly, overweight kids
have a 70 percent greater chance of becoming overweight adults.
14Everyone, however, can make a difference. 15For example, being
a positive role model. 16So, live a healthy life. 17Turn off your
television and take a twenty-minute walk.

5.

ACTIVITY 9 Creating Sentences

Working with a partner, make up your own short fragments test as directed.

1. Write a dependent-word fragment in the space below. Then correct
the fragment by making it into a complete sentence. You may want to
begin your fragment with the word before, after, when, because, or if.

Fragment

Sentence
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2.

In the space below, write a fragment that begins with a word that has
an -ing ending. Then correct the fragment by making it into a complete
sentence. You may want to begin your fragment with the word laugh-
ing, walking, shopping, or talking.

Fragment

Sentence

Write an added-detail fragment in the space below. Then correct the
fragment by making it into a complete sentence. You may want to
begin your fragment with the word also, especially, except, or including.

Fragment

Sentence

Look at the paragraph that you revised in Activity 8. How has cor-
recting fragments improved the paragraph? Is it clearer? Easier to
read? Explain.

Explain what it is about fragments that you find most difficult to
remember and apply. Use an example to make your point clear. Feel
free to refer to anything in this chapter.
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Turn each of the following word groups into a complete sentence. Use the
space provided.

EXAMPLES

Wanting to impress everyone
Wanting to impress everyone, I told a white lie.

Until the semester begins
Until the semester begins, I plan to work forty hours a week.

After we left the classroom

. Whenever the weather is bad

. Behind the TV stand

. If I am late for my class

REVIEW TEST 1



176 PART 3 Sentence Skills

5. Tyler, who is extremely successful

6. To get to trust each other better

7. Which was surprising

8. Will see me tomorrow

9. Texting a message on my phone

10. Guessing the answer

REVIEW TEST 2

Underline the fragment in each item that follows. Then correct the frag-
ment in the space provided.

EXAMPLE

Sam received all kinds of junk mail. Then complained to the post
office. Eventually, some of the mail stopped coming.

Then he complained to the post dffice.

1. Fascinated, Nina stared at the stranger. Who was standing in the door-
way. She wondered if she could convince him they had met before.

2. Trees can survive on a steep mountain slope if they obey two rules.
They must grow low to the ground. And bend with the wind.

3. While waiting in line at the supermarket. I look in people’s baskets.
Their food choices give hints about their personalities.
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. I saw spectacular twin rainbows through the kitchen window. So I
rushed to get my camera. To take a picture before they vanished.

5. Whenever you buy cotton clothes, get them one size too large. By
allowing for shrinkage. You will get a longer life out of them.

6. My nutty cousin cuts the address labels off his magazines. Then pastes
them on envelopes. This way, he doesn’t have to write his return address.

7. Marian never has to buy ketchup or mustard. Because she saves the
extra packets that come with fast-food orders.

8. The soccer players were amazing. Using their feet as well as most
people use their hands.

9. My husband climbed his first mountain yesterday. Now he’s calling all
our friends. To tell them about his peak experience.

10. The trivia book listed some interesting facts about Babe Ruth. For
instance, he spoke German fluently. Also, kept cool on hot days by
putting wet cabbage leaves under his cap.

REVIEW TEST 3

In the space provided, write C if a word group is a complete sentence;
write frag if it is a fragment. The first two are done for you.

ﬂ 1. When the bus drivers went on strike.

¢ 2. I'saw many people giving rides to strangers.

3. Some even drove out of their way for others.



178 PART 3 Sentence Skills

REVIEW TEST 4

4. Especially when the weather was bad.

5. One rainy day, I saw an elderly woman pull her cab over
to the curb.

6. Yelling and waving for five shivering students to get into
her car.

7. Until the strike finally ended.
8. Scenes like that were not uncommon.
9. It seems that community problems bring people together.

10. By weakening the feeling that we live very separate
lives.

Now correct the fragments you have found. Attach each fragment to the
sentence that comes before or after it, or make whatever other change is
needed to turn the fragment into a sentence. Use the space provided. The
tirst one is corrected for you.

1. When the bus drivers went on strike, I saw many pedple giving rides

to Jtmvyem.

On separate paper, write quickly for five minutes about the town or city
where you live. Don’t worry about spelling, punctuation, finding exact
words, or organizing your thoughts. Just focus on writing as many words
as you can without stopping.

After you have finished, go back and make whatever changes are
needed to correct any fragments in your writing.

For additional materials on Chapter 7, visit www.mhhe.com/langan.
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INTRODUCTORY ACTIVITY CHAPTER PREVIEW

What Are Run-Ons?
Correcting Run-Ons

Method 1: Period and
a Capital Letter

Method 2: Comma and
a Joining Word

A run-on occurs when two sentences are run together with no adequate
sign given to mark the break between them. Shown below are four run-
on sentences, each followed by a correct sentence. See if you can com-
plete the statement that explains how each run-on is corrected.

1. A man coughed in the movie theater the result was a chain reac- -
tion of copycat coughing. Method 3: Semicolon

A man coughed in the movie theater. The result was a chain Method 4:
reaction of copycat coughing. Subordination

The run-on has been corrected by usinga__ and a capital
letter to separate the two complete thoughts.

2. Theard laughter inside the house, no one answered the bell.
I heard laughter inside the house, but no one answered the bell.

The run-on has been corrected by using a joining word, , to
connect the two complete thoughts.

3. A car sped around the corner, it sprayed slush all over the

Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

pedestrians.
A car sped around the corner; it sprayed slush all over the
pedestrians.

The run-on has been corrected by usinga _ to connect

the two closely related thoughts.

4. Thad a campus map, I still could not find my classroom building.
Although I had a campus map, I still could not find my classroom
building.

The run-on has been corrected by using the subordinating

word __ to connect the two closely related thoughts.

Answers are on page 620.
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What Are Run-Ons?

A run-on is two complete thoughts that are run together with no adequate
sign given to mark the break between them. As a result of the run-on, the
reader is confused, unsure of where one thought ends and the next one
begins. Two types of run-ons are fused sentences and comma splices.

Some run-ons have no punctuation at all to mark the break between
two or more thoughts. Such run-ons are known as fused sentences: They are
fused or joined together as if they were only one thought.

Fused Sentence

Rita decided to stop smoking she didn’t want to die of lung cancer.

Fused Sentence

The exam was postponed the class was canceled as well.

In other run-ons, known as comma splices, a comma is used to connect
or “splice” together the two complete thoughts. However, a comma alone
is not enough to connect two complete thoughts. Some connection stronger
than a comma alone is needed.

Comma Splice

Rita decided to stop smoking, she didn’t want to die of lung cancer.

Comma Splice

The exam was postponed, the class was canceled as well.

Comma splices are the most common kind of run-on. Students sense that
some kind of connection is needed between thoughts, so they put a comma
at the dividing point. But the comma alone is not sufficient. A stronger,
clearer mark is needed between the two thoughts.

Some instructors refer to each complete thought in a run-on as an

independent clause. A clause is simply a group of words having a subject and a
verb. A clause may be independent (expressing a complete thought and able
to stand alone) or dependent (not expressing a complete thought and not able
to stand alone). A run-on is two independent clauses that are run together
with no adequate sign given to mark the break between them.

Some instructors believe that the term run-ons should be applied only to
fused sentences, not to comma splices. But for many other instructors, and
for our purposes in this book, the term run-on applies equally to fused sen-
tences and comma splices. The bottom line is that you do not want either
fused sentences or comma splices in your writing. J

A Warning: Words That Can Lead to Run-Ons

People often write run-ons when the second complete thought begins with
one of the following words. Be on the alert for run-ons whenever you use
these words:
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| we there now
you they this then
he, she, it that next

Correcting Run-Ons
Here are four common methods of correcting a run-on:

1. Use a period and a capital letter to separate the two complete
thoughts. (In other words, make two separate sentences of the two
complete thoughts.)

Rita decided to stop smoking. She didn’t want to die of lung cancer.
The exam was postponed. The class was canceled as well.
» OR «
2. Use a comma plus a joining word (and, but, for, or, nor, so, yet) to
connect the two complete thoughts.

Rita decided to stop smoking, for she didn’t want to die of lung
cancer.

The exam was postponed, and the class was canceled as well.
» OR «

3. Use a semicolon to connect the two complete thoughts.
Rita decided to stop smoking; she didn’t want to die of lung cancer.
The exam was postponed; the class was canceled as well.

4. Use subordination.

Because Rita didn’t want to die of lung cancer, she decided to stop
smoking.

When the exam was postponed, the class was canceled as well.

The following pages will give you practice in all four methods of cor-
recting run-ons. The use of subordination will be explained further on
page 202, in a chapter that deals with sentence variety.

Method 1: Period and a Capital Letter

One way of correcting a run-on is to use a period and a capital letter at the
break between the two complete thoughts. Use this method especially if
the thoughts are not closely related or if another method would make the
sentence too long.

Correcting Fused Sentences

Locate the split in each of the following run-ons. Each is a fused sentence—
that is, each consists of two sentences fused or joined together with no
punctuation at all between them. Reading each sentence aloud will help
you “hear” where a major break or split in the thought occurs. At such a
point, your voice will probably drop and pause.

CHAPTER 8 Run-Ons 181

ACTIVITY 1
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CONNECT

WRITING Correct the run-on by putting a period at the end of the first

Meet Tatiana.
She works
part-time at a
veterinarian’s office as
a receptionist. Last week the
vet asked her to explain what
she had written in a phone
message. She realized her
writing was unclear because
she had written run-on sen-
tences. Help Tatiana find and
correct the run-on mistakes
in her other phone messages.

mhconnectwriting.com

thought and a capital letter at the start of the second thought. Initem |, The
fern hadn't been watered in a month is a complete thought. /ts leaves looked
like frayed brown shoelaces is also a complete thought.

