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 Nicholas J. Silvaroli 

1930–1995

  I count myself in nothing else so happy as in a 

soul remembering my good friend.  

  Wm. Shak espeare—King Ric hard I I   
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  P R E F A C E 

 The Classroom Reading Inv preservice 

teachers who have little or no e ventories. 

 ving administration. 

If you read the entire manual carefully , you will gain the 

 our skill and success 

with individual diagnostic reading techniques are dev xperience. Y

that the techniques, procedures and ideas must be adapted to each student and testing situation, for no 

two are alike. 

 After you administer the CRI sev

s responses. Most important, you will see your 

teaching improve because you will align your instruction more clearly and precisely with the reading 

needs, levels, skills, and comprehension priorities of your students. 

 As with previous editions of the you will see that Form A follows a subskills format, and Form B 

follo

  What’s New in This Edition? 

  We have made the following changes, additions, and to this edition based on feedback 

from CRI users:

   • Multicultural stories and themes: w and updated, with 

expanded emphasis on multicultural characters, global themes and high interest topics.  

  • Online high school and adult testing material:  The diagnostic and subskills material for high school 

and adult education students continue to be available online at   .classroomreadingin .com

in improv   

  •   V w interactives 

and other resources also are now available on the website   www.classroomreadingin .com   .   

  • Favorite features streamlined and improved:  Updated w

and improv vements.  

  • W ormation from the authors:  The authors are pleased to provide through 

 .classroomreadingin .com   ,  where you 

can access FAQs, case studies utilizing the CRI and an e-mail address for communications and 

questions. Ne

ws with practitioners. 
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 I N T R O D U C T I O N 

Overview of the CRI

The Classroom Reading Inv les the teacher to 

quickl s present ability to decode words both in isolation and in context, and 

to answer questions about the meaning. The is designed to be used with all levels and ages of 

readers: elementary, middle school, high school and adult learners. 

vailable for do ebsite 

www.classroomreadingin .com.

The Classroom Reading Inventory brings to reading diagnosis the following benefits for both new teachers 

and the master teacher:

 1. Time efficacy: After six to eight practice sessions, most teachers are able to complete a one-to-one 

 2. Clarity: The teacher follows a step-by-step process that helps her make a valid and reliable 

interpretation of an individual’s reading.

 3. Communication: The CRI provides an assessment that is easy to by parents, tutors and 

other instr

 4. Multiple testing sessions: The CRI provides multiple assessment forms, lists and passages so that 

individual progress can be measured over time.

 5. Value: Teachers hav ranted by the publisher to reproduce inventory record 

for vides years of repeated use in a teacher’s career.

The CRI has been in publication for more than for years as a standard in the field of individual reading 

diagnosis. It is classified as an informal reading inventory, a literacy assessment based on sets of word lists 

and passages used to estimate students’ oral and silent reading skills.

ventories are also criterion-referenced tests. ears since Nicholas Silveroli 

first introduced the CRI, the use of criterion-referenced tests has grown as policymakers seek greater 

documentation of what students actuall

are now frequentl

As an informal reading inventory ws the examiner to observ

of reading. Through this observation, the adult not only documents the level of reading mastery, but also 

the highly specific word recognition patter

personalized reading interventions and classroom lessons.

mance-based assessment. Observed behaviors, such as slow 

word-by-w iculties, give pow

cor uctional support that is not readily accessible on standardized group tests.
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Pur Assessment

The CRI as a test can be compared and to norm-based group tests. There are many 

nor vement compared against 

those of national peers. This is a g c .

A student assessed with a criterion-referenced assessment like that of the CRI is not compared to the 

performance of other students, as in testing. She is assessed against a standard of grade-

level reading words and texts so that we can conf gardless of the performance 

of any other boy or girl in the class, state or nation.

    Differences B etween I ndividual an d G roup Testing 

 een individual and group testing can be illustrated b  

reading performances of two fifth-g Their norm-referenced test (NRT) 

results are:

   Eleni (10 years 9 months old): NRT 4.2 overall reading  

  Marco (11 years 2 months old): NRT 4.2 overall reading    

 When we examine their NRT results, these two f

and overall reading achievement. However vidual CRIs indicate that there are 

icant  instructional  differences between these two students. 

 On the Graded Word Lists, Part 1 of the CRI, Eleni correctly pronounced all words at all grade levels, one 

through eight inclusive. It is evident that Eleni is well able to “sound out” or “decode” words. However, 

when Eleni read the Graded Paragraphs, Part 2, she was unable to answer many of the questions about 

these stories even at a first-grade-reader level of difficulty. Eleni is what is known as a  word caller.

That is, Eleni is quite proficient at decoding words, but she does not assign meaning to the words she 

decodes. 

 Marco, on the other was able to answer questions about these same stories up to a rade-reader 

lev iculty. However ysis, or decoding, skills were inadequate for his 

level of development. Marco is w wn as a  context reader.  That is, even though his decoding skills 

are inadequate, he can usually answer questions based on the words he does decode and his background 

 The results obtained an NRT concerning reading achievement tend to  c   students as 

average, above average, or below average in terms of their reading achievement. While the results of an NRT 

may tell the teacher that a student is below average in reading, they cannot tell why the is below 

average. Therefore, as teachers, we need much more specific information 

s decoding and comprehension skills if we are to be able to develop meaningful  

independent  and  instructional  reading programs for ever

An informal reading inventory does what an inventory is supposed to do—take stock. If a teacher ws 

what a student has in the wa ysis skills, for example, then the teacher also 

ws what phonetic and analysis skills the doesn’t have. The same applies to the area of 

comprehension. The is designed to provide teachers with just such specific and 
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  ormat 

  At the elementary and junior high/middle school levels, the Subskills F les the teacher to diagnose 

a student’s ability to decode words (word reco xt and to answer 

questions (comprehension). In addition, the Subskills Format provides the teacher with a pretest and a 

posttest. The Subskills Format logically follows the type of reading instructional program being used in 

most elementar

 At the high school and adult education levels, the Subskills Format enab

student’ ords and to answer questions.   

  Reader R esponse F ormat 

  A number of classroom reading programs have shifted from a subskills instructional emphasis to a literacy 

emphasis. The Reader Response F y program that challenges students to 

use their inferential and critical reading and thinking abilities. The Reader Response F vides the 

    Ho ormat Differ from the Reader Response Format? 

   SUBSKILLS FORMAT: The Subskills F les the teacher to ev s ability 

to decode words in and out of context, and to evaluate the student’ wer factual/literal, 

v , and inference questions.  

  T: The Reader Response Format enables the teacher to evaluate 

v y means of the following procedure. First, 

the student is ask predict  what the stor

is asked to  retell xt with an emphasis on character(s), problem(s), and outcome(s)/

solution(s).

  SUBSKILLS FORMAT: Both formats use a  quantitative  scale for the ev s 

. In the Subskills F wers correctly four of the five questions, 

the student is considered to be independent  in comprehension at that level. This format evaluates the 

s ability to answer questions correctly.  

  T: In the Reader Response For

of the responses given b or example, w

v s judgment, the student’s 

response is on target. The Reader Response For le the teacher to evaluate the 

s ability to predict and retell narrative or expository texts.    

  Are There O ther D ifferences? 

   SUBSKILLS FORMAT: Using the Subskills Format the teacher records correct and incorrect 

valuates these responses to determine subskills needs in word recognition 

and c omprehension.  

  T:  The Reader Response F

e predictions about the story and to ask the student to retell what she can about the 
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character(s), problem(s), and outcome(s)/solution(s) of the story. The teacher evaluates the student’s 

ms of how the student mak mation, to mention just 

two e xamples.    

  Are There Ways in Which These Formats Are Similar? 

   Both the Subskills F vide the teacher with authentic 

vels.    

  Is the CRI Used with Groups or Individuals? 

   W vidual students.    

  What Is Meant by Background Knowledge Assessment? 

   A student’s backg wledge plays a crucial part in the reading comprehension process. 

gies are those that a reader uses to prepare for reading. 

These include activating prior knowledge . . . and setting a goal for reading. [With] failure to activate 

wledge, poor readers may not connect information in the text with what the w.”  1

It follows that the teacher should make a quick assessment of the student’s background (prior) 

ed to read any narrative or expositor thermore, the 

teacher should consider the amount of backg wledge when determining the levels.

      What Readability Formula Was Used in the Dev

   For the Subskills F A: Pretest and Posttest, and the Reader Response F orm 

B: Pretest and P Wide Range Readability Formula  2   was used. This is also 

the case for the high school and adult Subskills F

      How Were t he G raded P aragraphs D eveloped an d Accuracy E nsured? 

   All of the stories for the Graded Parag y the authors. All of the 

stories have been field-tested to ensure accurate lev         

1  Gunning, Thomas B.  Assessing and Correcting Reading and Writing   Allyn & Bacon, Boston, 1998, 
p. 314.  

2 Harris, Albert J., and Sipay, Edward R.  How to Increase Reading , w York, 1985, 
pp. 656–673.  
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C O N D U C T I N G  T H E  C L A S S R O O M 
R E A D I N G  I N V E N T O R Y

Preparing for the CRI Assessment ✓ Read all of the graded paragraphs. Some references may suit y

others. Feel free to interchange the paragraphs contained in the Pre- and Posttests. ✓ Download or make a copy of the correct In d for Teachers orms A and B 

are in this manual and F .classroomreadingin .com. Fo

and B are suitable for kindergar rade students and F

and adult readers. In all, you hav vailable for multiple assessments:

T

• Form A, Pretest (K–8th)

• Form A, Posttest (K–8th)

• Form C, Pretest (high school/adult)

• Form C, Posttest (high school/adult)

T

• Form B, Pretest (1st–8th)

• Form B, Posttest (1st–8th) ✓ You must have a basic understanding of the word recognition concepts listed on the Inventory Record 

Summary sheet, such as blends, digraphs and short vow

T gy on page 166. ✓ Note that the word count given in parentheses at the top of each paragraph in the Inventory Record 

for Teachers does not include the words in the title. ✓ Consider laminating the copies of the word lists and paragraphs from which the student reads. These 

are the ones in the back of the manual. Lamination keeps the pages in pristine condition so that you 

extend the life of your CRI edition.

Administering the CRI ✓ ve better control of the testing 

voiding the problem of having the inventory record 

forms between them. ✓ Avoid using words such as test or test

. ords like working with words, saying words for me, or talking about stories. ✓ When y art 2 (Graded Paragraphs), remove the student booklet before asking the 

questions on the comprehension check. mation rather 

than merel wers in the material just read. ✓ ord within five seconds in Part 2 (Graded 

Paragraphs), the teacher should quickly pronounce that w w of oral reading.
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 ✓ Discontinue testing on Graded Paragraphs when the student reaches the Frustration Level in either

word recognition or comprehension. ✓ You can use as silent reading selections any of the Graded Paragraphs, and Forms A, B

the Subskills Format. Tell the student that he is to read the story silently and that you will still be 

asking him the questions. Before starting, do the Backg wledge Assessment.

Scoring the CRI

    orm A, Pretest and Posttest, Part 2, of the Inventory Record for Teachers may cause 

some interpretation decisions. As an example, let’

from Form A, Part 2, Primer.

                   SIG WR Errors             COMP Errors
          IND ( Independent)     0     IND ( Independent)     0–1   

     INST (   3     INST (   1½–2   

     FRUST ( F   6 ⫹       FRUST ( F   2½ ⫹

 es one or two significant word recognition errors? It is the 

authors’ opinion that (a) if the s comprehension is at the independent level, select the independent 

level for word reco west level. This practice is referred to as  undercutting.

If the teacher undercuts the student’ vel, the chances of success at the 

initial point of instruction increase. 

 At any rate, it is the teacher who makes the decision. To help you make this decision, take into account those 

qualitative  features such as, was it a expressive reading, or was it word-by-word? When you take 

qualitative hich level to indicate. Remember: It is 

you the teacher who makes the decision—not the test.  
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 U S I N G  T H E  C R I: 
S P E C I F I C  I N S T R U C T I O N S 

For ormat
Form A: Pretest and Form A: Posttest 

       PART 1—G raded Word L ists: S ormat 

Purposes:

    1. T ic word recognition errors.  

   2. To estimate the starting level at which the student begins reading the Graded Paragraphs in Part 2.    

Procedure:

Always begin Part 1 Graded W vel. Present the Graded Word Lists to the 

y: 

  “I have some words on these lists, and I want you to say them out loud for me. If 

you come to a word you don’t w, it’s OK to say ‘I don’t w.’ Just do the 

best you can.”  

 Discontinue at the level at which the student mispronounces or indicates she does not w five of the 

twenty words at a particular grade level (75 percent). Each correct response is worth five points. 

 As the student pronounces the words at each level, the teacher should record all word responses on the 

Inventory Record for Teachers.    1 Self-corrected errors are counted as acceptable responses in P 1. These 

recorded word responses may be analyzed later to determine specific word reco

    How to Record Student Responses to the Graded Word Lists 

    1.      came       ✓   The c ✓ ord came c orrectly.   