EXAMPLE H

Gary was not a success at his job' his mouth moved faster than his
hands.

1. The fern hadn’t been watered in a month its leaves looked like frayed
brown shoelaces.

2. Newspapers are piled up on the neighbors” porch they must be out of
town.

3. Joyce’s recipe for chocolate fudge is very easy to make it is also very
expensive.

4. Watching television gave the old man something to do he didn’t have
many visitors anymore.

5. Jon accidentally ruined his favorite black shirt a few drops of bleach
spilled onto it in the laundry room.

6. The first Olympic Games were held in 776 BC. the only event was a
footrace.

7. Gloria decorated her apartment creatively and cheaply she papered
her bedroom walls with magazine covers.

8. There were papers scattered all over Lena’s desk she spent twenty
minutes looking for a missing receipt.

9. Spring rain dripped into the fireplace the room smelled like last
winter’s fires.

10. The car swerved dangerously through traffic its rear bumper sticker
read, “School’s Out—Drive Carefully.”

ACTIVITY 2 Correcting Run-Ons—Fused Sentences and Comma Splices

Locate the split in each of the following run-ons. Some of the run-ons are
fused sentences, and some of them are comma splices—run-ons spliced
or joined together only with a comma. Correct each run-on by putting a
period at the end of the first thought and a capital letter at the start of the
next thought.

Initem 1, My father is the subject of the first complete thought.
He is the subject of the second one.
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10.

. My father is a very sentimental man he still has my kindergarten

drawings.
Sue dropped the letter into the mailbox then she regretted mailing it.
Certain street names are very common the most common is “Park.”

Bacteria are incredibly tiny a drop of liquid may contain fifty million
of them.

The fastest dog in the world is the greyhound it can run over forty-one
miles an hour.

Mandy’s parents speak only Chinese she speaks Chinese, English, and
French.

My iPod stopped working its battery needs to be charged.

A shadow on the kitchen wall was lovely it had the shape of a plant on
the windowsill.

The little girl hated seeing her father drink one day, she poured all his
liquor down the kitchen drain.

Children have been born at odd times for instance, James was born on
February 29 during leap year.

Writing the Next Sentence

Write a second sentence to go with each sentence below. Start the second
sentence with the word given in the margin.

EXAMPLE

. Students who take studio art classes spend hours on their projects.

My wireless all-in-one printer is so convenient. [t 2llows me to print,

scan, copy, and fax documents.

. The oysters were placed on the grill until their shells popped open. ___

. I need to update the antivirus software on my computer.

. Ashlee sent me several urgent text messages last night.

. After the recent sewage spill, people were afraid to swim in the

ocean.
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ACTIVITY 3

Then

She
They

There
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Method 2: Comma and a Joining Word

Another way of correcting a run-on is to use a comma plus a joining word
to connect the two complete thoughts. Joining words (also called coordinat-
ing conjunctions) include and, but, for, or, nor, so, and yet. Here is what the
four most common joining words mean:

and in addition, along with

Lynn was watching Monday Night Football, and she was doing her
homework.

And means in addition: Lynn was watching Monday Night Football;
in addition, she was doing her homework.

but however, except, on the other hand, just the opposite

I voted for the president two years ago, but I would not vote for him
today.

But means however: | voted for the president two years ago;
however, | would not vote for him today.

for because, the reason why, the cause for something

Saturday is the worst day to shop, for people jam the stores.

For means because: Saturday is the worst day to shop because
people jam the stores. If you are not comfortable using for, you may want to
use because instead of for in the activities that follow. If you do use because,
omit the comma before it.

so as a result, therefore

Our son misbehaved again, so he was sent upstairs without dessert.

So means as a result: Our son misbehaved again; as a result, he was
sent upstairs without dessert.

ACTIVITY 4 Connecting Two Thoughts

Insert the comma and the joining word (and, but, for, so) that logically con-
nects the two thoughts in each sentence.

EXAMPLE
, for
A trip to the zoo always depresses me.l hate to see animals in cages.
1. I want to stop smoking I don’t want to gain weight.

2. Packages are flown to distant cities during the night vans deliver them
the next morning.
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. The grass turned brown in the summer’s heat the grapes shriveled and

died on the vine.

. Craig wanted to buy his girlfriend a ring he began saving ten dollars a

week.

. I enjoy watching television I feel guilty about spending so much time

in front of the tube.

. It was too hot indoors to study I decided to go down to the shopping

center for ice cream.

. I don’t like to go to the doctor’s office I'm afraid one of the other

patients will make me really sick.

. This world map was published only three years ago the names of some

countries are already out of date.

. Nate is color-blind his wife lays out his clothes every morning.

10.

We knew there had been a power failure all our digital clocks were
blinking “12:00.”

Using Commas and Joining Words

Add a complete, closely related thought to each of the following state-
ments. When you write the second thought, use a comma plus the joining
word shown at the left.

EXAMPLE

1.

2.

3.

4.

5.

but | still had to study for the test.

I was sick with the flu,

We have the same taste in clothes

Keisha needed a little break from studying

I hammered two nails into the wall

The house was unusually quiet

Harry meant to stick to his diet
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but

but

so

and

for

but
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Method 3: Semicolon

A third method of correcting a run-on is to use a semicolon to mark the
break between two thoughts. A semicolon (;) is made up of a period above
a comma and is sometimes called a strong comma. The semicolon signals
more of a pause than a comma alone but not quite the full pause of
a period.

Occasional use of semicolons can add variety to sentences. For some
people, however, the semicolon is a confusing mark of punctuation. Keep
in mind that if you are not comfortable using it, you can and should use
one of the first two methods of correcting a run-on sentence.

Semicolon Alone

Here are some earlier sentences that were connected with a comma plus a
joining word. Now they are connected with a semicolon. Notice that a
semicolon, unlike a comma, can be used alone to connect the two complete
thoughts in each sentence.

Lynn was watching Monday Night Football; she was doing her homework
as well.

I voted for the president two years ago; I would not vote for him today.

Saturday is the worst day to shop; people jam the stores.

ACTIVITY 6 Using Semicolons

Insert a semicolon where the break occurs between the two complete
thoughts in each of the following sentences.

EXAMPLE

He had hair implants; it looked very natural.

1. I ordered a Grand Slam Breakfast at Denny’s the bacon and over-easy
eggs were cooked perfectly.

2. Sabina invited me to her wedding it was held in Maui on a beautiful
private beach.

3. Professor Williams scowled at the class her facial expression told the
story.

4. Remarkably, the crime rates in our neighborhood have decreased auto
thefts and burglaries are on the decline.

5. The Grand Canyon is ancient it is millions of years old.

Semicolon with a Transition

A semicolon is sometimes used with a transitional word and a comma to
join two complete thoughts:

I figured that the ball game would cost me about fifty dollars;
however, I didn’t consider the high price of food and drinks.
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Fred and Denise have a low-interest mortgage on their house;
otherwise, they would move to another neighborhood.

Sharon didn’t understand the instructor’s point; therefore, she asked
him to repeat it.

Sometimes transitional words do not join complete thoughts but
are merely interrupters in a sentence:

My parents, moreover, plan to go on the trip.

| believe, however, that they’ll change their minds.

Transitional Words

Here is a list of common transitional words and phrases (also known as
adverbial conjunctions).

Common Transitional Words

however moreover therefore

on the other hand in addition as a result
nevertheless also consequently
instead furthermore otherwise

Using Logical Transitions ACTIVITY 7

For each item, choose a logical transitional word from the box above and
write it in the space provided. In addition, put a semicolon before the tran-
sition and a comma after it.

EXAMPLE

It was raining harder than ever _i however,

go to the amusement park.

Bobby was determined to

In item |, “car” and “payments” are the subjects of the two
complete thoughts.

1. Anew caris always funtodrive ____ the payments are never
fun to make.

2. The fork that fell into our garbage disposal looks like a piece of modern

art_ ijtis useless.

3. Autoracesnolongerusegasoline___ spectators have noth-
ing to fear from exhaust fumes.
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4. We got to the stadium two hours before the game started
all the parking spaces were already taken.

5. Mice use their sensitive whiskers as feelers they
scurry along close to walls.

ACTIVITY 8 Using Semicolons and Commas

Punctuate each sentence by using a semicolon and a comma.

EXAMPLE

Our tap water has a funny taste; consequently,we buy bottled water to
drink.

To correctly punctuate item [, first locate the transitional word
that joins the two complete thoughts.

1. Nora lives two blocks from the grocery store nevertheless she always
drives there.

2. The little boy ate too much Halloween candy as a result he got a stom-
achache.

3. Our dog protects us by barking at strangers however he also barks at
our friends.

4. Jeff cut back a few hours on his work schedule otherwise he would
have had very little time for studying.

5. My sister invited her ex-husband over to celebrate the holiday with the
children furthermore she bought a gift for him from the children.

Method 4: Subordination

A fourth method of joining related thoughts is to use subordination.
Subordination is a way of showing that one thought in a sentence is not as
important as another thought. Here are three sentences where one idea is
subordinated to (made less emphatic than) the other idea:

Because Rita didn’t want to die of lung cancer, she decided to stop
smoking.

The wedding reception began to get out of hand when the guests
started to throw food at each other.

Although my brothers wanted to watch a Lost rerun, the rest of the
family insisted on turning to the network news.

Dependent Words

Notice that when we subordinate, we use dependent words such as because,
when, and although. Following is a brief list of common dependent words (see
also the list on page 197). Subordination is explained in full on page 202.
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Common Dependent Words

after before unless
although even though until
as if when
because since while

Using Dependent Words

Choose a logical dependent word from the preceding box and write it in
the space provided.