   2.     liber     library      The s tudent de coded t he w ord  as libr .   

   3.     stood      P       The P ord stood and the teacher 

v w.   

   4.     car                  Initially, the decoded car as can but quickly corrected the error. This is a 

self-corrected error as indicated by the  ⫹  s ign.   

   5. eys      S       The    S    f the s in turkeys, and pronounced it as turkey.

Anything circled on the CRI indicates where something has been omitted.   

   6.     chase      d       The d not encircled means the student added a d to the word chase and pronounced 

it as chased. ord 

ending, enables the teacher to speed up the recording process. 

   7.     guides          geds       The student decoded the word guides by using a nonsense word. When this 

happens, record a phonetic approximation of the nonsense word given. In this 

example, the student said geds.

1 The Inv T  1/2  ⫻  11 paper.  Note:  Teachers may 

do v Teachers at  www.classroomreadingin .com   .

+

can
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  PART 2—Graded Paragraphs: Subskills Format 

Purposes:

    1. T uctional levels. s 

frustration lev s listening capacity level.  

   2. T icant word recognition errors made during oral reading and to determine the extent 

to which the student actually comprehends what he reads. 

Procedure:

Present the Graded Paragraphs at the highest level at which the decoded correctly all 

twenty words on the Graded Word Lists, P y: 

  “I hav ant you to read out loud to me. ou finish 

, I will ask you some questions about what you read.”  

 y to be read by completing the Backg wledge Assessment 

(e.g., say “This story is about puppies. What can you tell me about puppies?”   ).

  Levels 

 ws is a brief e levels  that apply to Subskills Format F A. These 

four levels are referred to as Independent (IND), Instructional (INST), Frustration (FRUST), and Listening 

LC).  

  Independent L evel 

 The independent level is defined as adequate functioning in reading with no help from the teacher. 

Adequate functioning means 99 percent accuracy in word reco

or better.2 The teacher will use the independent lev

tably on their o

tant that the students be given 

hich they can e amiliar words and concepts.

    Instructional L evel 

 vel at which she can read with at least 

95 percent accuracy in word reco . At this level the 

s help. uctional level, useful in determining the level of 

textbook that can be read with some teacher guidance.  

  Frustration L evel 

 y vel, the teacher may 

well observe symptoms of fr , tension, excessive finger-pointing, and slow, halting, 

word-by-word reading. Word recognition accurac wer. Comprehension may 

be extremely poor, with 50 percent or lower accuracy. Usually most of the concepts and questions are 

inaccurately discussed by the student. This represents a level that should be avoided when textbooks and 

supplementar  

2 The actual number of significant word recognition and comprehension er le at each grade lev

ventory Record for Teachers.  
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  Listening C apacity L evel 

 The listening capacity level is def y 

the examiner. Listening capacity is assessed to determine whether the student can understand and discuss 

what he listened to at levels beyond the frustration level. It is assumed that the reading skills might be 

improved ther instruction, at least to the listening level. A score of 70 percent or better 

is an indication of adequate understanding. 

 Not all students are administered the listening capacity assessment. For when, and when not, to use the 

 When the teacher mak vel in either word recognition 

and/or comprehension, this part of the testing is concluded. The teacher then decides whether to go to the 

To see how one teacher mak

on p. 29.     
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 G E N E R A L  I N T R O D U C T I O N  T O 
M I S C U E  A N A LY S I S 

       Recording Word R ecognition E rrors 

   There was a time when it was assumed that all word reco rors were of equal significance: an error 

is an error is an error. As such, the teacher was asked merely to  ,  or count, all word reco

errors and regard them as equal. rors (quantitative) and also to 

hat the student actuall es the error (qualitative); that is, what caused the 

student to make the error? 

 In general, a word recognition error should be judged as    (high-weighted) if the impacts 

y or thought process.    (low-weighted) word reco

errors are minor alterations and do not y or cognition; for example, the student 

substitutes a  for  the y omits or adds a word ending. These are v

miscues.

 The following e le teachers to make qualitative judgments of significant and 

icant word recognition errors. It is impossible, however, to account for all possibilities. With this in 

lish their o veloping a 

qualitative mind-set by w hether a word recognition error is signif icant. 

The more a teacher thinks about what caused an error le to understand the 

decoding pr ocess.  

  Significant and Insignificant Word Recognition Errors 

 The following are e ord recognition error types.

     •  Example:   The     
P

turkey   i s a  s illy bi rd.    

 gnize a word and  needs teacher assistance.  y placing a  P  (for 

pr ver the word not recognized. This is always regarded as a significant error.

     •  Example:   The cat chased the bird s . OR  It was a  very  hot day.    

 omits  a word or part of a word. This is symbolized b wing a circle around the omitted word 

or w icant word recognition errors. Frequent omissions, 

however, are icant. There is no definite number that indicates infrequent/frequent omissions. Only 

you the teacher, as y The teacher is 

the decision maker.

        •  Example:             Baby bi rds l ike t o e at s eeds a nd     
grin

          .

              He w ent t o     
a

the   s tore. O R   

            The c hildren w ere l ost i n t he                        
woods

forest.
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 The student  substitutes  a word for the word as given. This is symbolized by writing the word substituted 

above the word as given. This of error is judged to be significant if it impacts or interferes with 

y or cognition. However, it may also be judged as insignif y or 

cognition.

        •  Example:       Significant:      The t rees  ook s mall.   

                   The t rees l ook  mall.       

 The student  inserts  a word into the sentence. This is symbolized b

word above the caret. Insertions are usually regarded as insignificant word reco rors because they 

tend to embellish what the student is reading. However, if the insertion changes the meaning of what is 

icant.

        •  Example:       Significant:    They       w ere bound        f he s alt s prings  he m ountains.   

          Insignifi cant:      The c rowd  a t t he     r odeo s tood up.        

 The student repeats a word or words. This is symbolized by drawing an arc over the repeated word(s). 

Repetitions are usuall icant errors if they are infrequent. However, excessive 

repetitions suggest the need for more reading practice, and they should be judged as significant. 

infrequent/excessive is the teacher’s decision. 

 As teachers become accustomed to thinking qualitatively about wh e the errors they do, they 

will become more sensitive to a qualitative analysis of word recognition errors. As such, teachers will begin 

to better understand the decoding process and what mediates error behavior. The following are examples of 

t of teachers regarding qualitative analysis.

     •  Example:   The bi rd s      
is

are   s inging.    

 This is an example of omission and w The first error,  omitted s,  caused the second error, 

substituting is  for  are. is  for  are, .

     •  Example:   H ow hi gh     
are we

we are?

 This shows two word substitution errors of a reversal word order. These errors were caused by the first word 

How.   How,  at the beginning of a sentence, usuall This is just 

what the reader did: anticipated a question and made it into a question. This counts as only one error.

     •  Example:       

It's

It is   a  w ork c ar.    

 Here two w y  it’s  than  it is.  Remember, it’s not a case 

of how many errors (quantitative) but, rather, what causes the errors (qualitative). The more you become 

accustomed to thinking about errors, the better you will be able to understand the decoding process. 

 As the authors indicated in the introduction to this section, it is impossible to account for all possible 

miscues. Some miscues are errors of anticipation. For example, a student is reading a sentence and he 

senses that a noun is coming up. ws that before that noun there will be either the 

don't

  

so
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definite article  the,  or the indefinite article  a.  Sensing the approach of the noun, the student in this example 

anticipates the definite article  the.  Even if it tur inite  a,  the student is likely 

to read the,  for this is what he anticipated. The reverse is also true. 

 Language or re be miscues and should not be re as decoding 

er or e ord  ers  on the Graded Word 

Lists. She read ers  as  fangers.  How can we be sure, then, that this is due to language differences and not 

a decoding error? Easy; the teacher asks, “what are  fangers?”  The student holds up a hand and says, “ these

are my   fangers. ” Dialect, not decoding! 

 hose f y have diff ay in English the  ch  and  sh

sounds are articulated. As such, the English as a second language (ESL) student may decode the word  chair

as share. iculty, not decoding!  

  Mar Word Recognition Errors on Graded Paragraphs 

     •  Example:   Elephants are       unusual animals.   

 gnize a word. Teacher pronounces the w P.

     •  Example:   We a re      
riding

ready   to go no w.    

 ord for the word as given. T ord above the given word.

     •  Example:   After week s  

    •  Example:   It was a  good  day for a ride.    

 ord(s) or a word part. Teacher dra ord(s) or word part.

     •  Example:   M ike i s J s    

best

^   

 ts a word into the body of a sentence. Teacher uses a caret to show where the word was 

inserted.

     •  Example:       It   w as a  good da y f or a   

 ord(s). Teacher draws an arc over the repeated word(s).  

  Evaluating C omprehension R esponses 

 After each graded paragraph, the student is asked to answer questions. The separate Inventory Record for 

Teachers labels questions as follows:

   (F) Factual or  L iteral  

  (I) Inference  

  (V) Vocabulary    

P
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 Suggested answers are listed after each question. However, these answers are to be read as guides or 

probable answers. The teacher must judge the adequacy of each response made b

cases it is helpful to record student responses if the  

  Scoring G uide 

 What follo y “Given the Opportunity”.

Scoring Guide         Fifth   

SIG WR Errors        COMP       Errors
   IND      2       0–1   

   INST      8       1 ½ ⫺ 2

   FRUST               FRUST      2 ½ ⫹

 vels in Part 2 Graded Paragraphs uses error limits for the reader—in other 

w rustration (FRUST) reading levels. 

 As such, the guide suggests that when a student reads “Given the Oppor es tw icant 

(SIG) Word Recognition (WR) er le to Independentl ifth-

grade words. Eight Significant (SIG) errors at this level suggest an Instructional (INST) level. Seventeen 

Significant Word Recognition er rustrated (FRUST) in Word Recognition 

at this level.  3   The same scoring rationale should be applied to the comprehension por

  realistic  independent and instructional levels. 

if the student were to mak icant Word Recognition errors? Or four? Does this indicate 

uctional in decoding? The student’s responses to words and questions must be 

evaluated by the teacher. Questions lik reater depth in the next section: 

ATION. The teacher, not the guide, makes the 

final diagnosis.  

  eference f or Abbreviations 

    • SIG WR   ⫽   Significant Word R ecognition  

   • COMP     ⫽   Comprehension  

   •       ⫽   Independent L evel  

   •     ⫽   Instructional L evel  

   • FRUST      ⫽   Frustration L evel  

   • CRI           ⫽   Classroom Reading Inventory  

   • (F)             ⫽   F  

   • (I)               ⫽   Inference  

   • (V)             ⫽   Vocabulary    

3  See pages 8–9 for a discussion of these levels.  
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  Summary of Specific Instructions 

   Step 1    Establish rapport. Don’t be in a hurry to begin testing.  Put the student at ease. Make her feel 

comfortable. 

  Step 2    Administer Part 1 Graded Word Lists. Always begin testing at the Preprimer level. 

  Step 3    Administer Part 2 Graded Paragraphs. Begin at the highest level at which the student knew all 

twenty words in P Word Lists. 

  Step 4    Backg wledge Assessment. Before starting a graded parag

ver w ws about 

the topic, and y to get the student to make predictions about the . If the student has some 

backg adequate.  If little or no background knowledge is 

evident, mark as  inadequate.

  Step 5    Graded Paragraphs. Hav e cer

understands that he will be asked to answer questions after each selection. 

  Step 6    s responses if the

responses.

  Step 7    On the Graded Paragraphs, if the student reaches the level in either word recognition 

or comprehension, or both, stop at that level. 

  Step 8    Complete the Inventor nered from the Graded Word Lists 

and the Graded Parag vels. 

  Step 9    Remember!  It is the teacher that makes the final diagnosis (qualitative), not the number of errors 

recorded ( quantitative).      
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 C R I  S C O R I N G  A N D 
I N T E R P R E T A T I O N 

 ormat  
Form A: Pretest and Form A: Posttest 

  The CRI is designed to pro s independent, 

vels in reading. However, merel arious 

reading levels is only slightl m-referenced 

test score. 

 The CRI is much more ve when the teacher is able to pinpoint consistent errors in word reco

or comprehension, or both. The CRI should enable the teacher to answer these specific questions.

    • What is inhibiting reading with comprehension? Is my student having iculty recognizing 

the w  

   • If the student’s iculty is in the area of word recognition, are there problems with consonants, 

vow les?  

   • If the student’s diff is comprehension, are the problems with f questions, 

v  

   • ord caller, or a context reader?  

   • Does the appear to have other needs? Does it appear he needs glasses? Does the  

    

 The following are case studies of the administration of the Classroom Reading Inventory. You can read 

y Dr. ying 

the parts of Deon and ebsite .classroomreadingin .com.

The website also has additional case studies and reporting formats of clinical assessments for your review. 

Please note that these e ell as w

previous e ditions.  
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D E M O N S T R A T I O N  O F  T H E  C R I

      Sample C ecord—Deon 

 th-grade student who is 9 years, 6 months old. His IQ, as measured by the Wechsler Intelligence 

Scale for Children–III, is in the average range. His grade equivalency in reading is 2.8, as measured by a 

group reading achievement test. 

 The score on the group reading achievement test is an indication that Deon’s reading is below average for 

his grade level. The indication of below average reading, however, does not explain  why  Deon’s reading is 

below average. 

 hy Deon’s reading is not at grade level, Deon’s teacher

Form A: Pretest of the CRI to Deon. His Inventor w on pages 19 to 20.    

 Getting Started—Graded Word Lists: 

  Ms. Cadd:     Deon, I have some words on these lists, and I want you to say them out loud for me. If you 

come to a word you don’ w, it’s OK to say “I don’ w.” Just do the best you can.  

 Ms. Cadd then places the F A: Pretest Preprimer (PP-P) Graded Word Lists in front of Deon, 

and pointing to the first word  this  on the preprimer list says, “OK, start here.” 

 As Deon decodes the words on these lists, Ms. Cadd records his responses in the Inv

Teachers, Form A. This is followed with successive Graded Word Lists until the student misses 

five or more words in an hich point this part of the testing is stopped. 

 Ms. Cadd then moves on to the Graded Paragraphs. 
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    Scoring and Interpretation for Sample CRI—Deon 

 Part 1 Graded Words Lists—Scoring

    • At the Preprimer (PP) level, Deon decoded all twenty words correctly. Score  ⫽  100% .  

   • At the Primer (P) level, Deon did not recognize word number 8  other.  Therefore, Ms. Cadd 

pronounced the word  other w and marked a P for Pronounced. Deon 

decoded want  as  went, want  alongside the stimulus word  went.  Score  ⫽  90%. 

   • At Level 1 (first grade), Deon said  now  for  w,   her  for  hear,  omitted the  ing  ending on  stopping,

and said even  for  .  Score  ⫽  80% .  

   • At Level 2 (second grade), Deon decoded  beautiful  with a nonsense word  boo-ful.  He failed to 

decode elephant,  and Ms. Cadd pronounced it for him. Deon said  beach  for   branch,  decoded 

garden  with a nonsense word  gra�den,  omitted the  s  ending of the word  blows,  and said  gross  for 

guess.  Score  ⫽  70% .  

   • Part 1 is now completed because Deon scored at 75% or below. 

 Part 1 Graded Word Lists—Interpretation  

   • For a fourth grader, Deon’s phonetic and analysis skills are inadequate for his level of 

development. He appears to have particular diff owel sounds and irregular vowel 

combinations such as r affected vowels and vowel digraphs. His basic sight word vocabulary also 

appears to be lacking.  

   • Let us now proceed to Part 2 Graded Paragraphs. Ms. Cadd will start Deon at the Preprimer (PP) level 

as that’s the level where Deon had all twenty words decoded correctly on Part 1 Graded Word Lists. 

Watch Dr. ebsite .classroomreadingin .com.       

    Getting S tarted—Graded P aragraphs: 

    Deon, on this part I have some stories that I want you to read out loud to me. After you 

finish a story, I will ask you some questions about what you read.  

 At this point, Ms. Cadd introduces the Preprimer story  “The Play Car”  and completes the Background 

wledge Assessment by sa y car. Tell me what you think 

the children are doing.” 

 Once the Backg wledge ys, “Fine, Deon. Now, read 

this story out loud to me. It is called  “The Play Car.”  

 inishes reading  “The Play Car, ” Ms. Cadd removes the story from view and asks Deon the 

five questions. 

 wed with successiv vel in word 

reco
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Form A: Pretest

THE Comprehension Check

Back round Knowled e Assessment

Chicago?

Part 2/Level 3 (125 Words)

Adequate Inadequate

 It was early October of 1871. It was

between July and October.  Then on the evening

southwest side of the city. 

 

Lincoln Park.  Many other families raced into

side homes killing many people.

 

to become one of the world’s greatest cities.

(F) 1.

(F) 2.

(V) 3.

(I) 4.

(F) 5.

How did the Chicago Fire

little rain had fallen that
summer)

lantern? (Like a
lamp)

or any other reasonable
answer)

Scoring Guide

SIG WR Errors COMP Errors

Third

IND
INST
FRUST

IND
INST
FRUST

2
7

14

0–1
1    –2
2 +1

2

1
2

100%
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   Scoring and Interpretation f

 Part 2 Graded Paragraphs—Scoring 

 Deon read aloud the Preprimer story. Because his only word recognition error (Deon said  to  for  a ) is a low-

weighted (insignificant) error, Deon is considered to be independent for word recognition. Deon answered 

all of the questions correctly, so he is judged to be independent in comprehension. 

 In reading the Primer story, Deon made tw icant word recognition errors. He said  riding  for  ready,

and Ms. Cadd had to pronounce climbed  for him. In addition, there was one insignificant word recognition 

error. Deon said  the  for  a. ord recognition. Deon answered all of 

the questions correctly, so he is judged to be independent in comprehension. 

 Deon read the First Grade stor o significant word recognition errors. He said  wash  for  watch,

and brown  for  born.  Deon also made one insignificant word recognition error when he said  and  for  to.

wered four of the five 

questions correctly, and for one question he was given one-half credit because he miscalled one of the 

puppies’ names. Deon is independent in comprehension. 

 From the number of significant word recognition er , it is clear 

ustration level with word recognition. His comprehension, however, continues to be at 

an independent level. ther oral reading of the graded paragraphs is discontinued. 

 y beyond a second-grade level, Ms. Cadd has decided to use the 

Listening Capacity Format in order to judge Deon’s level of comprehension. Even with all of the decoding 

errors Deon made at the second-grade level, his comprehension is at the independent level. 

 Ms. Cadd decides to begin the Listening Capacity Format at the next highest level, the third-grade level. 

 Ms. C add:    Deon, for these next stories, I will read the story out loud to you. You can follow the story 

as I read it. I will still ask you the questions at the end of the story y close 

attention!

 Ms. Cadd then places the Form A: Pretest Third Grade story,  “Pony Express,”  in front of Deon while she 

reads the story to Deon from her copy. Upon completing the story, Ms. Cadd removes Deon’s cop

view, and asks him the five questions. 

 This procedure is followed with successiv s level of comprehension falls below 

70% on any given story. 

 Do not use the Scoring Guide for the Listening Capacity Format. Go to a numerical marking system instead. 

For example, a correct answer is worth 20 points, a one-half credit is w

wer. Record the score after the last question. 

 With the Third Grade story comprehension was 100%, and 80% with the Four . With the Fifth 

hich indicates inadequate comprehension at this level. No 

 Part 2 Graded Paragraphs—Interpretation 

 The results of Deon’ y indicate a problem with decoding. His phonetic and 

ysis skills are inadequate for his level of development. His comprehension, however, of 

as v th-grade-reader lev iculty. 

Deon is a context reader.
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 A  context reader  is a person w uctural analysis skills are inadequate, but who is still 

able to e xt of the material despite the inadequate decoding skills. 

 In addition to this inventory of Deon’s strengths and w w that he is independent in 

reading at a Preprimer level. y reading that Deon is e

should be at this level. 

 Deon is instructional at a Primer/first-grade reading level. Use Primer level and early first-grade level 

poses of instructing Deon in the decoding area. 

 Avoid having Deon do any reading at the second-grade level, as this is his lev

has to decode for himself. 

 Another way of looking at this discrepancy between Deon’s lev vel of 

understanding is, for example, to take the word  cartoons.  Deon can say  cartoons  and he knows what the 

word  cartoons  means. He just doesn’ w when he sees the word  cartoons  in print, that it’s a word he 

ws, because he can’ here the meaning resides. 

 If the teacher can successfully remediate Deon’s problems with decoding, Deon will be able to read at a 

th-grade level because w w from the Listening Capacity test that he has good comprehension at 

that l evel.  

  Sample C ecord—Anna 

 Anna is a third-g ho is 8 y y the Wechsler 

Intelligence Scale for Children–III, is in the low average range. Her grade equivalency in reading is 1.5, as 

measured by a group reading achievement test. 

 The score on the group reading achievement test is an indication that s reading is below average for 

her grade level. The indication of below average reading, however, does not explain  why  Anna’s reading is 

below average. 

 hy s reading is not at grade level, s teacher, Liz Sage, administered Form 

A: Pretest of the CRI to Anna. Her Inventory Record and Summary Sheet follow on pages 31 to 33.     You 

also can follo . ebsite .classroomr .com.

    Getting S tarted—Graded Word L ists: 

Ms. Sage:   ve some words on these lists, and I want you to say them out loud for me. If you 

come to a word you don’ w, it’s OK to say “I don’ w.” Just do the best you can.  

 Ms. Sage then places the Form A: Pretest Preprimer Word Lists in front of 

pointing to the first word  this  on the Preprimer list sa ” 

 As ords on these lists, Ms. Sage records her responses in the Inventory Record for 

Teachers, Form A. This procedure is followed with successive Graded Word Lists until the student misses 

five or more words in any column, at which point this part of the testing is stopped. Ms. Sage then moves 

on to the Graded Paragraphs. 
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         Scoring an d I nterpretation f or S ample C RI—Anna 

 Part 1 Graded Words Lists—Scoring

    • At the Preprimer (PP) level, enty words correctly. Score  ⫽  100% .  

   • At the Primer (P) level, ords correctly. Score  ⫽  100% .  

   • At Level 1 (first grade), Anna said  foot  for  feet.  Score  ⫽  95% .  

   • At Level 2 (second grade), s  ending of the word  blows.  Score  ⫽  95% .  

   • At Level 3 (third grade), ords correctly. Score  ⫽  100% .  

   • At Level 4 (fourth grade), Anna did not recognize word number 3  innocent.  Therefore, Ms. Sage 

pronounced the word  innocent  for w and marked  P  for pronounced. 

decoded disturb  with a nonsense word  dis-trub,  said  police  for  polite,  and said  in-tern-nal  for 

internal.  Score  ⫽  80% .  

   • At Level 5 (f grade), Anna said  moon  for  moan,  and  hum  for  hymn,  and decoded  instinct  with a 

nonsense word  instric.  She failed to decode  embarrass,  and Ms. Sage pronounced it for her. 

said cub  for  cube,   passing  for  pacing,  and  sal-mon  for  salmon.  Score  ⫽  65% .  

   • Part 1 is now completed because Anna scored at 65%.    

 Part 1 Graded Word Lists—Interpretation

    • For a third grader, s phonetic and structural analysis skills appear to be well established. 

Some of the words Anna miscued may be due to a lack of experience with a word with an irregular 

wing that the  l  in  salmon  i s s ilent.  

   • Let us now proceed to Part 2 Graded Paragraphs. Ms. Sage will start at the Primer (P) 

level as that’s the level where ords decoded correctly on Part 1 

Graded Word Lists. Dr. s video on the website 

.classroomreadingin .com.

    Getting S tarted—Graded P aragraphs: 

Ms. Sage:   xt part I have some stories that I want you to read out loud to me. After you 

finish a story, I will ask you some questions about what you read.  

 ” and completes the Background 

wledge Assessment by saying, “Has your class ever taken a f Tell me about a f ” 

 Once the Backg wledge ys, “Fine, w, read 

this story out loud to me. It is called  “Our Bus Ride. ” 

 inishes reading “ Our Bus Ride,”  Ms. Sage removes the stor w and asks 

five questions. 

 This procedure is followed with successiv vel in word 

reco
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   Scoring and Interpretation for Sample CRI—Anna 

 Part 2 Graded Paragraphs—Scoring 

 y. Because her only word recognition er on  for  in ) is a low-

weighted (insignificant) error, ord recognition. wered 

all but one of the questions correctly, so she is judged to be independent in comprehension. 

 In reading the First Grade story, made one icant word recognition error; she said  and  for  to.

She is considered to be independent for word recognition. Anna was able to recall only one of the puppies’ 

names, so she received one-half credit. In addition, she was unable to answer question number 5, so she is 

uctional in comprehension. 

 y and made two low-weighted miscues; she said  and  for  to, 

the word  their.  ord reco ive 

vel in comprehension. 

 From the number of missed questions irst- and second-grade stories, it is clear that 

v

 Because vel due to a problem with comprehension, the Listening 

ormat is  not  used. The Listening Capacity Format is used only w s below average 

achievement in reading is due to a word recognition problem, and not a problem with comprehension. 

 Part 2 Graded Paragraphs—Interpretation 

 The results of Anna’ lem with comprehension. ve 

diff actual/literal, vocabulary, and inferential/critical reading. Her 

uctural analysis skills, however, are well established for a third grader. Anna is a  word 
caller.  A  word caller hose decoding skills are well established but who does not assign 

meaning to what is decoded. 

 In addition to this inv Anna’ w that she is independent in 

reading at a Primer reading level. Any reading that 

parent(s) should be at this level. 

 irst-grade reading level. Use first grade lev

 Avoid having y reading at the second-grade level, as this is her level of frustration; at least if she 

has to associate meaning with what she reads. 
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PART 1 Graded Word Lists
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 PART 2 Graded Paragraphs 
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   THE P LAY C AR 

  Tom has a play car. 