EXAMPLE

_ Until T was six, I thought chocolate milk came from brown cows.

In item |, which dependent word best signals that something
extends from the past (July 4, 2008) to the present?

1. Will hasn’t had a cigarette __ July 4, 2008.

2. you're willing to work hard, don’t sign up for Professor
Dunn’s class.

3. The lines at that supermarketaresolong__ there are too few
cashiers.

4. reading the scary novel, my sister had nightmares for
days.

5. My boss gave me smoked salmon for my birthday he
knows I'm a vegetarian.

CHAPTER 8 Run-Ons
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ACTIVITY 9

Using Subordination ACTIVITY 10

Rewrite the five sentences that follow (all taken from this chapter) so that
one idea is subordinate to the other. Use one of the dependent words from
the box “Common Dependent Words.”

EXAMPLE

Auto races no longer use gasoline; spectators have nothing to fear from
exhaust fumes.

Since auto races no longer use gasoline, spectators have nothing to fear from

exhaust fumes.

For item 1, select a dependent word that logically connects the
two ideas (a wish to stop smoking and a wish not to gain weight).
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1. I want to stop smoking; I don’t want to gain weight.

2. It was too hot indoors to study; I decided to go down to the shopping
center for ice cream.

3. He had hair implants; it looked very natural.

4. Professor Williams scowled at the class; her facial expression told the
story.

5. This world map was published only three years ago; the names of
some countries are already out of date.

ACTIVITY 1 Editing and Rewriting

Working with a partner, read carefully the short paragraph that follows
and underline the five run-ons. Then use the space provided to correct the
five run-ons. Feel free to discuss the rewrite quietly with your partner and
refer back to the chapter when necessary.

TWhen Mark began his first full-time job, he immediately got a
credit card, a used sports car was his first purchase. 2Then he began
to buy expensive clothes that he could not afford he also bought
impressive gifts for his parents and his girlfriend. 3Several months
passed before Mark realized that he owed an enormous amount of
money. 4To make matters worse, his car broke down, a stack of bills
suddenly seemed to be due at once. SMark tried to cut back on
his purchases, he soon realized he had to cut up his credit card to
prevent himself from using it. 6He also began keeping a careful record
of his spending he had no idea where his money had gone till then.
7He hated to admit to his family and friends that he had to get his
budget under control. 8However, his girlfriend said she did not mind
inexpensive dates, and his parents were proud of his growing maturity.
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Creating Sentences

Working with a partner, make up your own short run-ons test as directed.

1. Write a run-on sentence. Then rewrite it, using a period and a capital
letter to separate the thoughts into two sentences.

Run-on

Rewrite

2. Write a sentence that has two complete thoughts. Then rewrite it, using

a comma and a joining word to correctly join the complete thoughts.

Two complete thoughts

Rewrite

3. Write a sentence that has two complete thoughts. Then rewrite it, using

a semicolon to correctly join the complete thoughts.

Two complete thoughts

Rewrite

CHAPTER 8 Run-Ons 191

ACTIVITY 12
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1. Look at the paragraph that you revised in Activity 11. Explain how
run-ons affect the paragraph.

2. In your own written work, which type of run-on are you most likely
to write: comma splices or fused sentences? Why do you tend to
make this kind of mistake?

3. Which method for correcting run-ons are you most likely to use in
your own writing? Which are you least likely to use? Why?

REVIEW TEST 1

In the space provided, write R-O beside run-on sentences. Write C beside the
one sentence that is punctuated correctly. Some of the run-ons have no punc-
tuation between the two complete thoughts; others have only a comma.

Correct each run-on by using (1) a period and a capital letter; (2) a
comma and a joining word and, but, for, so; or (3) a semicolon. Do not use
the same method of correction for every sentence.

EXAMPLE

_ RO Sam never saved his work he lost his paper when his computer

crashed.

1. Americans spend millions of dollars each year on bottled
water critics argue that tap water is equally safe to drink.

2. Isaiah is confident that the trucking company will hire him
he has a valid CDL license and a clean traffic abstract.

3. The mechanic said that many hybrid cars have transmission
problems I am glad that I purchased a gasoline-powered
subcompact car, which is equally fuel efficient.

4. This summer brought record-breaking drought conditions
many farmers are being forced to plant fewer crops or
irrigate water into their fields.

5. Sydney decided to use recycled plastic to build an outdoor
deck her children asked her to build a doghouse with the
extra lumber.

6. Mark worried that the canned chili sauce he ate while
on his camping trip was recalled for botulism he did not
experience any symptoms of food poisoning.

7. Parents who sign up their children for mixed martial arts
hope that the sport will provide physical exercise, self-

confidence, and personal discipline their children, how-
ever, say that they are simply having fun.
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8. The Ladies Professional Golf Association (LPGA) was
founded in 1950, making it the oldest female professional
sports organization in the United States.

9. Witnesses reported that the bank robber was a woman
security cameras revealed that the thief was a man carrying
a handbag and wearing a wig and lipstick.

10. Today, the average American teenager works 16 hours per

week parents and educators are concerned that these part-
time jobs leave little time for homework or sleep.

REVIEW TEST 2

Correct each run-on by using subordination. Choose from among the
following dependent words.

after before unless

although even though until

as if when

because since while
EXAMPLE

Tony hated going to a new barber, he was afraid of butchered hair.

Because Tony was afraid of butchered hair, he hated going to a new

barber.

1. Mom was frying potatoes, the heat set off the smoke alarm.

2. I'love animals I'm not ready to take on the responsibility of a pet.

3. Lani leaves a lecture class, she reviews and clarifies her notes.

4. Matthew jogs, he thinks over his day’s activities.

5. My mother puts apples in the fruit bowl she first washes the wax off
them.
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REVIEW TEST 3

REVIEW TEST 4

6. I began to shake on the examining table the nurse reached out and held
my hand.

7. Some pets are easy to care for, others require patience and lots of hard
work.

8. Molly forgot to turn the oven off her homemade bread looked like
burned toast.

9. A wheel hit a crack in the sidewalk the skateboard shot out from under
Dan.

10. John Grisham and Stephen King make huge fortunes with their novels
most writers barely make a living.

On a separate piece of paper, write six sentences, each of which has two
complete thoughts. In two of the sentences, use a period and a capital let-
ter between the thoughts. In another two sentences, use a comma and a
joining word (and, but, or, nor, for, so, yet) to join the thoughts. In the final
two sentences, use a semicolon to join the thoughts.

Write for five minutes about something that makes you angry. Don’t
worry about spelling, punctuation, finding exact words, or organizing
your thoughts. Just focus on writing as many words as you can without
stopping.

After you have finished, go back and make whatever changes are
needed to correct any run-on sentences in your writing.

For additional materials on Chapter 8, visit www.mhhe.com/langan.
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Four Traditional Sentence Patterns CHAPTER PREVIEW

. Four Traditional
Sentences in English are traditionally described as simple, compound, com-  gentence Patterns

plex, or compound-complex.  The Simple Sentence

e The Compound

The Simple Sentence Sentence
A simple sentence has a single subject-verb combination. « The Complex Sentence
Children play. e The Compound-
ded carl Complex Sentence
The game ended early. Review of Subordination
My car stalled three times last week. and Coordination

The lake has been polluted by several neighboring streams.

A simple sentence may have more than one subject:

Lola and Tony drove home.

The wind and heat dried my hair.
or more than one verb:

The children smiled and waved at us.

The lawn mower smoked and sputtered.

or several subjects and verbs:

Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

Manny, Kira, and Jack lubricated my car, replaced the oil filter, and
cleaned the spark plugs.

The Simple Sentence ACTIVITY 1

On separate paper, write:

Three sentences, each with a single subject and verb
Three sentences, each with a single subject and a double verb

Three sentences, each with a double subject and a single verb

In each case, underline the subject once and the verb twice. (See
pages 150-161 if necessary for more information on subjects and verbs.)
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The Compound Sentence

A compound, or “double,” sentence is made up of two (or more) simple sen-
tences. The two complete statements in a compound sentence are usually
connected by a comma plus a joining word (and, but, for, or, nor, so, yet).

A compound sentence is used when you want to give equal weight to
two closely related ideas. The technique of showing that ideas have equal
importance is called coordination.

Following are some compound sentences. Each sentence contains two
ideas that the writer considers equal in importance.

The rain increased, so the officials canceled the game.
Denise wanted to go shopping, but Fred refused to drive her.

Hollis was watching television in the family room, and April was
upstairs on the phone.

I had to give up wood carving, for my arthritis had become very painful.

ACTIVITY 2 The Compound Sentence

Combine the following pairs of simple sentences into compound sentences.
Use a comma and a logical joining word (and, but, for, so) to connect
each pair.

H | N T If you are not sure what and, but, for, and so mean, review

page 184.

EXAMPLE
¢ The children wanted to eat pizza.

* I picked up fried chicken on the way home.
The children wanted to eat pizza, but | picked up fried chicken on the way

home.

1.+ I am majoring in digital media arts.

I hope to find a job doing video-game animation.

N
°

My children were spending too much time in front of the TV and
computer.

I signed up my entire family for a one-year gym membership.
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3. ¢ Nicole’s skin was blemished and sun damaged.
* She consulted with a plastic surgeon about a chemical face peel.
4. + Riley insists on buying certified-organic fruits and vegetables.

I cannot distinguish organic from conventionally grown produce.

5. ¢ I'was recently promoted to shift manager at work.

I need to drop down to part-time status at school next semester.