 His play car is red. 

 “See my play car,” said Tom. 

 “It can go fast.” 

 s a big car.” 

 “I like your car.” 

” s aid Tom. 

 “Would you like a ride?”   

Form A: Pretest (PP) Student Booklet 49



  US R IDE 

  The children were all talking. 

 “No more talking, children,” said Mrs. Brown. 

 “It is time for our trip.” 

 “It is time to go to the f ” 

 Mrs. Bro ” 

 “Please do not push anyone.” 

 “We are ready to go now.” 

 The children climbed into the bus. 

 Away went the bus. 

 It was a good da   
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  MARIA’S P UPPIES 

  Maria has two puppies. 

 She thinks that puppies are fun to watch. 

 The puppies’ names are    and  

 Puppies are born with their eyes closed. 

 

 This is why they use their smell and touch. 

 After two weeks, puppies begin to open their eyes and ears. 

 Most puppies can bark after four weeks. 

 ws that    and    will grow up to be good pets.   

Form A: Pretest (1) Student Booklet 51



  HOMEW IRST 

  Marco and his sister Teresa love to watch TV. 

 The shows they lik

 Every day after school they go outside to play. 

 Soon, Mother calls to them to come in. 

 “It’s time to do your homework,” she says. 

 “When you finish your homework you can watch your cartoons,” Mother promises. 

“Remember! Homework first.” 

 Marco and Teresa are happy with this. 

 They do their homework. 

 Now they are ready to watch their cartoon shows.   
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LOOK AT THE SKY!

ard. Suddenl

like a monster’s tail dropped out of the heavy clouds. Sammie grabbed Max’s hand 

and y s a tornado!”

Now The wind sounded like cattle chasing them. Sammie remembered the fear 

he’d felt when a farm steer had charged him. A cowboy had pulled him to safety. 

Now he was the brave cowboy.

Max saw the funnel on the ground. Leaves, branches and grass tumbled in the 

air around them. There it was! The bridge was within sight! Sammie and Max threw 

themselves under it. Sammie covered Max’s body and held onto rocks. The wind 

screamed and pounded them, and then it was still.

Were they aliv w they had escaped when Max threw his arms around his 

neck. Max hugged Sammie with all his might.      

Form A: Pretest (3) Student Booklet 53



THE GOA

Mr. Hezbah drove his dairy goats over the dry African path. Seth awakened with 

the coming of the bleating goats in the morning. The little bells around their necks 

chimed. Seth longed to go with Mr. Hezbah. Mr. Hezbah was old and bent, and Seth 

wanted to help him.

Perhaps Mr. Hezbah would pay him with a young female goat in the spring. 

Perhaps he could raise the goat to produce milk. Perhaps he would sell the goat milk 

to buy clothes and supplies to attend school. Yes, he decided with a laugh, one little 

goat could change his life.

Seth saw Mr. Hezbah and the goats turn the bend. He said in his strongest 

voice, “Good morning, Mr. Hezbah! I am very good with animals. May I help 

you herd the goats? Mr. Hezbah stopped and smiled. Would this be the day that 

changed Seth’s life?      
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IF GIVEN THE OPPORTUNITY

Mae Carol Jemison was bor , had 

high hopes for her. But she was to achieve more than they ever imagined.

Young Mae Jemison had a passion to be a pioneer beyond the earth’

Mae also had interests including dance, acting, and civil rights, both in high school 

and college. She achieved degrees in chemical engineering and medicine. Later, she 

practiced medicine in Africa.

. Mae Jemison decided to pursue her childhood 

ield of over 

2,000. Dr. Jemison became the first American woman ev the 

U.S. astronaut prog w into space aboard the U.S. Space Shuttle 

on September 12, 1992.

Follo ame, Mae Jemison said that society should 

recognize how much all individuals can contribute if given the opportunity.      
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  A S LAVE 

  He was born a slave on a farm in Missouri. When he was still a baby, his father 

was killed in an accident. His mother was kidnapped by night raiders. 

he was raised by Moses and Susan Carver. They were his owners. They named him 

George Washington Carver. 

 Mr. and Mrs. Carver taught Geor y. He was very eager 

to learn, and showed a great interest in plants. When he was eleven years old he 

went to a school for black children in Neosho, Missouri. 

 For the next 20 years, Carver worked hard to pay for his education. George 

became a scientist and won worldwide fame for his ag as 

widely praised for his work with peanuts. He found over 300 uses for peanuts. He 

also spent a great deal of time helping to improve race relations. 

 Carver got many awards for his work. The George Washington Carver National 

Monument was established on 210 acres of the Missouri farm where he was born.   

56 Form A: Pretest (6) Student Booklet



  THE O LD O NES 

  There is only one place in the United States where four states meet. It is the 

vast Four Corners region where Arizona, Colorado, New Mexico, and Utah come 

together. 

 The Four Corners region is a beautiful landscape of cany

above broad valle t and red dust and tow

lonel . 

 About 2,000 years ago, a group of men and women the Navajo people call the 

 moved into this area.   is a Navajo word; it means “the Old Ones.” 

 At first, the  Anasazi  dug out pits, and they lived in these “pit” houses. Later, 

they began to build houses out of stone and adobe called    They built their 

pueblos in and on the cliffs. 

 The  Anasazi  lived in these clif They farmed corn, raised 

children, created pottery, and traded with other pueblos. 

 These once great pueblos have been empty since the last years of the 

thirteenth century, for the  Anasazi  walked away from homes that had been theirs for 

700 years. 

 Who were the  Anasazi?  Where did they come from? Where did they go? They 

simply left, and the entire Four Corners region lay silent, seemingly empty for 500 

years.   
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ALIENS IN THE EVERGLADES

Not long ago, a group of very surprised tourists suddenly came face-to-face with 

an alligator wildly fighting a large Burmese python in the Florida Everglades. Ten 

feet long, the native alligator battled against the bigger snake. Fully grown, these 

snakes can weigh 300 pounds and are over 17 feet long.

Burmese python first appeared in the Everglades in 1995. Many think that they 

w y their owners. Others believe that they escaped pet stores 

and homes during Hurricane Andrew in 1992.

Alien species like the python do not have natural enemies in their new homes. They 

are a danger because they disrupt the food chain. Ultimately, it may be impossible 

to get rid of en lemakers like the p y have established 

themselves in a new habitat.

Many other incompatible species have escaped to the wild of the Everglades, 

including parakeets, swamp eels and squir eys. Consequently, Florida 

now also has more exotic lizard species than there are native lizards in the entire 

Southwest U nited S tates.         
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 Inventory Record for Teachers 

Permission is granted by the publisher to reproduce pp. 61 through 74.
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Form A: Pretest Part 2/Level 3 (125 Words)

  Have you ever e nado or other big storm? Tell me 
how that experience made you feel.

 Adequate Inadequate

LOOK AT THE SKY! Comprehension Check

Scoring Guide Third

SIG WR Errors COMP Errors

IND 2 

INST 7 1½–2
FRUST 14 FRUST 2½ ⫹

he pointed upward. Suddenl e a 

monster’

rabbed Max’s hand and y

No

d felt when 

a f ged him. A cowboy had pulled 

. Now he was the brave cowboy.

Max sa ves, 

branches and grass tumbled in the air around 

them. There it was! The bridge was within sight! 

w themselves under it. 

vered Max’s body and held onto 

rocks.  The wind screamed and pounded them, 

and then it was still.

Were they aliv w they had escaped 

when Max threw his arms around his neck. Max 

hugged Sammie with all his might.

(F) What did Sammie see in the 

like a monster’s tail)

(F) What did the wind sound 

like? 

chasing them; hoofs;

stomping)

(V) w)

(I) Why do y

and Max ran under the

bridge?

(Any reasonable answer;  

ould 

y over; they would be 

protected)

(F) When did Sammy finally 

know that he and Max had 

nado? 

(When Max threw his arms 

around his neck; when Max 

hugged him)
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Form A: Pretest Part 2/Level 4 (166 Words)

  Tell me about something you’d like to do when you get older.

 Adequate Inadequate

THE GOA Comprehension Check

Scoring Guide Fourth

SIG WR Errors COMP Errors

IND 3 

INST 8 1½–2
FRUST 16 FRUST 2½ ⫹

Mr v ver 

wakened with the 

coming of the bleating goats in the morning. 

longed to go with Mr. Hezbah. Mr. Hezbah was 

old and bent, and Seth wanted to help him. 

Perhaps Mr. Hezbah would pay him with 

a young female goat in the spring. Perhaps he 

could raise the goat to produce milk. Perhaps 

he would sell the goat milk to buy clothes and 

supplies to attend school. Yes, he decided with a 

laugh, one little goat could change his life.

Seth saw Mr. Hezbah and the goats turn 

the bend. He said in his strongest voice, “Good 

morning, Mr. Hezbah! I am v

animals. May I help you herd the goats? 

Mr. Hezbah stopped and smiled. Would this 

be the day that changed Seth’s life?

(F) If Seth could get money 

for selling goat milk, what 

did he want to do with that 

money? 

(Buy clothes and supplies to 

attend school)

(V) What does  mean in the 

sentence,

y reasonable answer; 

e.g., keep the goats together 

as they w  

goats stay together as they eat; 

don’t let an way)

(F) On what continent did 

Mr. Hezbah and Seth live? 

(I) Why did Seth think that 

going to school would 

change his life? 

(Any reasonable answer 

related to education helping 

people have a better life)

(I) Why did Seth think 

Mr. Hezbah might need his 

help?

(Mr. Hezbah w

might have trouble keeping 

up with the goats 
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Form A: Pretest Part 2/Level 5 (158 Words)

  Why do you think that some people are excited about becoming 
veling in space?

 Adequate Inadequate

IF GIVEN THE OPPORTUNITY Comprehension Check

Scoring Guide Fifth

SIG WR Errors COMP Errors

IND 2 

INST 8 1½–2
FRUST 17⫹ FRUST 2½ ⫹

Mae Carol Jemison was born in 1956. Her 

parents, a carpenter and a teacher, had high 

hopes for her. But she was to achieve more than 

they ever imagined.

Young Mae Jemison had a passion to be a 

pioneer beyond the earth’s horizon. Mae also had 

interests including dance, acting, and civil rights, 

both in high school and college. She achieved 

deg

Later, she practiced medicine in 

After these accomplishments, Dr. Mae 

She was one of 15 people chosen to become 

ield of over 2,000. Dr. Jemison 

became the first oman ever 

admitted into the U.S. astronaut program. She 

w into space aboard the U.S. Space Shuttle

on September 12, 1992.

Follo ame, 

Mae Jemison said that society should reco

how much all indi ven 

the oppor .

(F) Dr. Jemison was the first 

oman 

ever admitted into what 

program? 

(U.S. astronaut program; 

national astronaut program)

(F) How many da

Dr. Jemison spend in space 

on her f  

(Eight days)

(I) as a 

hy do y

her parents may not have 

y she 

w  

y reasonable answer; e.g. 

vel hadn’t happened 

hen she was 

(V) What does  mean 

in this sentence: 

(Any reasonable answer; 

e.g., excited about; v

interested; enthusiastic)

(I) Why do y

may have been involved in 

civil rights activities in high 

school and college? 

(Any reasonable answer 

related to oppor

wanting a society in which 

all people have a chance to 

succeed)
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Form A: Pretest Part 2/Level 8 (171 Words)

  here they 
usually don’t live. Tell me why you think this might be a problem.

 Adequate Inadequate

ALIENS IN THE EVERGLADES Comprehension Check

Scoring Guide Eighth

SIG WR Errors COMP Errors

IND 2 

INST 8 1½–2
FRUST 17⫹ FRUST 2½ ⫹

Not long ago, a group of very sur

tourists suddenly came face-to-face with an 

alligator wildly fighting a lar ython 

in the Florida Everglades. Ten feet long, the 

native alligator battled against the bigger snake.  

Fully grown, these snakes can weigh 300 pounds 

and are over 17 feet long. 

ython first appeared in the 

Everglades in 1995. Many think that they were 

y their owners. Others believe 

that they escaped pet stores and homes during 

Hurricane Andrew in 1992.

Alien species like the p ve 

w homes. The  

a danger because the

Ultimately, it may be impossible to get rid of 

en lemakers like the p  

they have established themselves in a new habitat. 

Many other incompatible species have 

escaped to the wild of the Everglades, including 

parakeets, swamp eels and squirrel monkeys. 

Consequently, Florida now also has more exotic 

lizard species than there are native lizards in the 

entire Southwest United States.

(V) What does 

mean in this story? 

(Any reasonable answer; 

e.g., not fitting in; unsuited 

(F) The Everglades are in what 

state?

(Florida)

(F) 

is the reason that Burmese 

p  

Everglades? 

(They w

by o  

Hurricane Andrew)

(I) What do y

happen to the Everglades if 

the number of incompatible 

animals continue to grow? 

(Any reasonable answer, 

e.g., natural species would 

die off or be killed; food 

chain disrupted for all 

species to live; perhaps 

native species will adapt to 

protect themselves; new laws 

or regulations on pets)

(F) 5. What is another incompatible 

species mentioned in this 

story that has escaped into 

the Everglades? 

(Parakeets, swamp eels, 

squir eys)
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S U B S K I L L S   F O R M A T 
F O R M  A :  P O S T T E S T 

 PART 1 Graded Word Lists 





Form  A: P 77
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Form  A: P 79
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S U B S K I L L S   F O R M A T 
F O R M  A :  P O S T T E S T 

 PART 2 Graded Paragraphs 

83





   FISHING 

  Bob and Pam went fishing. 

 Bob put his line in the water. 

 He felt something pull on his line. 

 “A fish! A fish!” said Bob. 

 “Help me get it, Pam.” 

 P s a big one.” 

 e can get it.”   

Form  A: P 85



  JOSÉ’S F IRST IDE 

  José and his papa went to the airport. 

 José was very happy. 

 His papa was happy, too. 

 They got on the airplane. 

 w. 

 “How high we are,” said José. 

 “The cars look so small.” 

 “And so do the houses,” said Papa. 

 ”   

86 Form A: P



  PLANT S PIDERS 

  There are all kinds of spiders. 

 Some spiders are big, and some spiders are small. 

 One kind of spider is called a plant spider. 

 Plant spiders are black and green in color. 

 Plant spiders have eight legs. 

 All spiders have eight legs. 

 Plant spiders spin their webs on plants. 

 That is why they are called plant spiders. 

 They soon learn to hunt for food and spin their webs.   

Form  A: P 87



  THE R ODEO 

  It is a war y day. Many people have 

Bob Hill is one of the best cowboys in the rodeo. 

Midnight is one of the best horses in the rodeo. 

He is big and fast. Midnight is a strong black horse. 

 The people at the rodeo stand up. 

They are all waiting for the big ride. 

Can Bob Hill ride the great horse Midnight?   

88 Form A: P



  T WALL O F C HINA 

  The Chinese began work on the Great Wall about 2,000 years ago. Over time, 

it became the largest wall ever built. The Great Wall is about 25 feet high with 

watchtowers used for lookout posts. The Great Wall is almost 4,000 miles long. It 

was built to keep China safe from invaders from the north. 

 For the most part, the Great Wall kept China safe from these enemies. However, 

the ar all 900 years ago and 

conquered most of China. 

 Today, the Chinese no longer use the wall for defense. Visitors from all over the 

world come to see the Great Wall and walk the path along its top. 

 The Great Wall of China is so big a structure that astronauts can see it as they 

orbit t he e arth.   

Form  A: P 89



MISS MILLY’S KITTY

Miss Milly was an elderly lady who lived in the oldest house in our neighborhood. 

This little house still had a barn in the back and a wood burning stove in the kitchen.

Miss Milly was quite a sight to see. She wore enormous purple hats and red paper 

w ed like the scarecrow in her garden. 

Filled with energy, Miss Milly rode an odd bike made from pipes and old buggy 

wheels.

Wherever she went, Miss Milly brought along her pet chicken perched on her 

shoulder. Miss Milly called her chicken Kitty, and sometimes slipped us kids a 

warm, brown e et.

This was long ago, but I still remember fondly m y 

and a  chicken na med K itty.      

90 Form A: P



   A C IND

Eleven-year-old Mario Molina leaned over his microscope. All kinds of creatures 

were moving under the lens that he could not see without the microscope. Soon he 

was working with a chemistry set and using his bathroom as a laboratory.

Years later, Mario was the first Mexican American to win a Nobel Prize in 

Chemistry. The Nobel Prize includes a large sum of money and a gold medal. It is 

one of the highest awards in the world. Mario was picked because of his discoveries 

about dangers of chemicals in the earth’s ozone layer.

Young people have asked Dr. Molina what qualities they need to have to become 

scientists. “Most of all, you need to be curious and creative. You need to work hard 

and be patient. Most of all, enjoy what you do. If you are curious, creative, hard-

w warding.”     

Form  A: P 91



  ALONG THE O

  Toda t of the United States. In 1800, it was not the 

center. In those days Missouri was on the edge of the frontier. Very few people had 

ever seen the great lands that lay to the west of Missouri.

In 1804, Captain Meriwether Lewis and W

explore these lands. In November 1805, they reached the Pacific Ocean. The route 

the wn as the Oregon Trail. 

When they retur wis and Clark told many exciting stories about the West. 

This made other people want to make the West their home. 

By the 1830s, settlers began making the long trip to the West. Missouri was the 

starting place for almost all these settlers. In the cities of Independence, St. Joseph, 

or Westport, they bought wagons, tools, and food for the tw

They went along the Oregon Trail through plains and deserts, over mountains, and 

across r ivers.   

92 Form A: P



  TITANIC 

  The    was the largest ship in the world. The    was thought to be 

unsinkable. 

 On the night of April 14, 1912, the sea was calm, and the night was clear and 

cold. The    was on its first England to New York. The captain had 

received warnings of icebergs ahead. He decided to keep going at full speed and 

keep a sharp watch for any icebergs. 

 The men on watch aboard the    saw an iceberg just ahead. It was too late 

to avoid it. The iceberg tore a 300-foot gash in the  s  side. 

about 2½ hours. 

 Of the 2,200 passengers and crew, only 705 people were saved. They were mostly 

women and children. 

 France and the United States found the    at the 

bottom of the Atlantic Ocean. Sharks and other fish now swam along the decaying 

decks where joyful passengers once strolled.   

Form A: P 93



  THE D IARY 

  Anne Frank, a young Jewish girl, was born in Germany in 1929. A few years after 

Anne’s birth, Adolf Hitler and the Nazi party came to power in Germany y 

was in a great economic depression at the time, and Hitler blamed these problems 

on the Jews. To escape the persecution of the Nazis, and her family, like many 

other Je There in Amsterdam, Anne grew up in the 1930s and 

early 1940s. 

 For her thirteenth birthday, Anne received a diary. She began writing in it. In 

gan rounding up the Jews to 

send them to concentration camps. Millions of Jews died in these camps. 

 To escape the Nazis, the Franks w

hid Anne and her family in secret rooms above a warehouse in Amsterdam. In that 

small space the F ved secretly for more than two years. During that time, 

Anne continued to write in her diary. 

 By the summer of 1944, World War II was coming to an end. The American 

ve 

her family. Police discovered their hiding place and sent Anne and her family to 

concentration camps. gen-Belsen in March 1945. 

She was not yet sixteen years old. 

 All of the Franks died in the camps except Anne’s father. After the war, Mr. 

F ned to Amsterdam. He revisited the small, secret rooms his family had 

hidden in for so long. Among the trash and broken fur Anne’s diary.        

94 Form A: P
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106 Inv d for Teachers, Form A: Posttest

Form A: Posttest Part 2/Level 4 (131 Words)

 Have you ever met an interesting person y ou’ll never 
forget? Tell me about it.

 Adequate Inadequate

MISS MILLY’S KITTY Comprehension Check

Scoring Guide Fourth

SIG WR Errors COMP Errors

IND 2 

INST 6 1½–2
FRUST 12⫹ FRUST 2½ ⫹

Miss Milly was an elderly lady who lived in 

the oldest house in our neighborhood. This little 

ood 

ve in the kitchen. 

Miss Milly was quite a sight to see. She 

w ple hats and red paper 

w

looked like the scarecrow in her garden. Filled 

with energy, Miss Milly rode an odd bike made 

heels. 

ver she went, Miss Milly brought 

along her pet chicken perched on her shoulder. 

Miss Milly called her chick , and 

sometimes slipped us kids a warm, brown egg 

et. 

This was long ago, but I still remember 

fondly m y and a 

chick .

(F) What did Miss Milly ride 

as she trav

neighborhood?

(A bike)

(F) What did Miss Milly call her 

chicken? 

(V) What does  mean? 

(V ery large, huge)

(I) Why do y  

telling this story had such 

fond memories of Miss 

Milly and Kitty? 

(Miss Mill ere 

y was 

so nice to neighborhood 

children; Miss Milly dressed 

and acted in an interesting 

way; any reasonable answer)

(F) What color were Miss 

Milly’s hats?

(Purple)
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Form A: Posttest Part 2/Level 5 (149 Words)

 If you are curious about something you will w
about it. Tell me about something that you are curious about.

 Adequate Inadequate

Comprehension Check

Scoring Guide F

SIG WR Errors COMP Errors

IND 2 

INST 7 1½–2
FRUST 15⫹ FRUST 2½ ⫹

Eleven-year-old Mario Molina leaned over 

his microscope. All kinds of creatures were 

moving under the lens that he could not see 

without the microscope. Soon he was working 

with a chemistry set and using his bathroom as a 

laboratory.

Years later, Mario was the first Mexican 

y. 

The Nobel Prize includes a large sum of money 

wards 

in the world. Mario was picked because of his 

discov

s ozone layer.

Y ve asked Dr. Molina 

what qualities they need to have to become 

scientists.  “Most of all, y

and creative. You need to work hard and be 

patient. Most of all, enjoy what you do. If you 

are curious, creative, hard working and patient, 

being a scientist will be fun and rewarding.”

(F) What room in his house did 

young Mario Molina use as a 

laboratory?

(His bathroom)

(F) ere one of the qualities 

that Dr

people need if they want to 

become scientists? 

(one of the follo

creativ

patient, enjoy what they do)

(V) What is a microscope? 

(Something to see tiny 

that makes small things 

look larger; any reasonable 

explanation that identifies 

a microscope as something 

that magnifies objects)

(I) Why were Dr. Molina’s 

discov

in the earth’s ozone layer so 

(Any reasonable explanation; 

e.g., chemicals can make us 

ving things)

(I) Why do y s 

parents gav

set and let him use the 

(Any reasonable answer, e.g., 

they saw his interest; love 

of science; wanted him to 

e
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   U S I N G  T H E  C R I: 
S P E C I F I C  I N S T R U C T I O N S 

For Administering the Reader Response Format
Form B: Pretest and Form B: Posttest 

   Introduction 

 T is based on the following five assumptions. 

 1. The essential factors involved in   wledge and prior experience. 

 2. The indi y the reader’ wledge and experience. 

 3. The reader uses language (reader responses) to or wledge and 

experience. 

 4. The reader is able to e wledge and experience by making  Predictions  and  Retelling
the story, in his own words. 

 5. Finally, it is possible to assess the reader’s ability to predict and retell thereby, gain valuable 

insights into the reader’ y material. 

 Thus, Form B: Reader Response Format is designed around the  Predicting  and  Retelling  of stories and 

divides these two essential factors into the follo le parts:

             Student Ability       Scorable P arts    

       1.     —the use of the title to anticipate story or selection 

contents.

       2.    the use of character(s) to deal with essential elements.   

          3.     —those elements used by the character(s) in the story to 

identify problem(s) or reach goal(s). 

          4.     —usually deals with how the character(s) solved the 

problem(s) or attained the goal(s). 



  Prompting and Comfortable Reading Level 

  Prompting  

To help assess a student’s reading ability, teachers must become familiar with the concept of prompting. 

T w how to prompt, when to prompt and how much to prompt. 

 EXAMPLE: Let’s say you ask a student to define the word    The answer you are looking for is “A hat 

is something you wear on your head.” s reply, however, is “A hat is something you wear.” This 

is not a complete answer, so you prompt in a    way so as not to suggest the answer you want. You 

say to the student: “Tell me more about a hat.” A hat is made of cloth.” Still not the 

answer you are after. Now you prompt in a more    way by sa ou wear a hat?” 

The student answers: “You wear a hat when you go outside.” At this point the prompt becomes  

and you say: “Yes, but on w our body do you wear a hat?” How much prompting does it take to 

ar ve at the answer you deem necessar s part? 

 There are times when the teacher will guide the student by prompting. There are times when prompting is 

, and the teacher will not inter w of reader response.  

  Reading L evel  

As the teacher listens to the student read and later discuss the story

uctional (INST), or Frustration (FRUST) at a given grade level? y Independent, 

Instructional, and Frustration?

    •    The oral reading of the stor xpressive; there are few, if any, significant 

word recognition er ficulty in recalling the 

character(s), or the problem(s) and the outcome(s)/solution(s). This is the student’s independent 

level.  

   •    The oral reading of the selection is somew y; 

icant word recognition er

retelling, the student exhibits some diff lem(s) and 

outcome(s)/solution(s). The teacher finds it necessary to do some    prompting. This is the 

vel.  

   •    ord-by-word and with much hesitation; there are 

a icant number of word reco errors. During the retelling, even with    and 

  prompting, the student is not able to tell you much about the story. This is the student’s 

fr level.      

  Preparing Students for Individual Evaluation 

 Traditionally, reading instr wer questions as 

a way of developing and assessing comprehension. It seems reasonable to assume that the ability to make 

predictions and retell the story are usually not taught in most traditional reading prog

and your students are in a traditional reading program, the teacher should either (a) use F A: Subskills 

F

F

 In most reading programs, reading evaluation tends to occur near the beginning of the school year. 

osttests 

hole class or with small groups. 