Writing Compound Sentences

On a separate piece of paper, write five compound sentences of your own.
Use a different joining word (and, but, for, or, nor, so, yet) to connect the two
complete ideas in each sentence.

The Complex Sentence

A complex sentence is made up of a simple sentence (a complete state-
ment) and a statement that begins with a dependent word. Here is a list of
common dependent words:

Dependent Words

after
although,though
as

because

before

even though

how

if, even if

in order that
since

that, so that
unless

until

what, whatever

when, whenever
where, wherever
whether

which, whichever
while

who

whose

The two parts of a complex sentence are sometimes called an

independent clause and a dependent clause. A clause is simply a word group that
contains a subject and a verb. An independent clause expresses a complete
thought and can stand alone. A dependent clause does not express a complete
thought in itself'and “depends on” the independent clause to complete its mean-
ing. Dependent clauses always begin with a dependent or subordinating word. J

197



198 PART 3 Sentence Skills

A complex sentence is used when you want to emphasize one idea over
another in a sentence. Look at the following complex sentence:

Because I forgot the time, I missed the final exam.

The idea that the writer wants to emphasize here—I missed the final exam—
is expressed as a complete thought. The less important idea—Because 1
forgot the time—is subordinated to the complete thought. The technique of
giving one idea less emphasis than another is called subordination.

Following are other examples of complex sentences. In each case, the
part starting with the dependent word is the less emphasized part of the
sentence.

While Aisha was eating breakfast, she began to feel sick.

I checked my money before I invited Pedro for lunch.

When Jerry lost his temper, he also lost his job.

Although 1 practiced for three months, I failed my driving test.

ACTIVITY 4 Creating Complex Sentences

Use logical dependent words to combine the following pairs of simple
sentences into complex sentences. Place a comma after a dependent state-
ment when it starts the sentence.

EXAMPLE
* T applied for a low-interest student loan.

* Ispoke to a financial aid counselor about my options.

After | spoke to a financial aid counselor about my options, | applied for a

low-interest student loan.

m In item |, use the dependent word while. J

Lydia read the quarterly reports.

—_
[ ]

Her assistant drove them to a regional sales meeting.

N
°

Keiko laughed hysterically.

She heard the punch line to the joke.




Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

CHAPTER 9 Sentence Variety| 199

3. ¢ I'wanted to order the chef’s seafood special.

¢ The kitchen ran out of fresh prawns.

4. + Raymond refuses to drink from a public water fountain.

¢ He is afraid that he will catch an infectious disease.

5. ¢ I'want to register for a calculus class.

* Ineed to take the math placement exam.

Using Subordination ACTIVITY 5

Rewrite the following sentences, using subordination rather than coordi-
nation. Include a comma when a dependent statement starts a sentence.

EXAMPLE

The hair dryer was not working right, so I returned it to the store.

Because the hair dryer was not working right, | returned it to the store.

. . CONNECT
m In item 1, use the dependent word as. y % WRITING

Meet Emilio.
He and his
family just
returned home from
a trip where they received
incredibly poor service at their
2. Maggie could have gotten good grades, but she did not study enough. hotel. He s writing a letter
to the hotel manager about
the experience. He has all
the facts listed, but his ideas
don’t seem to connect in any
clear way. Help Emilio connect
3. Iwatered my drooping African violets, and they perked right up. his ideas by creating complex

sentences using subordination.

1. Carlo set the table, and his wife finished cooking dinner.

mhconnectwriting.com
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4. The little boy kept pushing the “down” button, but the elevator didn’t
come any more quickly.

5. I never really knew what pain was, and then I had four impacted
wisdom teeth pulled at once.

ACTIVITY 6 Using Who, Which, or That

Combine the following simple sentences into complex sentences. Omit
repeated words. Use the dependent words who, which, or that.

» The word who refers to persons.
« The word which refers to things.

+ The word that refers to persons or things.

Use commas around the dependent statement only if it seems to interrupt
the flow of thought in the sentence. (See pages 365-378 for more about
commas.)

EXAMPLES
¢ Clyde picked up a hitchhiker.
¢ The hitchhiker was traveling around the world.

Clyde picked up a hitchhiker who was traveling around the world.

* Larry is a sleepwalker.

¢ Larry is my brother.

Larry, who is my brother, is a sleepwalker.

1.« Karen just gave birth to twins.

¢ Karen is an old friend of mine.
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2. ¢ The tea burned the roof of my mouth.

¢ The tea was hotter than I expected.

3. ¢ Idropped the camera.
* My sister had just bought the camera.

4. + Ashaki brought us some enormous oranges.

¢ Ashaki is visiting from California.

5. ¢ Liz used a steam cleaner to shampoo her rugs.

* The rugs were dirtier than she had expected.

Writing Complex Sentences

On a separate piece of paper, write eight complex sentences, using, in turn,
the dependent words unless, if, after, because, when, who, which, and that.

The Compound-Complex Sentence

A compound-complex sentence is made up of two (or more) simple sen-
tences and one or more dependent statements. In the following examples,
there is a solid line under the simple sentences and a dotted line under the
dependent statements.

When the power line snapped, Jack was listening to the stereo, and

Linda was reading in bed.

After I returned to school following a long illness, the math teacher gave

me makeup work, but the history teacher made me drop her course.

Using Joining Words and Dependent Words ACTIVITY 8

Read through each sentence to get a sense of its overall meaning. Then
insert a logical joining word (and, or, but, for, or so) and a logical dependent
word (because, since, when, or although).

m In item 1, use after and for. J
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ACTIVITY 10

1. — you listen to our professor’s lecture, read the assigned
pagesinthetextbook, _ theinformation will be much more
relevant.

2. I ride the bus to work, I always intend to read the
newspaper, T usually end up listening to new songs on
my iPod.

3. Mydaughtertoldthetruth_ Tasked her about skipping classes,

she also explained why she hates junior high school.

4. Tam on a strict budget now, I am trying to resist buying
lattes at Starbucks, | brew myself coffee before leaving
the house.

5. Daniel wanted to attend the event, __ he had to work a
doubleshift _ several of his coworkers called in sick.

Writing Compound-Complex Sentences

On a separate piece of paper, write five compound-complex sentences.

Review of Subordination and Coordination

Subordination and coordination are ways of showing the exact rela-
tionship of ideas within a sentence. Through subordination, we show
that one idea is less important than another. When we subordinate, we
use dependent words such as when, although, while, because, and after. (See
the list of common dependent words on page 197.) Through coordination,
we show that ideas are of equal importance. When we coordinate, we use
the words and, but, for, or, nor, so, and yet.

Using Subordination or Coordination

Working with a fellow classmate, use subordination or coordination to
combine the following groups of simple sentences into one or more longer
sentences. Be sure to omit repeated words. Since various combinations are
possible, you might want to jot down several combinations on a separate
piece of paper. Then read them aloud to find the combination that sounds
best.

Keep in mind that, very often, the relationship among ideas in a sen-
tence will be clearer when subordination rather than coordination is used.

EXAMPLE
* My car does not start on cold mornings.

¢ I think the battery needs to be replaced.
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¢ Talready had it recharged once.
* Idon’t think charging it again would help.

Because my car does not start on cold mornings, | think the battery needs

to be replaced. | already had it recharged once, so | don’t think charging it

again would help.

Use a comma at the end of a word group that starts with a depen-
dent word (as in “Because my car does not start on cold mornings, . . .”). J

Use a comma between independent word groups connected by
and, but, for, or, nor, so, and yet (as in “l already had it recharged once, so . . .”) ly

item 1, use although, two commas, and the joining word so.

. * The volcano erupted.

. * Min-Yeng had a haircut today.

. * Jaylen likes loud music.
* His parents can’t stand it.

* He wears earphones.

¢ The sky turned black with smoke.
* Nearby villagers were frightened.

¢ They clogged the roads leading to safety.

¢ She came home and looked in the mirror.
* She decided to wear a hat for a few days.

¢ She thought she looked like a bald eagle.

203
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Meet Vickie.
She’s open-
ing an account
on a social networking
site so that she can keep in
touch with her daughter and
son who are soldiers in the
US Army. She’s filling out the
profile page, but feels a lot of
her sentences are too short
and choppy. Help Vickie add
compound sentences to her
writing by using coordination
correctly.

mhconnectwriting.com

I ran out of gas on the way to work.
I discovered how helpful strangers can be.
A passing driver saw I was stuck.

He drove me to the gas station and back to my car.

Our dog often rests on the floor in the sunshine.
He waits for the children to get home from school.
The sunlight moves along the floor.

He moves with it.

My father was going to be late from work.
We planned to have a late dinner.

I was hungry before dinner.

I ate a salami and cheese sandwich.

I did this secretly.

A baseball game was scheduled for early afternoon.
It looked like rain.
A crew rolled huge tarps to cover the field.

Then the sun reappeared.
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8. * Cassy worries about the pesticides used on fruit.
* She washes apples, pears, and plums in soap and water.
¢ She doesn’t rinse them well.

* They have a soapy flavor.

9. ¢ Charlene needed to buy stamps.
¢ She went to the post office during her lunch hour.
¢ The line was long.
¢ She waited there for half an hour.

* She had to go back to work without stamps.

10. ¢ The weather suddenly became frigid.
* Almost everyone at work caught a cold.
* Someone brought a big batch of chicken soup.
* She poured it into one of the office coffeepots.

¢ The pot was empty by noon.

Combine each group of short sentences into one sentence. Various com-
binations are possible. Choose the combination that reads most smoothly
and clearly and that sounds most appropriate in the context of surround-
ing sentences. Use a separate piece of paper.

REVIEW TEST 1
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Here is an example of a group of sentences and some possible
combinations:

EXAMPLE
¢ Carly moved in the desk chair.