112 Using the CRI: Specific Instructions



 Specific Instructions 113

 ws is a discussion of how to prepare students to mak

own words. This will be followed by an example of ho y model the procedure for 

students. It is believed that after the discussion and illustration of ho

the teacher will be able to use Form B: Reader Response Pre-Post Testing for indi  

  Classroom Environment for Predicting and Retelling 

 volved easily in making predictions and retelling stories, even after the 

hat to say or do, teachers may need to base their 

lessons on student e vities. The teacher should emphasize that a student’s willing-

ness to tr tance. 

 The teacher should consider the following:

    • Develop themes or topics based on the age and interests of students; e.g., young students: animals 

TV shows.  

   • Use a variety of instructional groupings: small groups, whole class or pairs.  

   •  

   • During the predicting part, hav y the title.     

  Steps in Predicting and Retelling Preparation Period 

 Predicting: (Allow approximately fi ve minutes for predicting.) 

   Use the title and ask the students to predict the plot or problem. Initially, ask them to work in 

y do write their 

responses, do not collect the papers. 

   

discuss them. Predictions might be about plot, problem or words in the title. Tell students they 

y hav

by the teacher and have read it themselves.  

 Retelling: (Allow approximately ten minutes for retelling.) 

   

for the student to understand the selection than it is for the student to memorize the selection. 

   Go back to step one and discuss the v

they are or (good or bad) responses but rather on how “close” the predictions 

were or the “fun” of making predictions.  

 The previous steps merely outline the procedures used during prediction and retelling. ws 

is an example of how to  introduce  these procedures in a lesson where the teacher is asked to  model  them 

for students.  
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  Teacher as Model 

  The selection should have a title. The title must be large enough to be seen by the 

students.

  The teacher might make several predictions about what she  thinks the story or 
selection  will be about. Thus the teacher is modeling what the students are expected to do later. 

 Here is an example of a simple second-grade selection: 

 F ile or encyclopedia) 

 Title:  

     T . The picture shows a bean seed, and 

w seeds grow into plants. 

That is my prediction or guess.” 

   (teacher reads aloud to the students) 

   ed Betty. 

   s brother gave her a big bean and said, “Cut this open and see.” 

   

   ed her brother if another bean seed would grow if she planted it. 

   atered it ev . 

   w the leaves on the plant, she wanted to show them to ev

     Teacher—“The main characters are Betty and her older brother as about 

seven years old. Her brother might have been in high school. (  anted to 

w what w s brother 

w they grow. (  ) Betty saw the little plant in the 

seed. After she gre

was proud of her plant because she wanted to show ev w bean plant.”  

  The teacher never asked the students to predict or retell any part of the title or selection. The teacher 

did ev le to  model  the procedure for the students. 

 The pre ay to prepare students for Form B: Reader Response Evaluation.  

  Summary of Specific Instructions—Form B: Reader 
Response Format 

      

      If the student appears to hav

ve for a free fl o

      vel are merely suggestions. Feel free 

      Take notes or use key words when the student is predicting and retelling on the Inv

Record F

   The teacher might lik s responses to review the student’s 

retelling at a later time. 

   Once you become profi cient in your ability to hear, prompt and score retellings, you may 

not always need to use the tape recorder. However, even when you become profi cient, you 

may want to check your skills occasionally by using the tape recorder.         
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 C R I  S C O R I N G  A N D 
I N T E R P R E T A T I O N 

 Reader R esponse F ormat  
Form B: Pretest and Form B: Posttest 

  The following is a sample CRI record. This e le the teacher to gain information 

ventory–Reader Response Format. The 

sample contains the following:

   • A dialog for    with a student.  

   • s responses.  

   • A sample Inventory Record–Reader Response Format for a second grader—Joan.  

   • A sample Inventory Sheet for Joan, to illustrate how to use and interpret Form 

B: Reader Response Format.    

    Getting S tarted D ialog: 

Ms. Sage:   Joan, if I use words like  predict  or  prediction, w what I mean? 

 Joan:    No. 

 Ms. Sage:   How about words like  guess  or  making   guesses?

 Joan:    Yes, because I know how to guess. 

 Ms. Sage:    OK, let’ ving for lunch today? 

 Joan:    I don’t w. 

 Ms. Sage:    OK, but you said you knew ho w about making a guess? You don’t have to be 

e a guess. 

 Joan:    I think they are having hamb gers. 

 Ms. Sage:   Ho w if they are having hamburgers? 

 Joan:    

 Ms. Sage:    s make more guesses now. I’m going to read you the  title 
,  and I would like you to mak might  be about. 

  Since Joan is a second grader, the second-level selection  “   was selected as a place to 

start the testing.  

  Scoring a Student’s Responses 

 The Inventory Record for Teachers directs the teacher to score student responses in the areas of Prediction: 

Title; Retelling: Character(s), Problem(s), and Outcome(s), on a scale of 1 – 2 – 3. On this scale a score of 

1 is low, a score of 2 is average and a score of 3 is high. 

 Using Prediction as an example, the teacher w as able to 

predict the story content without any prompting. The teacher would score the student as a 2 (average) if the 

student was ab y some    prompting. The teacher would score 

the student as a 1 (lo   and    prompting. 

 For the areas of Prediction: Title; Retelling: Character(s), Prob

will be as follows: 

 TOTAL 
          10–12      comprehension e xcellent   

    6–9      comprehension ne eds a ssistance   

    5 or  l ess     comprehension i nadequate       
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pretation 119

     Summary of  S pecific I nstructions 

Step 1      gin testing. Put the student at ease. Make her feel 

Step 2      Begin at the lev vel. If, for e

, begin with a third-grade selection. If the student has the to predict and retell, 

vel selection. If the student is having 

diffi culty vel selection. If you have reason to believe that 

the student is reading above or below grade lev vel accordingly. 

Step 3      Read the title aloud. Take care to cover the selection while reading. Using the title, ask 

the student to predict, to mak , use a prompting 

gy. 

Step 4      Hav

change them as desired. 

Step 5      general  prompt fi rst so as to not give the 

away. If the student needs  suggestive  or  specifi c  prompting, it is safe to assume that the 

ving diffi 

Step 6      As previously stated, the independent reading level is the level at which the student is able 

to read without diffi culty; i.e., the oral reading of the is fl uent and expressive; there 

are few if any signifi cant w

diffi  outcome(s)/solution(s). 

Step 7      Transfer the independent reading level and the scorable parts total to the Inv
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R E A D E R  R E S P O N S E  F O R M A T 
F O R M  B: P R E T E S T 

 Graded Paragraphs 





   IT’S M Y B ALL 

  Tom and Nancy went for a walk. 

 They saw a small ball on the grass. 

 They began fighting over the ball. 

 While they were fighting, a dog picked up the ball and ran. 

 The kids ran after the dog, but the dog got away.   

Form B: Pretest (1) Student Booklet 123



  FISH F OR S ALE 

  Susan got ten fish and a tank for her birthday. 

 She loved the fish and learned to take good care of them. 

 One day, Susan saw six new baby fish in the tank. 

 The fish tank was too small for all of the fish. 

 Dad said he would buy another tank for the baby fish. 

 Everyone began giving Susan fish and equipment. 

 Soon she had tanks for big fish, small fish, and baby fish. 

 Each tank had water plants, air tubes, and stones on the bottom. 

 our room looks like a store for fish.” 

 That gave Susan an idea. Why not put all of the fish tanks in the garage and 

put up a sign? 

 Susan and her dad moved everything into the garage. 

 Susan made a big sign that read “FISH FOR SALE.”   

124 Form B: Pr



  SILLY B IRDS 

  With food all around them, baby turkeys will not eat. They don’t know food when 

they see it. They often die for lack of water. Water is always kept in their bowls, but 

some of these birds never seem to discover what the water is for. We have a hard time 

trying to understand these silly birds. 

 Bab eys don’ w enough to come out of the rain either. So many of the 

silly young birds catch cold and die. If they see anything bright, they will try to eat 

it. It may be a coin, a small nail, or even a shovel. You can see how foolish these silly 

birds a re.   

Form B: Pr 125



ONE OF A KIND

“We found one,” Kate whispered to her brother as they discover a deep burrow on 

the side of the pond. They had found a home of a platypus.

Tom and Kate are from Australia. So is the platypus. This brother and sister have 

studied the platypus since they were children. These animals look a lot like ducks 

with fur. They are one of only two mammals in the world that lays eggs.

They live in the water and on land. They waddle when they walk. However, they 

swim sleekly and smoothly. The animals dive to find food on the bottom of streams, 

lakes and ponds. They have soft rubbery bills.

Platypuses find their prey using special detectors inside their bills. These detectors 

sense the tiny movements of their prey. Sharks are another water animal with these 

special detectors inside their mouths.

Platypus are only active at night. Tom and Kate wait in silence to watch for the 

platypus long after the sun has set. They see a platypus under the water swinging her 

head from side to side trying to find a meal.  
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  THE FOX—A FARMER’S BEST FRIEND 

  “Meg, look! That’s a female fox ready to have cubs.” Uncle Mike was excited. 

“I haven’t seen a fox around here for ten years.” Me our gun?” 

“There’s no need for a gun,” Uncle Mike replied. “Foxes help farmers by eating 

pests like mice, squirrels, frogs, and insects.” 

 The next day Meg and her uncle were unhappy to learn that some farmers were 

hunting for the fox. These farmers didn’t believe that a fox was helpful. Foxes save 

the f  crops by eating pests that destroy their crops. The farmers were sure 

that foxes only killed chickens and other small animals. 

 After weeks of hunting, the farmers gave up trying to kill the fox. 

Mike and Meg found fresh fox and cub tracks on the far end of their farm, they were 

pleased the fox had not been killed.   
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  HUSH M Y B ABY 

  Nate was a slave who lived with his master in Baltimore. Nate wanted freedom. 

x, big enough so I could hide in it?” Nate 

got busy, and when the box was built, he got inside of it. Nate’s uncle put the box on 

a ship that was going to New York. It was very cold in the box. Nate was afraid he 

would not make it to freedom. 

 On a Sunday morning, the ship arrived in New York. Nate’s friend John was 

waiting at the dock. The ship’s captain told John they didn’t deliver boxes on y. 

or x too long. He talked the 

captain into letting him take the box with him. 

 While the captain was helping John load the box onto a wagon, Nate sneezed. 

as afraid that Nate would be discovered and sent back to his owner. To cover 

the noise of Nate’s sneeze, John started singing  “Hush My Baby. ” This also w

Nate to be very quiet. At last the box was delivered to the right house. It w

y and free!   

128 Form B: Pr



 THE HURT OF SHAME

Sticks and stones can break my bones, but words can never hurt me. Is this old 

rhyme true?

We all want people to see us as talented and special in some way. There are times 

we cannot be this ideal picture of ourselves or always be at our best. When those 

around us take notice, we can feel the hurt of shame.

This happens especially when we are blocked from something we want and enjoy, 

like friends and acceptance by others. It also can happen when we are thwarted from 

exciting or pleasing activities, such as making the sports team or being in the school 

band. We feel shame when our looks, clothes or achievements appear as being less.

In most cases, a brok ways a broken heart. 

Experiences of shame and their memory can hurt for a lifetime. The next time 

y t feelings you yourself have 

experienced. Feel care and support for the victim. Helping people maintain their 

dignity and self respect helps heal the hurt of shame. 
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  THE WORLD O F D INOSAURS 

  Before the 1800s, no one knew that dinosaurs had ever existed. Once in a while, 

people would find a dinosaur tooth or bone but did not realize what it was. 

 When dinosaurs liv th was not like it is today. Mountains like the Alps, 

for example, had not y

 The first dinosaur appeared on the earth about 220 million years ago. For 150 

million years or so, they ruled the earth. Suddenly, about 63 million years ago, 

dinosaurs died out. 

 What caused this “terrib ” for that is what    means in English, to 

die out so suddenly? 

 Scientists have dev y to explain what happened to the 

dinosaurs. One theory is that the earth became too cold for them. 

 Most scientists believe that no single theory explains what happened to the 

dinosaurs. It may be that they could not keep up with the way the earth was changing. 

Whatever the cause, or causes, it was the end of the World of Dinosaurs.    
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“We found one,” Kate whispered to her 

brother as they discover a deep burrow on the 

side of the pond. They had found a home of a 

platypus.

T Australia. So is the 

platypus. They hav

they were children.  These animals look a lot like 

ducks with fur. They are one of tw

the world that lays eggs.  

Active at night, they live in the water and 

on land. They waddle when they walk, but they 

swim sleekly and smoothly. The animals dive for 

food on the bottom of streams, lakes and ponds. 

They have soft rubbery bills.

ind their prey using special 

detectors inside their bills. These detectors sense 

the tiny movements of their prey. Sharks are 

another water animal with these special detectors 

inside their mouths. 

Tom and Kate wait in silence to watch for 

They see 

ater swinging her head 

ind a meal.

Form B: Pretest, Level 4

ONE OF 

Student Responses

Low – High (Circle number)
1 2 3

Title 1 2 3
Why w

Character(s) 1 2 3
What can y

Problem(s) 1 2 3
How do the platypuses live?

Outcome(s)/Solution(s) 1 2 3
Why do y Tom and Kate want to study 

the platypus?

TOT Promoting Reading Level

10–12 Comprehension excellent None 

 6–9 Comprehension needs assistance General 

 5 or less Comprehension inadequate Specific 

   Suggestive FRUST 
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Sticks and stones can break my bones, but 

words can never hurt me. Is this old rhyme true?

We all want people to see us as talented and 

special in some way. There are times we cannot 

be this ideal picture of ourselves or always be at 

our best. e notice, we 

can feel the hurt of shame.

This happens especially when we are 

blocked from something we want and enjoy, like 

friends and acceptance by others. It also can 

happen when we are thwar xciting or 

pleasing activities, such as making the sports 

team or being in the school band. We feel shame 

when our looks, clothes or achievements appear 

as being less.

In most cases, a brok

but not always a brok

shame and their memor

The next time you see someone bullied or 

t feelings you yourself 

have experienced. Feel care and support for the 

victim. Helping people maintain their dignity 

and self respect helps heal the hurt of shame.

Form B: Pretest, Level 7

THE HURT OF SHAME

Student Responses

Low – High (Circle number)
1 2 3

Title 1 2 3
What is the hurt of shame?

Character(s) 1 2 3
What are times we might feel shame?

Problem(s) 1 2 3
What is the problem with shame? How would 

you handle this problem?

Outcome(s)/Solution(s) 1 2 3
What heals the hurt of shame?

TOT Promoting Reading Level

10–12 Comprehension excellent None 

 6–9 Comprehension needs assistance General 

 5 or less Comprehension inadequate Specific 

   Suggestive FR
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   THE R ED ANT 

  The red ant lives under the sand. 

 The ant must build its own room. 

 It has to take the sand outside. 

 The sand is made into little hills. 

 Building a room is hard work. 

 The red ant is a busy bug.   
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  WHY CAN’T I PLAY? 

  Kim wanted to play on the boys’ team. 

 The bo ” 

 One day the boys needed one more player. 

 They asked Kim to play. 

 Kim got the ball and kicked it a long way. 

 She was a fast runner and a good player. 

 T y on the team, kicked the ball to her. 

 Kim kicked the ball down the side of the field. 

 Tony, a boy on the other team, tried to block her. 

 

 ve played on the team all year.”   

146 Form B: P



  FLOODS ANGEROUS 

  Mrs. Sánchez was driving home with her two sons, Luis and Ernesto. From the 

dark , Mrs. Sánchez could see that a storm was coming. Soon, lightning 

wn. In order to get to her house, 

Mrs. Sánchez had to cross a road covered with water ve across the 

rushing water. y w ater caused the 

way w that she had to get the boys and herself out of 

that car. 

 Luis was able to roll down the window and jump to dry ground. Mrs. Sánchez 

also jumped to dry ground. Mrs. Sánchez and Luis tried to grab Ernesto, but the car 

 Soon the police and some friends came, and they searched all night for Ernesto 

and the car. They were unable to find them. Had Ernesto dro

was he safe? 

 Early the next day, Mrs. Sánchez saw a police car drive up to her house. Her 

heart raced when she saw Ernesto in the police car. He was safe! Ernesto told his 

mother that their car got stuck against a tree and that he was able to climb out of the 

car ylight when the police found him. Everyone was happy 
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  FIRST TO D IE 

  It was very cold that March day in Boston. The year was 1770. It was a time of 

protest and riots. The people of Boston had had it with British rule. 

 w that the day would end in bloodshed. This was the day of the 

Boston Massacre—March 5, 1770. 

 Somewhere in the city that night, a black man and former slave named Crispus 

Attucks was moving toward his place in history. 

 There were fights between 

the people of Boston and the soldiers. 

 On the night of March 6, 1770, the streets were filled with men. They were angry. 

Crispus Attucks was the leader of a patriot crowd of men. They met up with a group 

of British soldiers. The crowd pushed in on the soldiers. There w

A soldier f Attucks fell into the gutter—dead. 

 Crispus Attucks had been a leader in the night’s actions. A black man and a former 

slave, he had helped to bring about action that led to the foundation of American 

independence.
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  TIGER 

  Tiger is hungry. He has not eaten for five days. His last meal was a wild pig. It 

is dark now, and Tiger is on a hunt. 

his pow Tiger senses that there are humans close 

by. Tiger is careful to av ws that only old or sick tigers will hunt 

humans because they are no longer s

 Suddenly, Tiger’s sensitive nostrils pick up the scent of an animal. Tiger creeps 

slowly toward the smell. There, in a clearing in the jungle, he sees a goat. The goat 

has picked up Tiger’s scent. Tiger mov

Humans have tied the goat there to trap Tiger. Tiger stops, then moves back into the 

jungle.

 Tiger i s hung ry.   
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  SENTINELS I N THE F

  Man vel with their o w by instinct how to 

protect the group. One of them acts as a sentinel. 

 Hidden by the branches of a low-hanging tree, I once watched two white-tailed 

deer feeding in a meadow. At first, my interest was held by their beauty. But soon 

I noticed something strange; they were taking turns feeding. While one was calmly 

cropping grass, unafraid and at ease, the other—with head high, eyes sweeping the 

sea marsh, and sensitive nostrils “feeling” the air—stood on guard against enemies. 

Not for a moment, during the half hour I spied upon them, did they stop their 

teamwork.   
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  I LOVE A M YSTERY 

  Ever since the year 1841, when Edgar Allan Poe wrote  

  people around the world have become fans of the mystery/detective story. 

 The mystery begins with a strange crime. There are a number of clues. 

A detective is called in to solve the mysterious crime. The clues may lead the 

detective to or awa ve rev

and tells how the mystery was solved. 

 The detective in most mystery stories is usually not a regular police officer, 

but a private detective. Probably the most famous of all these private detectives 

is Sherlock Holmes. With his and assistant Dr. Watson, Sherlock Holmes 

solved many strange crimes. 

 One of the most popular of all the mysteries that Holmes solved is called  

  In this story a man is and the only clue Holmes 

has to go on is an enormous hound’ xt to the dead man’s body. 

 Do you love a mystery?   
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  IT CANNOT BE HELPED 

  There is a phrase the Japanese use when something difficult must be endured— 

 On a quiet Sunday morning in early December 1941, the Japanese launched a 

surprise attack on Pearl Harbor. Shortly after that, the Army and the FBI began 

arresting all Japanese who were living along the West Coast of the United States. 

Every Japanese man, w as sent to inland prison 

camps. Even though the Japanese had been living in the United States since 1869, 

they were never allowed to become citizens. Suddenly, they were a people with no 

rights who looked exactly like the enemy. 

 With the closing of the prison camps in the fall of 1945, the families were sent 

back to the West Coast. 

 The Japanese relocation program, carried through at such great cost in misery 

and tragedy, was justified on the ground that the Japanese were potentially disloyal. 

However the record does not show a single case of Japanese disloyalty or sabotage 

during the whole war. 

 In June 1952, Congress passed Public Law 414, granting Japanese the right to 

become U nited S tates c itizens.    
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 G L O S S A R Y  O F  K E Y  T E R M S 

  •  Comprehension:    ucting meaning from print.  

  •   Context Reader:    A student w ho can usually answer 

questions based on the words decoded and backg wledge of the material. 

  •   Decoding:    Using a variety of skills, including phonics, to determine the spoken equivalent of a 

printed w ord.  

  •   Frustration Level:    The level at which adequate functioning in reading breaks down. Word 

recognition accuracy drops to 90 percent or lower. Comprehension is at 50 percent or lower. 

Only one of the tw ustration level—word 

recognition and/or comprehension.  

  •  Informal Reading Inventory:    A set of graded w  

oral and silent reading skills.  

  •  Independent Level:    Adequate functioning in reading with no help from the teacher. Adequate 

y in word recognition and 90 percent comprehension or 

better.  

  •   Instructional Level:    Adequate functioning in reading with help the teacher. Adequate 

y in word recognition and 75 percent comprehension or 

better.  

  •  vel:    y 

the examiner. A score of 70 percent or better is an indication of adequate understanding.  

  •  Miscue:    An oral reading response that is different from the correct response. It assumes that the 

ying to make sense of what is being read. Miscues are not random errors.  

  •  Norm-Referenced Tests:    Tests that compare students with a representative sample of others 

who are the same age or in the same grade. The scores indicate whether students did as well as the 

average, better than the average, or below the average. These tests are not a very good source of 

infor  

  •  Phonics:    Wa ords. 

  •  Predictions:    Guesses or inferences made on the basis of prior knowledge.  

  •   Readability:    iculty level of text.  

  •  Reader Response Format:    A format that follows the literacy program that challenges 

 

  •  Reading Levels:    See Independent Level, Instructional Level, Frustration Level and Listening 

Capacity L evel.  

  •   Structural Analysis:    Wa w to break up longer words into pronounceable 

units.

  •  ormat:    Format that enab s ability to decode 

words both in isolation and context and to answer questions.  

  •  Word Caller:    ho is quite proficient at decoding words but does not assign meaning 

to the words decoded.  

  •   Word Recognition:    The ability to determine the oral equivalent of a printed word. It does 

not involve determining word meaning. gnize the w wing its 

meaning.
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 G L O S S A R Y  O F  B A S I C 
D E C O D I N G  T E R M I N O L O G Y 

  •  Consonants:    All the letters of the alphabet except the vowels.  

  •   Consonant Blends:    Tw

retains some of its regular consonant sound; e.g., say the word    you should be able to hear 

both the   sound and the    s ound.  

  •   Consonant Digraphs:    Sound made w o consonant letters are joined together. For example, 

the consonant   has its own sound as in    and    has its own sound as in    However, when    and 

  are joined in a word such as    a ne raph—is produced.  

 , and    are fiv raphs.  

  •  Fluency:    xpressiv icant word reco iculty.  

  •  Grapheme:    A letter or letters that represent a speech sound.  

  •   Phoneme:    A s ound i n a  l anguage.  

  •    Phoneme-Grapheme Correspondence:    The association betw

letter (grapheme) that represents it.  

  •    Prefix:    A be le that modifies the meaning of a word usually called a root word; 

e.g.,   (again), the prefix, plus    the root word =    to start again. See also Root Word 

and S ix.  

  •  Rime:    A vowel and any following consonant of a syllable; e.g.,    as in       as in 

  •    Root Word:    A word of usually one or two syllables to which prefixes and suffixes are added; 

e.g., the root word ⫹ the prefix ⫹ the suffix  = 

  •   Sight Word:    A word that is recognized instantly and automatically on sight as a whole word and 

without phonetic analysis; e.g.,     

  •   Suffix:    Letters added after a root word to change the meaning of the word; e.g.,   the suffixer ⫹

  the root word  the noun    .

  •   Syllable:    A group of letters containing only one vowel sound; e.g.,    is a two-syllable 

word—   /    Only one vowel per syllable.  

  •  Vowels:    Sounds represented by the letters,                and sometimes    and  

  •   Vowel Digraphs:    Two vowels grouped together in which one most the long 

of the first vowel, is heard and the second vowel is silent; e.g.,       Teachers refer to this as 

“When two vowels go walking, the first one does the talking.”  

  •    Vowel Diphthongs:    Sounds that are the blending of the vowel sounds; e.g.,    as in       as 

in      as in       as in       as in       as in  
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      THE P LAY C AR 

  Tom has a play car. 

 His play car is red. 

 “See my play car,” said Tom. 

 “It can go fast.” 

 s a big car.” 

 “I like your car.” 

” said Tom. 

 “Would you like a ride?”   



  US R IDE 

  The children were all talking. 

 “No more talking, children,” said Mrs. Brown. 

 “It is time for our trip.” 

 “It is time to go to the farm.” 

 Mrs. Bro ” 

 “Please do not push anyone.” 

 “We are ready to go now.” 

 The children climbed into the bus. 

 Away went the bus. 

 It was a good day for a trip.   



  MARIA’S P UPPIES 

  Maria has two puppies. 

 atch. 

 The puppies’ names are    and  

 Puppies are born with their eyes closed. 

 

 This is why they use their smell and touch. 

 After two weeks, puppies begin to open their eyes and ears. 

 Most puppies can bark after four weeks. 

 Maria knows that    and    will grow up to be good pets.   



  HOMEWORK F IRST 

  Marco and his sister Teresa love to watch TV. 

 The shows they like best are cartoons. 

 Every day after school they go outside to play. 

 Soon, Mother calls to them to come in. 

 “It’s time to do your homework,” she says. 

 “When you finish your homework you can watch your cartoons,” Mother promises. 

“Remember! Homework first.” 

 Marco and Teresa are happy with this. 

 They do their homework. 

 Now they are ready to watch their cartoon shows.     



LOOK AT THE SKY!

“Look at that sky!” shouted Sammie as he pointed upward. Suddenly a funnel 

like a monster’s tail dropped out of the heavy clouds. Sammie grabbed Max’s hand 

and y s a tornado!”