* Her moving was uneasy.

The chair was hard.

She worked at the assignment.

The assignment was for her English class.

Carly moved uneasily in the havd desk chair, working at the

assignment for her English class.
Maving uneasily in the hard desk chair, Carly worked at the

assignment for her English class.
Carly moved uneasily in the hard desk chair as she worked at

the assignment for her English class.

While she warked at the assignment for her English class, Carly
moved uneasily in the hard desk chair.

In combining short sentences into one sentence, omit repeated
words where necessary.

Doctor’s Waiting Room

* People visit the doctor.

¢ Their ordeal begins.

¢ A patient has an appointment for 2:00.
¢ He is told he will have to wait.
¢ The wait will be at least one hour.

¢ Other people arrive.
¢ Everyone takes a seat.
¢ Soon the room becomes crowded.

* Some people read old magazines.
¢ Others count the stripes.
¢ The stripes are in the wallpaper.

* Some people look at each other.
* Some people may smile.
* No one talks to anyone else.

* Some people are very sick.
¢ They cough a lot.
¢ They hold tissues to their noses.
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The people around them turn away.
They hold their breath.
They are afraid of becoming infected.

Time passes.
It passes slowly.
All the people count.

They count the number of people ahead
of them.

The long-awaited moment finally arrives.

The receptionist comes into the waiting area.

She looks at the patient.
She says the magic words.

“The doctor will see you now.”
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REVIEW TEST 2

Combine each group of short sentences into one sentence. Various com-
binations are possible. Choose the combination that reads most smoothly
and clearly and that sounds most appropriate in the context of surround-
ing sentences. Use a separate piece of paper.

In combining short sentences into one sentence, omit repeated

words where necessary.

A Remedy for Shyness

Linda Nelson was shy.
She seldom met new people.

She spent a lot of time alone.

Too often Linda avoided speaking.
She did not want to take a risk.

The risk was embarrassing herself.

Luckily, Linda got some advice.

The advice was good.

She got the advice from her cousin Rose.
Linda decided to try to change.

She would change her behavior.

Rose told Linda not to blame herself for being
shy.

She told her the shyness made her seem
attractive.

She told her the shyness made her seem modest.
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* Rose encouraged her to talk to others.
¢ Linda began to join conversations at school.

¢ Linda began to join conversations at work.

¢ Gradually, Linda learned something.
¢ She could start conversations.
¢ She could start them herself.

* She could do this even though her heart
pounded.

¢ She could do this even though her
stomach churned.

¢ Linda still feels uncomfortable sometimes.

* She is doing things that once seemed impossible.

¢ Linda joined a bowling league.

¢ She did this recently.

* Some of her new friends invited her to join.
o The friends were from work.

¢ She is not the best bowler on the team.
¢ She is winning a victory over shyness.
¢ She is winning, thanks to her cousin’s help.

¢ She is winning, thanks to her own
determination.

¢ Linda is a happier person today.
¢ She has taken charge of her life.
¢ She has made herself a more interesting person.

1. Read your answers to Activity 10 in this chapter. When did you use
subordination? When did you use coordination? Which of the two
methods do you find easier to use?

2. Read what you wrote for Review Tests 1 and 2 in this chapter. What
methods for creating variety did you use when combining sentences?
Why do you think your sentences are better than the originals?

For additional materials on Chapter 9, visit www.mhhe.com/langan.
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Standard English Verbs

CHAPTER PREVIEW

Regular Verbs: Dialect
and Standard Forms

* Present Tense Endings
 Past Tense Endings

Three Common Irregular
Verbs: Dialect and
Standard Forms

INTRODUCTORY ACTIVITY

Underline what you think is the correct form of the verb in each pair
of sentences that follows.

That radio station once (play, played) top-forty hits.

It now (play, plays) classical music.

When Jean was a little girl, she (hope, hoped) to become a movie star.
Now she (hope, hopes) to be accepted at business school.

At first, my father (juggle, juggled) with balls of yarn.

Now that he is an expert, he (juggle, juggles) raw eggs.

On the basis of the previous examples, see if you can complete the
following statements.

1. The first sentence in each pair refers to an action in the (past time,

present time), and the regular verbhasan____ ending.

2. The second sentence in each pair refers to an action in the (past time,

present time), and the regular verbhasan___ ending.

Answers are on page 622.

Many people have grown up in communities where nonstandard verb
forms are used in everyday life. Such nonstandard forms include they be, it
done, we has, you was, she don’t, and it ain’t. Community dialects have rich-
ness and power, but in college and the world at large, Standard English
verb forms must be used. Standard English helps ensure clear commu-
nication among English-speaking people everywhere, and it is especially
important in the world of work.

This chapter compares the community dialect and the Standard English
forms of a regular verb and three common irregular verbs.

Regular Verbs:
Dialect and Standard Forms

The following chart compares community dialect (nonstandard) and
Standard English forms of the regular verb talk.
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TALK
Community Dialect Standard English
(Do not use in your writing) (Use for clear communication)
PRESENT TENSE
| talk we talk
you talks you talks you talk you talk
they ta he, she, it talks they talk
PAST TENSE
| talked we talked
you talked you talked
~she, it talk  they he, she, it talked  they talked

One of the most common nonstandard forms results from dropping
the endings of regular verbs. For example, people might say “Rose work
until ten o’clock tonight” instead of “Rose works until ten o’clock tonight.”
Or they’ll say “I work overtime yesterday” instead of “I worked overtime
yesterday.” To avoid such nonstandard usage, memorize the forms shown
above for the regular verb talk. Then do the activities that follow. These
activities will help you make it a habit to include correct verb endings in
your writing.

Present Tense Endings

The verb ending -s or -es is needed with a regular verb in the present tense
when the subject is ke, she, it, or any one person or thing.

He He liftg weights.

She She runs.

Iz It amazes me.

One person Their son Ted swims.

One person Their daughter Terri dances.

One thing Their house jumps at night with all the exercise.

Using Standard Verb Forms

All but one of the ten sentences that follow need -s or -es endings. Cross
out the nonstandard verb forms and write the standard forms in the spaces
provided. Mark with a C the one sentence that needs no change.
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EXAMPLE

ends The sale end tomorrow.

m Add s to drive in item 1. J

Tim drive too fast for me.

1

2. Our washing machine always get stuck at the rinse cycle.
3. Roberto practice his saxophone two hours each day.
4

Whenever I serve meat loaf, my daughter make a peanut
butter sandwich.

5L

My grandfather brush his teeth with baking soda.

6. While watching television in the evening, Sara usually fall
asleep.

7. Mom always wakes me by saying, “Get up, the day is
growing older.”

8. On my old car radio, a static sound come from every
station but one.

9. My little sister watch fireworks with her hands over her
ears.

10. The broken cell phone buzz like an angry wasp.

ACTIVITY 2 Using Present Tense -s Verb Endings

Rewrite the short selection that follows, adding present tense -s verb end-
ings in the ten places where they are needed.

My little sister want to be a singer when she grow up. She
constantly hum and sing around the house. Sometimes she make
quite a racket. When she listen to music on the radio, for example,
she sing very loudly in order to hear herself over the radio. And when
she take a shower, her voice ring through the whole house because
she think nobody can hear her from there.
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Past Tense Endings

The verb ending -d or -ed is needed with a regular verb in the past tense.

Yesterday we finished painting the apartment.

I completed the paper an hour before class.

Ty’s car stalled on his way to work this morning.

Using Standard Verb Forms: -d and -ed Endings

All but one of the ten sentences that follow need -d or -ed endings.
Cross out the nonstandard verb forms and write the standard forms
in the spaces provided. Mark with a C the one sentence that needs no

change.

EXAMPLE
jumped

The cat jamp onto my lap when I sat down.

m In item |, add ed to spill. J

1.

10.

A waiter at the new restaurant accidentally spill ice
water into Phil’s lap.

In a prim Indiana town, a couple was actually jail for
kissing in public.

While ironing my new shirt this morning, I burn a hole
right through it.

Fran wrapped the gag gift in waxed paper and tie it
with dental floss.

Pencil marks dotted Matt’s bedroom wall where he
measure his height each month.

My brother was eating too fast and almost choked on
a piece of bread.

Last summer, a burglar smash my car window and
stole my jacket.

The kids construct an obstacle course in the basement
out of boxes and toys.

The rain came down so hard it level the young corn-
stalks in our garden.

As Alfonso pulled up to the red light, he suddenly
realize his brakes were not working.

Standard English Verbs
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ACTIVITY 3
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ACTIVITY 4 Using Past Tense Verb Endings

Rewrite this selection, adding past tense -d or -ed verb endings where needed.

Brad hate working long hours, but he need money to support his
growing family and to pay for school. He start working at the auto body
shop when he graduate from high school because he like cars, but now
the job bore him. He wish that he could spend more time at home with
his wife and new baby girl. He also want to dedicate more time to his
homework. Brad knew that he had made his own choices, so he decide
to appreciate his job, his family, and his chance to move ahead in life.

Three Common Irregular Verbs:
Dialect and Standard Forms

The following charts compare the community dialect (nonstandard) and
Standard English forms of the common irregular verbs be, have, and do.

m For more on irregular verbs, see Chapter 11, beginning on page 220J

BE
Community Dialect Standard English
(Do not use in your writing) (Use for clear communication)
PRESENT TENSE
[ am we are
you are you are
he, she, it is they are
PAST TENSE
[ was we were
you was you were you were
—she, it were they he, she, it was they were
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HAVE
Community Dialect Standard English
(Do not use in your writing) (Use for clear communication)
PRESENT TENSE
| have we have
you have you have
“she, it have they he, she, it has they have
PAST TENSE
| had we had CONNECT
you had you had WRITING
“she, it have they he, she, it had they had Meet
Sergey. He's
writing a Wiki
posting for his culinary
arts class. They’re putting
DO together a Wiki cookbook and

he wants to explain how to

Community Dialect Standard English cook perfectly steamed white
rice. He's unsure how to use

(Do not use in your writing) (Use for clear communication) all the different verb forms
and is worried that his cook-
PRESENT TENSE ing instructions are unclear.
Help Sergey recognize all
I do we do the different verb forms for
regular and irregular verbs in
you does you do you do his writing.
they he, she, itdoes  they do mhconnectwriting.com
PAST TENSE
[ did we did
you done you did you did

she, it done they he, she, it did they did

Many people have trouble with one negative form of do. They
will say, for example, “She don’t listen” instead of “She doesn’t listen,”
or they will say “This pen don’t work” instead of “This pen doesn’t
work.” Be careful to avoid the common mistake of using don’t instead of

doesn'’t.
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ACTIVITY 5 Standard Forms of the Irregular Verbs

Underline the standard form of the irregular verbs be, have, or do.

m Be never functions as a verb by itself. l)

10.

. The piranha (be, is) a fish that lives in South American rivers.

Only eight to twelve inches long, piranhas (do, does) not look very
frightening.
But the smell of blood in the water (have, has) the effect of driving

piranhas crazy with excitement.

Even the tiny drop of blood produced by a single mosquito bite (be, is)
enough to attract the vicious fish.

Piranhas (has, have) double rows of teeth, which make them danger-
ous hunters.

Those teeth (be, are) so sharp that some Native American tribes use
them as arrowheads.

A single piranha’s bite (has, have) the potential to cause severe injury,
such as the loss of a finger or toe.

However, piranhas (does, do) their greatest damage when they attack
in large numbers.

Some travelers (was, were) boating on the Amazon when they saw a
school of piranhas strip a four-hundred-pound hog to a skeleton in
minutes.

“What the piranha (does, do) is believable only if you see it,” reported
one witness.

ACTIVITY 6 Identifying and Correcting Nonstandard Verbs

Cross out the nonstandard verb form in each sentence. Then write the
standard form of be, have, or do in the space provided.

m You does is never a correct form. |

1. If you does your assignments on time, you may not under-
stand my friend Albert.

2. Albert be the world’s worst procrastinator.
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Procrastinators be people who always put things off.
They has problems with deadlines of all kinds.

Albert were a procrastinator at the age of six.

o ok W

The boy next door have a few friends over for lunch one
day.

7. Albert’s parents was upset when they learned Albert got
there three hours late.

8. They done the neighbors a favor by taking Albert home at
once.

9. Today, Albert still do everything at the last minute or even
later.

10. He have plans to join Procrastinators Anonymous—when

Standard English Verbs 217

he gets around to it.

Using Standard Forms of be, have, and do

Fill in each blank with the standard form of be, have, or do.

My cousin Rita __ decided to lose thirty pounds, so she
put herself onarigiddietthat__ notallow her to eat

anything that she enjoys. Last weekend, while the family __ at
Aunt Jenny’s house for dinner, allRita ___ toeat __ a
can of Diet Delight peaches. We ___ convinced that Rita
meant business when she joined an exercise club whose members

to work out on enormous machines and twenty

sit-ups just to get started. If Rita ___ reach her goal, we
all going to be very proud of her. But | would not be

her

surprised if she __ not succeed, because this

fourth diet this year.

ACTIVITY 7
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REVIEW TEST 1

REVIEW TEST 2

Underline the standard verb form.

10.

. A double-shot espresso (help, helps) me start the day.
. Jordan carefully (choose, chooses) his classes according to his major.

. My current supervisor (don’t, doesn’t) know that I was fired from my

last job.

. After I left work, I (remember, remembered) that I forgot to shut down

my computer.

. The receptionist at the counter will probably (ask, asked) me to make

an appointment first.

. If we (was, were) quicker, we could have bought tickets to the concert,

which is sold out now.

. Leanne’s sister (is, are) adopting a child from Kazakhstan.

. A police officer (stop, stopped) me on the highway for driving five

miles over the speed limit.

. When the applicant (answer, answered) the interview questions, she

impressed everyone.

Newsweek (did, done) a cover story on childhood obesity.

Cross out the nonstandard verb form in each of the sentences that fol-
low. Then write the Standard English verb form in the space at the left, as
shown.

EXAMPLE

played  Yesterday morning, the children play quietly in the sandbox.

1. Making promises be easier than keeping them.
2. Baked potatoes doesn’t have as many calories as I thought.

3. The game were lost when the other team scored a fourth-
quarter touchdown.

4. Our psychology professor ride a motorcycle to school.

5. The mayor cover his face from photographers as he was
escorted to jail.

6. The large dog growl fiercely when I approached my neigh-
bor’s house.
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7. Lightning struck a nearby building last night and cause a
major fire.

8. Many childhood diseases, such as scarlet fever and whooping
cough, has almost vanished in the United States.

9. Natalie turned the television on during the day because the
house sound too quiet without it.

10. That restaurant offers free nonalcoholic drinks to the person
who be the driver for a group.

For additional materials on Chapter 10, visit www.mhhe.com/langan.
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[rregular Verbs

CHAPTER PREVIEW

A Brief Review of
Regular Verbs

List of Irregular Verbs

Troublesome Irregular
Verbs

INTRODUCTORY ACTIVITY

You may already have a sense of which common English verbs are
regular and which are not. To test yourself, fill in the past tense and
past participle of each verb below. Five are regular verbs and so take
-d or -ed in the past tense and past participle. For these verbs, write
R under Verb Type and then write their past tense and past participle
verb forms. Five are irregular verbs and will probably not sound right
when you try to add -d or -ed. For these verbs, write I under Verb Type.
Also, see if you can write in their irregular verb forms.

Present Verb Type Past Past Participle

talk

read

sing

taste

pick

make

feel

type

become

©° *® N o A bk 0 DD o=

—_
o

mail

Answers are on page 623.

A Brief Review of Regular Verbs

Every verb has four principal forms: present, past, past participle, and
present participle. These forms can be used to build all the verb tenses (the
times shown by a verb).
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Most verbs in English are regular. The past and past participle of a
regular verb are formed by adding -d or -ed to the present. The past
participle is the form of the verb used with the helping verbs have, has,
or had (or some form of be with passive verbs, which are explained on
page 249). The present participle is formed by adding -ing to the
present.

Here are the principal forms of some regular verbs:

Present Past Past Participle Present Participle
laugh laughed laughed laughing

ask asked asked asking

touch touched touched touching

decide decided decided deciding

explode exploded  exploded exploding

List of Irregular Verbs

Irregular verbs have irregular forms in the past tense and past participle.
For example, the past tense of the irregular verb grow is grew; the past
participle is grown.

Almost everyone has some degree of trouble with irregular verbs.
When you are unsure about the form of a verb, you can check the following
list of irregular verbs. (The present participle is not shown on this list
because it is formed simply by adding -ing to the base form of the verb.) Or
you can check a dictionary, which gives the principal forms of irregular
verbs.

Present Past Past Participle
arise arose arisen

awake awoke or awaked awoke or awaked
be (am, are, is) was (were) been

become became become

begin began begun

bend bent bent

bite bit bitten

blow blew blown

break broke broken

bring brought brought

build built built

burst burst burst

buy bought bought

Irregular Verbs
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Present
catch
choose
come
cost

cut

do (does)
draw
drink
drive
eat

fall

feed

feel
fight
find

fly
freeze
get

give

go (goes)
grow
have (has)
hear
hide
hold
hurt
keep
know
lay

lead
leave
lend

let

lie

light

Past
caught
chose
came
cost
cut
did
drew
drank
drove
ate
fell
fed
felt
fought
found
flew
froze
got
gave
went
grew
had
heard
hid
held
hurt
kept
knew
laid
led
left
lent
let

lit

Past Participle
caught
chosen
come
cost
cut
done
drawn
drunk
driven
eaten
fallen
fed
felt
fought
found
flown
frozen
got or gotten
given
gone
grown
had
heard
hidden
held
hurt
kept
known
laid
led
left
lent
let

lain

lit
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Present
lose
make
meet
pay
ride
ring
rise
run
say
see
sell
send
shake
shrink
shut
sing
sit
sleep
speak
spend
stand
steal
stick
sting
swear
swim
take
teach
tear
tell
think
wake
wear
win

write

Past
lost
made
met
paid
rode
rang
rose
ran
said
saw
sold
sent
shook
shrank
shut
sang
sat
slept
spoke
spent
stood
stole
stuck
stung
swore
swam
took
taught
tore
told
thought
woke or waked
wore
won

wrote

Past Participle
lost
made
met
paid
ridden
rung
risen
run
said
seen
sold
sent
shaken
shrunk
shut
sung
sat
slept
spoken
spent
stood
stolen
stuck
stung
sworn
swum
taken
taught
torn
told
thought
woken or waked
worn
won

written

Irregular Verbs
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ACTIVITY 1 Identifying Incorrect Verb Forms

Cross out the incorrect verb form in the following sentences. Then write
the correct form of the verb in the space provided.
EXAMPLE
began When the mud slide started, the whole neighborhood begun
going downhill.
m In item 1, use the past tense of come. J
1. The coach caught Otto when he come in two hours after
curfew.
2. We standed out in the rain all night to buy tickets to the
concert.
3. The Romans had builded a network of roads so the army
could travel more quickly from place to place.
4. Our championship team has swam in every important
meet this year.
5. The nervous mother holded her child’s hand tightly as they
crossed the busy street.
6. Hakeem drived in circles for an hour before he admitted
that he was lost.
7. He had wrote the answers to all the questions before any-
one else had finished the first page.
8. The tornado blowed the sign from the top of the bank, and
it landed five blocks away in the motel swimming pool.
9. Kathy buyed school clothes with the money she earned
from her summer job.
10. The poker players knowed they were in trouble when the
stranger shuffled the cards with one hand.
ACTIVITY 2 Using Present Tense, Past Tense, and Past Participle Verbs

or had

For each of the italicized verbs in the following sentences, fill in the three
missing forms in the order shown in the box:

a. Present tense, which takes an -s ending when the subject is he, she,
it, or any one person or thing (see page 211)

b. Past tense

c. Past participle—the form that goes with the helping verb have, has,
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EXAMPLE
My nephew loves to break things. Every Christmas he (a)

breaks his new toys the minute they’re unwrapped. Last year

he (b) ___ broke  fiye toys in seven minutes and then went on to
smash his family’s new china platter. His mother says he won’t be

broken

happy until he has (c) their hearts.

Initem 1, add an s to sleep in choice a. Use the past tense of’
sleep for b and c.

1. Did you ever go to sleep on a water bed? My cousin Ysabel (a)
on one. Last year I spent the weekend at Ysabel’s apart-

ment,andI(b)___ onit.SincethenThave(c)_____ on
it several more times, without once getting seasick.

2. A dreadful little boy in my neighborhood loves to ring my doorbell and
run away. Sometimes he (a) it several times a day. The
last timeit(b) _—_ over and over, I finally refused to answer

the door. Then I found out that the mail carrier had (c) the
doorbell to deliver a gift from my boyfriend.

3. Why does every teacher ask us to write about our summer vacations?
Most students (a) __ about what really happened, but that

is usually too dull. I (b) an essay about being taken
aboard an alien spacecraft. I bet it was the most interesting essay any-

body has ever (c) for my teacher’s English class.

4. My sister never has to stand in line for a movie very long. She always

(a) for a few minutes and then walks straight to the

entrance. “I (b) — in line as long as I could,” she tells
the ticket taker. “In fact,” she continues in a weak voice, “I have

() in line too long already. I feel faint.” She is always
ushered inside immediately.

5. As usual, Ron planned to swim at least a hundred laps before breakfast.

He knew that an Olympic hopeful(a) __ while others sleep.
That mormninghe (b) __ with a deliberate stroke, counting
the rhythm silently. Hehad (c) — this way daily for the

last two years. It was a price he was willing to pay to be one of the
best.

Irregular Verbs
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6.1 know a woman who likes to buy things and return them after she

10.

uses them. For example, she always (a) —_ new shoes to
wear for special occasions. Then she wears them for the event and

returns them the next day. Once she (b) a complete
outfit, wore it twice, and returned it a week later. Whenever I shop, I

worry that I have (c) something that she has used and
returned.

. Craig sat in his car at the rural crossroads and wondered which direc-

tion to choose. Should he (a) left or right? He sighed

and turned right, knowing thatifhe(b) ___ the wrong way,
he would run out of gas before finding his way back to the highway.
After several anxious minutes, he spotted an Exxon sign. He pulled

into the service station, grateful that he had (c) the
right direction after all.

. My friend Alice loves to eat. But no matter how muchshe(a)

she stays thin. Her husband, on the other hand, is fat. “Why?” he jok-
ingly complains. “I (b)) ____ very little today. In fact,” he adds

with a grin, “all my life I have (c) just one meal a day.
Of course, it usually lasts from morning till night.”

. All the kids in the neighborhood waited each winter for Mahoney’s

pond to freeze. They knew that a sudden cold snap (a)
only the surface. It took at least a week of low temperatures before the

pond () more than a few inches deep. Mr. Mahoney

checked the ice each day. When it had finally (c) to
a depth of six inches, he gave his permission for the children to skate
on it.

It is important for people to give blood. A healthy person can (a)
a pint of blood in less than fifteen minutes with little or

no discomfort. The first time I (b) _____ blood, I was afraid
the needle would hurt, but all I felt was a slight pinch. I have (c)

blood many times since then. Each time I do, I feel good,
knowing that my gift will help other people.

Troublesome Irregular Verbs

Three common irregular verbs that often give people trouble are be, have,
and do. See pages 214-215 for a discussion of these verbs. Three sets of
other irregular verbs that can lead to difficulties are lie-lay, sit-set, and
rise-raise.
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Lie-Lay

The principal forms of lie and lay are as follows:

Present Past Past Participle
lie lay lain
lay laid laid

m To lie means to rest or recline. To lay means to put something down. D

Underline the correct verb.

Using lie and lay

To Lie To Lay
Anthony lies on the couch. I lay the mail on the table.

This morning he lay in the tub. Yesterday I laid the mail on the
counter.

He has lain in bed all week with Ihave laid the mail where everyone
the flu. will see it.

Use a form of lie if you can substitute recline. Use a form of lay
if you can substitute place.
_J

m Since the kitten is resting, what is the correct answer?
_J

1. On warm sunny days, Serena’s kitten often (lies, lays) on the bedroom
windowsill.

2. (Lying, Laying) too long in bed in the morning can give me a headache.

3. The Magna Carta (lay, laid) the foundation for the establishment of the
English Parliament.

4. He was certain he had (lain, laid) the tiles in a straight line until he
stepped back to look.

5. I (lay, laid) down on the couch and pressed my face into the pillow.

Sit-Set

The principal forms of sit and set are as follows:

Present Past Past Participle

sit sat sat

set set set

Irregular Verbs

227

ACTIVITY 3



228 PART 3 Sentence Skills

m To sit means to take a seat or to rest. To set means to put or to place. J

To Sit To Set
I sit down during work Antonio sets out the knives, forks,
breaks. and spoons.

I sat in the doctor’s office for ~ His sister already set out the
three hours. dishes.

I have always sat in the last ~ They have just set out the dinner
desk. ware.

ACTIVITY 4 Using set and sit

Underline the correct form of the verb.

Use a form of sit if you can substitute rest. Use a form of set if you
can substitute place. Since Dillon placed the Shuffle, what is the correct verb?

1. Dillon had (sat, set) his iPod Shuffle on the counter for only a few
seconds before someone walked off with it.

2. Zena (sat, set) her heavy backpack down on the floor, and then she
proceeded to take out her calculus textbook, graphing calculator, and
class notes.

3. The cardiologist told me to (sit, set) down before she went over my
x-ray results.

4. 1 (sat, set) a candle on the mantel in the living room to remember my
younger sister, who died of leukemia last month.

5. Jackson was (sitting, setting) the box down on the floor when he heard
his spine crack.

Rise-Raise
The principal forms of rise and raise are as follows:

Present Past Past Participle
rise rose risen
raise raised raised

To rise means to get up or to move up. To raise (which is a regular
verb with simple -ed endings) means to lift up or to increase in amount.

J
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To Rise To Raise

The soldiers rise at dawn. I'm going to raise the stakes in
the card game.

The crowd rose to applaud the I raised the shades to let in the

batter. sun.
Dracula has risen from the I would have quit if the company
grave. had not raised my salary.

Using rise and raise ACTIVITY 5

Underline the correct verb.

Use a form of rise if you can substitute get up or move up. Use
a form of raise if you can substitute /iff up or increase. Since heat moves
upward, what is the correct verb?

1. Itis usually warmer upstairs because heat (rises, raises).

2. The new owner (rose, raised) the rent, so now I will have to look for
another apartment.

3. We (rose, raised) at three o’clock in the morning to watch the meteor
shower.

4. After four days of rain, the river had (risen, raised) over its banks and
threatened to flood the highway.

5. A single sailboat made them (rise, raise) the drawbridge, stopping traf-
fic in both directions for fifteen minutes.

1. Reread some paragraphs or essays you have written in this course
(see Chapters 4 and 5 for writing assignments). Underline all of the
verbs you used in this work.

2. Check that the present and past tense endings of all regular verbs are
correct, as explained in Chapter 10. Pay special attention to forms of
be, have, and do.

3. Check that the present and past tense endings of all irregular verbs
are correct, as explained in this chapter. If not, correct them.

REVIEW TEST 1

Cross out the incorrect verb form in each sentence. Then write the correct
form of the verb in the space provided.

1. The sound of the lawnmower in the front yard waked
up my baby from her late morning nap.
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REVIEW TEST 2

10.

. Your two pairs of cotton cargo pants may have shrinked

because I accidentally ran them through the dryer on the
high setting.

No one thinked to ask the woman at the bus stop if she
was waiting for the express route, which was delayed at
the bus terminal.

. Rob selled his Honda motorcycle for a good price on

Craigslist.

This morning’s earthquake might have shook the picture
frames and figurines on the shelf.

The invitation indicated that casual attire should be wore
to the event, but most of the guests came in formal wear.

During final exam week, I sleeped under three hours a
night.

Few people spoken up at the neighborhood board meet-
ing about the proposed legislation.

The breakfast meeting at the hotel costed the company
over five hundred dollars.

I flown on standby to save on the cost of airfare.

Write short sentences using the form noted for the following irregular verbs.

EXAMPLE

Past of ride The Lone Ranger rode into the sunset.

© ©® N G kR W N =

Past of go

. Present of shake
. Past participle of write

. Past participle of begin

. Past participle of grow
. Present of speak
. Past of bring
. Present of do

. Past participle of give

10. Past of drink

For additional materials on Chapter 1, visit www.mhhe.com/langan.
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Subject-Verb Agreement

CHAPTER

INTRODUCTORY ACTIVITY CHAPTER PREVIEW

Words between the

As you read each pair of sentences, write an X beside the sentence that Subject and the Verb
you think uses the underlined word correctly. Verb before the Subject
The postings on the college gossip site is very cruel. Indefinite Pronouns

Compound Subjects
Who, Which, and That

The postings on the college gossip site are very cruel.

There was many résumés for the supervisor to read.
There were many résumés for the supervisor to read.

Everybody want wireless Internet access on campus.

Everybody wants wireless Internet access on campus.

On the basis of the above examples, see if you can complete the
following statements.

1. In the first two pairs of sentences, the subjectsare____and
. Since both these subjects are plural, the verb must be
plural.

2. In the last pair of sentences, the subject, Everybody, is a word that
is always (singular, plural), so its accompanying verb must be
(singular, plural).

Answers are on page 624.

A verb must agree with its subject in number. A singular subject (one
person or thing) takes a singular verb. A plural subject (more than one per-
son or thing) takes a plural verb. Mistakes in subject-verb agreement are
sometimes made in the following situations:

* When words come between the subject and the verb
* When a verb comes before the subject

* With indefinite pronouns

*  With compound subjects

e With who, which, and that

Each situation is explained in depth on the following pages.
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ACTIVITY 1

Words between the Subject
and the Verb

Words that come between the subject and the verb do not change
subject-verb agreement. In the following sentence

The breakfast cereals in the pantry are made mostly of sugar.

the subject (cereals) is plural, so the verb (are) is plural. The words in the
pantry that come between the subject and the verb do not affect subject-
verb agreement. To help find the subject of certain sentences, cross out
prepositional phrases (explained on page 157):

One of the crooked politicians was jailed for a month.

The boxes in my grandmother’s attic contained old family photos and
long-forgotten toys.

Following is a list of common prepositions.

COMMON PREPOSITIONS
about before by inside over
above behind during into through
across below except of to
among beneath for off toward
around beside from on under
at between in onto with

Words between Subjects and Verbs

Draw one line under the subject. Then lightly cross out any words that
come between the subject and the verb. Finally, draw two lines under the
correct verb in parentheses.

EXAMPLE

The price of the-stereo-speakers (is, are) too high for my wallet.

In item 1, cross out the preposition between the subject and
verb.

1. A trail of bloodstains (leads, lead) to the spot where the murder was
committed.

2. The winter clothes in the hall closet (takes, take) up too much room.
3. A basket of fancy fruit and nuts (was, were) delivered to my house.

4. The garbled instructions for assembling the bicycle (was, were) almost
impossible to follow.
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5. Smoke from the distant forest fires (is, are) visible from many miles
away.

6. Workers at that automobile plant (begins, begin) each day with a
period of exercise.

7. The earliest date on any of the cemetery gravestones (appears, appear)
to be 1804.

8. The line of cars in the traffic jam (seems, seem) to extend for miles.

9. Several boxes in the corner of the attic (contains, contain) old family
pictures.

10. Sleeping bags with the new insulation material (protects, protect)
campers even in subzero temperatures.

Verb before the Subject

A verb agrees with its subject even when the verb comes before the subject.
Words that may precede the subject include there, here, and, in questions,
who, which, what, and where.

Inside the storage shed are the garden tools.

At the street corner were two panhandlers.

There are times when I'm ready to quit my job.

Where are the instructions for assembling the bed?

If you are unsure about the subject, ask who or what of the verb.
With the first sentence above, you might ask, “What is inside the storage
shed?” The answer, garden tools, is the subject.

Verbs That Precede Subjects ACTIVITY 2

Draw one line under the subject. Then draw two lines under the correct
verb in parentheses.

To find the subject in item 1, ask “What is coming from behind
the wall?”

1. There (is, are) a scratching noise coming from behind this wall.

2. On the bottom of the jar of preserves (is, are) the berries.

3. Floating near the base of the dock (was, were) several discarded alu-
minum cans.

4. In the middle of the woods behind our home (sits, sit) an abandoned
cabin.
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10.

There (was, were) so many students talking at once that the instructor
shouted for quiet.

Outside the novelty shop at the mall (stands, stand) a life-size cutout
of W. C. Fields.

Coming out of the fog toward the frightened boys (was, were) the
menacing shape of a large dog.

In the rear of the closet (was, were) the basketball sneakers that I
thought I had lost.

On the table in the doctor’s office (is, are) some magazines that are five
years old.

Lining one wall of the gym (was, were) a row of lockers for the team
members.

Indefinite Pronouns

The following words, known as indefinite pronouns, always take singular

verbs.
INDEFINITE PRONOUNS

(-one words) (-body words) (-thing words)
one nobody nothing each
anyone anybody anything either
everyone everybody everything neither
someone somebody something

m Both always takes a plural verb. J

ACTIVITY 3 Using Verbs with Indefinite Pronouns

keeps, keep
works, work

pays, pay

has, have

Write the correct form of the verb in the space provided.

m The indefinite pronoun something requires a singular verb. |

1. Somethingalways__ me from getting to bed on time.

2. Nobody that I know ____ as hard as Manuel.

3. Neither of the jobs offeredtome ___ more than eight dollars
an hour.

4. Both of the speakers ___ told us more than we care to know

about the dangers of water pollution.



slips, slip
leans, lean
expects,
expect
was, were

stops, stop

has, have

Copyright © 2010 The McGraw-Hill Companies, Inc. All rights reserved.

seem,
seems

is, are

is, are

help,
helps
impress,
impresses
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5. Someone in Inez’s apartment house __ an unsigned valen-
tine under her door every year.

6. Anything sitting on the old woodenfloor ____ to one side.

7. Each of my friends to be invited to my new in-ground
pool.

8. Not one of the three smoke detectorsinthehouse___ working
properly.

9. Only one of all the brands of waxes ____ the rust on my car

from spreading.

10. Just about everybody who hates getting up early for work
jumped out of bed at 6:00 a.m. to go on vacation.

Compound Subjects

Subjects joined by and generally take a plural verb.

Yoga and biking are Lola’s ways of staying in shape.

Ambition and good luck are the keys to his success.

When subjects are joined by either . . . or, neither . . . nor, or not only . . . but
also, the verb agrees with the subject closer to the verb.

Either the restaurant manager or his assistants deserve to be fired for
the spoiled meat used in the stew.

EXPLANATION: The nearer subject, assistants, is plural, and so the
verb is plural.

Using Verbs with Compound Subjects

Write the correct form of the verb in the space provided.

1. The pilates and spinning classes __ to help me stay in shape,
but the key to fitness is a sensible diet.

2. Either the tongue ring or dragon tattoo_____ responsible for Zack’s
appeal.

3. A double shot of espresso and two pumps of hazelnut syrup
all I need to start my morning.

4. The lecture podcasts and study guides ___ me prepare for
exams.

5. Neither Mick Jagger nor my favorite rock band, The Rolling
Stones, my ten-year old daughter, who prefers

Disney’s Hannah Montana. |

ACTIVITY 4
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Who, Which, and That

When who, which, and that are used as subjects of verbs, they take singular
verbs if the word they stand for is singular, and they take plural verbs if
the word they stand for is plural. For example, in the sentence

Gary is one of those people who are very private.

the verb is plural because who stands for people, which is plural. On the
other hand, in the sentence

Gary is a person who is very private.

the verb is singular because who stands for person, which is singular.

ACTIVITY 5 Using who, which, or that with Verbs

has, have

goes, go

becomes,
become

tastes, taste

is, are

Write the correct form of the verb in the space provided.

Who stands for a singular subject and requires a singular

verb.

1. Theyoungmanwho__ mowed my grass for years just left for
college.

2. Thejacketthat __ with those pants is at the cleaners.

3. Women who police officers often have to prove them-

selves more capable than do their male coworkers.
4. The restaurant serves hamburgers that like dry cereal.

5. The ceiling in Kevin’s bedroom is covered with stars, which
arranged in the shape of the constellations.

ACTIVITY 6 Editing and Rewriting

Working with a partner, read the short paragraph below and see if you can
underline the five mistakes in subject-verb agreement. Then use the space
provided to correct these five errors. Feel free to discuss the rewrite quietly
with your partner and refer back to the chapter when necessary.

When most people think about cities, they do not thinks about
wild animals. But in my city apartment, there is enough creatures to
fill a small forest. In the daytime, | must contend with the pigeons.

continued
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These unwanted guests at my apartment makes a loud feathery mess
on my bedroom windowsill. In the evening, my apartment is visited
by roaches. These large insects creep onto my kitchen floor and
walls after dark and frighten me with their shiny glistening bodies.
Later at night, my apartment is invaded by mice. Waking from sleep,
| can hear their little feet tapping as they scurry behind walls and
above my ceiling. Everybody | know think | should move into a new
apartment. What | really need is to go somewhere that have fewer
wild creatures—maybe a forest!

1. Look at the paragraph about the apartment that you revised in

2. Five situations involving subject-verb agreement have been discussed

Creating Sentences

Working with a partner, write sentences as directed. Use a separate piece
of paper. For each item, pay special attention to subject-verb agreement.

1. Write a sentence in which the words in the cafeteria or on the table come

between the subject and verb. Underline the subject of your sentence
and circle the verb.

Write a sentence that begins with the words There is or There are.
Underline the subject of your sentence and circle the verb.

Write a sentence in which the indefinite pronoun nobody or anything is
the subject.

Write a sentence with the compound subject manager and employees.

Meet
Devon. He
has created a
family Web site with
his wife and two children.
They have each written an
entry for the Web site and
Devon has noticed that
each one contains errors in
subject-verb agreement. Help
Devon locate and correct all
the subject-verb agreement
mistakes before posting his
family’s entries.

mhconnectwriting.com
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Underline the subject of your sentence and circle the verb.

Activity 6. Which rule involving s