Now The wind sounded like cattle chasing them. Sammie remembered the fear 

he’d felt when a farm steer had charged him. A cowboy had pulled him to safety. 

Now he was the brave cowboy.

Max sa round. Leaves, branches and grass tumbled in the 

air around them. There it was! The bridge was within sight! Sammie and Max threw 

themselves under it. Sammie covered Max’s body and held onto rocks. The wind 

screamed and pounded them, and then it was still.

Were they aliv w they had escaped when Max threw his arms around his 

neck. Max hugged Sammie with all his might. 



THE GOAT HERDER

Mr. Hezbah drove his dairy goats over the dry African path. Seth awakened with 

the coming of the bleating goats in the morning. The little bells around their necks 

chimed. Seth longed to go with Mr. Hezbah. Mr. Hezbah was old and bent, and Seth 

wanted to help him. 

Perhaps Mr. Hezbah would pay him with a young female goat in the spring. 

Perhaps he could raise the goat to produce milk. Perhaps he would sell the goat milk 

to buy clothes and supplies to attend school. Yes, he decided with a laugh, one little 

goat could change his life.

Seth saw Mr. Hezbah and the goats turn the bend. He said in his strongest voice, 

“Good morning, Mr. Hezbah! I am very good with animals. May I help you herd 

the goats? Mr. Hezbah stopped and smiled. Would this be the day that changed 

Seth’s life? 



IF GIVEN THE OPPORTUNITY

Mae Carol Jemison was born in 1956. Her parents, a carpenter and a teacher, had 

high hopes for her. But she was to achieve more than they ever imagined.

Young Mae Jemison had a passion to be a pioneer beyond the earth’s horizon. 

Mae also had interests including dance, acting, and civil rights, both in high school 

and college. She achieved degrees in chemical engineering and medicine. Later, she 

practiced medicine in Africa.

After these accomplishments, Dr. Mae Jemison decided to pursue her childhood 

dream. She was one of 15 people chosen to become astronauts from a field of over 

2,000. Dr. Jemison became the first African American woman ever admitted into 

the U.S. astronaut prog w into space aboard the U.S. Space Shuttle 

on September 12, 1992.

Follo ame, Mae Jemison said that society should 

recognize how much all individuals can contribute if given the opportunity.



  BORN A S LAVE 

  He was born a slave on a farm in Missouri. When he was still a baby, his father 

was killed in an accident. His mother was kidnapped by night raiders. 

he was raised by Moses and Susan Carver. They were his owners. They named him 

George Washington Carver. 

 Mr. and Mrs. Carver taught George to read and write as a boy. He was very eager 

to learn, and showed a great interest in plants. When he was eleven years old he 

went to a school for black children in Neosho, Missouri. 

 For the next 20 years, Carver worked hard to pay for his education. George 

became a scientist and won worldwide fame for his agricultural research. He was 

widely praised for his work with peanuts. He found over 300 uses for peanuts. He 

also spent a great deal of time helping to improve race relations. 

 Carver got many awards for his work. The George Washington Carver National 

Monument was established on 210 acres of the Missouri farm where he was born.   



  THE O LD O NES 

  There is only one place in the United States where four states meet. It is the 

vast Four Corners region where Arizona, Colorado, New Mexico, and Utah come 

together. 

 The Four Corners region is a beautiful landscape of cany

above broad valle t and red dust and towering cliffs and 

lonel . 

 About 2,000 years ago, a group of men and women the Navajo people call the 

  moved into this area.    is a Navajo word; it means “the Old Ones.” 

 At first, the  Anasazi  dug out pits, and they lived in these “pit” houses. Later, 

they began to build houses out of stone and adobe called    They built their 

pueblos in and on the cliffs. 

 The  Anasazi  lived in these cliff houses for centuries. They farmed corn, raised 

children, created pottery, and traded with other pueblos. 

 These once great pueblos have been empty since the last years of the thirteenth 

century, for the  Anasazi  walked away from homes that had been theirs for 700 years. 

 Who were the  Anasazi?  Where did they come from? Where did they go? They 

simply left, and the entire Four Corners region lay silent, seemingly empty for 500 

years.   



ALIENS IN THE EVERGLADES

Not long ago, a group of very surprised tourists suddenly came face-to-face 

with an alligator wildly fighting a large Burmese python in the Florida Everglades. 

Ten feet long, the native alligator battled against the bigger snake. Fully grown, 

these snakes can weigh 300 pounds and are over 17 feet long.

Burmese python first appeared in the Everglades in 1995. Many think that they 

were freed in this park by their owners. Others believe that they escaped pet stores 

and homes during Hurricane Andrew in 1992.

Alien species like the python do not have natural enemies in their new homes. 

They are a danger because they disrupt the food chain. Ultimately, it may be 

impossible to get rid of environmental troublemakers like the p once they have 

established themselves in a new habitat.

Many other incompatible species have escaped to the wild of the Everglades, 

including parakeets, swamp eels and squirrel monkeys. Consequently, Florida 

now also has more exotic lizard species than there are native lizards in the entire 

Southwest United States. 



S U B S K I L L S   F O R M A T 
F O R M  A: P O S T T E S T 

 PART 1 Graded Word Lists 

















S U B S K I L L S   F O R M A T 
F O R M  A: P O S T T E S T 

 PART 2 Graded Paragraphs 





      FISHING 

  Bob and Pam went fishing. 

 Bob put his line in the water. 

 He felt something pull on his line. 

 “A fish! A fish!” said Bob. 

 “Help me get it, Pam.” 

 P s a big one.” 

 e can get it.”   



  JOSÉ’S F IRST IDE 

  José and his papa went to the airport. 

 José was very happy. 

 His papa was happy, too. 

 They got on the airplane. 

 Up high into the sky the w. 

 “How high we are,” said José. 

 “The cars look so small.” 

 “And so do the houses,” said Papa. 

 ”   



  PLANT S PIDERS 

  There are all kinds of spiders. 

 Some spiders are big, and some spiders are small. 

 One kind of spider is called a plant spider. 

 Plant spiders are black and green in color. 

 Plant spiders have eight legs. 

 All spiders have eight legs. 

 Plant spiders spin their webs on plants. 

 That is why they are called plant spiders. 

 They soon learn to hunt for food and spin their webs.     



  THE R ODEO 

  It is a warm, sunny day. Many people have 

come to the rodeo to see Bob Hill ride Midnight. 

Bob Hill is one of the best cowboys in the rodeo. 

Midnight is one of the best horses in the rodeo. 

He is big and fast. Midnight is a strong black horse. 

 The people at the rodeo stand up. 

They are all waiting for the big ride. 

Can Bob Hill ride the great horse Midnight? 



  GREAT WALL O F C HINA 

  The Chinese began work on the Great Wall about 2,000 years ago. Over time, 

it became the largest wall ever built. The Great Wall is about 25 feet high with 

watchtowers used for lookout posts. The Great Wall is almost 4,000 miles long. It 

was built to keep China safe from invaders from the north. 

 For the most part, the Great Wall k wever, 

the ar all 900 years ago and 

conquered most of China. 

 Today, the Chinese no longer use the wall for defense. Visitors from all over the 

world come to see the Great Wall and walk the path along its top. 

 The Great Wall of China is so big a structure that astronauts can see it as they 

orbit the earth.   



MISS MILLY’S KITTY

Miss Milly was an elderly lady who lived in the oldest house in our neighborhood. 

This little house still had a barn in the back and a wood burning stove in the kitchen.

Miss Milly was quite a sight to see. She wore enormous purple hats and red 

wers pinned to her apron. She sometimes looked like the scarecrow in her 

garden. Filled with energy, Miss Milly rode an odd bike made from pipes and old 

buggy wheels.

Wherever she went, Miss Milly brought along her pet chicken perched on her 

shoulder. Miss Milly called her chicken Kitty, and sometimes slipped us kids a 

warm, brown egg from her apron pocket. 

This was long ago, but I still remember fondly my childhood friends, Miss Milly 

and a chicken named Kitty.      



A CURIOUS MIND

Eleven-year-old Mario Molina leaned over his microscope. All kinds of creatures 

were moving under the lens that he could not see without the microscope. Soon he 

was working with a chemistry set and using his bathroom as a laboratory.

Years later, Mario was the first Mexican American to win a Nobel Prize in 

Chemistry. The Nobel Prize includes a large sum of money and a gold medal. It is 

one of the highest awards in the world. Mario was picked because of his discoveries 

about dangers of chemicals in the earth’s ozone layer.

Young people have asked Dr. Molina what qualities they need to have to become 

scientists. “Most of all, you need to be curious and creative. You need to work hard 

and be patient. Most of all, enjoy what you do. If you are curious, creative, hard-

working and patient, being a scientist will be fun and rewarding.”      



  ALONG THE O

  Today Missouri is in the central part of the United States. In 1800, it was not the 

center. In those days Missouri was on the edge of the frontier. Very few people had 

ever seen the great lands that lay to the west of Missouri.

In 1804, Captain Meriwether Lewis and William Clark set out from St. Louis to 

explore these lands. In November 1805, they reached the Pacific Ocean. The route 

the wn as the Oregon Trail.

When they retur wis and Clark told many exciting stories about the West. 

This made other people want to make the West their home. 

By the 1830s, settlers began making the long trip to the West. Missouri was the 

starting place for almost all these settlers. In the cities of Independence, St. Joseph, 

or Westport, they bought wagons, tools, and food for the two-thousand-mile trip. 

They went along the Oregon Trail through plains and deserts, over mountains, and 

across rivers.   



  TITANIC 

  The    was the largest ship in the world. The    was thought to be 

unsinkable. 

 On the night of April 14, 1912, the sea was calm, and the night was clear and 

cold. The    was on its first trip from England to New York. The captain had 

received warnings of icebergs ahead. He decided to k

keep a sharp watch for any icebergs. 

 The men on watch aboard the    saw an iceberg just ahead. It was too late 

to avoid it. The iceberg tore a 300-foot gash in the  s  side. The ship sank in 

about 2  ½ hours. 

 Of the 2,200 passengers and crew, only 705 people were saved. They were mostly 

women and children. 

 In 1985, researchers from France and the United States found the    at the 

bottom of the Atlantic Ocean. Sharks and other fish now swam along the decaying 

decks where joyful passengers once strolled. 



  THE D IARY 

  rank, a young Jewish girl, was born in Germany in 1929. A few years after 

s birth, Adolf Hitler and the Nazi party came to power in Germany. Germany 

was in a great economic depression at the time, and Hitler blamed these problems 

on the Jews. To escape the persecution of the Nazis, Anne and her family, like many 

other Jews, to Holland. There in Amsterdam, Anne grew up in the 1930s and 

early 1940s. 

 For her thirteenth birthday, ved a diary. She began writing in it. In 

gan arresting the Jews to 

send them to concentration camps. Millions of Jews died in these camps. 

 To escape the Nazis, the Franks went into hiding. Some of their Dutch friends 

hid Anne and her family in secret rooms above a warehouse in Amsterdam. In that 

small space the Franks lived secretly for more than two years. During that time, 

y. 

 By the summer of 1944, World War II was coming to an end. The American 

ve 

her family. Police discovered their hiding place and sent and her family to 

concentration camps. Anne F gen-Belsen in March 1945. 

She was not yet sixteen years old. 

 All of the Franks died in the camps except Anne’s father. ar, Mr. Frank 

returned to Amsterdam. He revisited the small, secret rooms his family had hidden 

in for so long. Among the trash and brok Anne’s diary.   
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   IT’S M Y B ALL 

  Tom and Nancy went for a walk. 

 They saw a small ball on the grass. 

 They began fighting over the ball. 

 y were fighting, a dog picked up the ball and ran. 

 The kids ran after the dog, but the dog got away.   



  FISH F OR S ALE 

  Susan got ten fish and a tank for her birthday. 

 She loved the fish and learned to take good care of them. 

 One day, Susan saw six new baby fish in the tank. 

 The fish tank was too small for all of the fish. 

 Dad said he would buy another tank for the baby fish. 

 Everyone began giving Susan fish and equipment. 

 Soon she had tanks for big fish, small fish, and baby fish. 

 ater plants, air tubes, and stones on the bottom. 

 our room looks like a store for fish.” 

 That gave Susan an idea. Why not put all of the f

garage and put up a sign? 

 Susan and her dad moved everything into the garage. 

 Susan made a big sign that read “FISH FOR SALE.”     



  SILLY B

  With food all around them, baby turkeys will not eat. They don’ w food when 

they see it. They often die for lack of water. Water is always kept in their bowls, but 

some of these birds never seem to discover what the water is for. We have a hard 

time trying to understand these silly birds. 

 Baby turkeys don’t know enough to come out of the rain either. So many of the 

silly young birds catch cold and die. If they see anything bright, they will try to eat 

it. It may be a coin, a small nail, or even a shovel. You can see how foolish these silly 

birds are. 



ONE OF A KIND

“We found one,” Kate whispered to her brother as they discover a deep burrow 

on the side of the pond. They had found a home of a platypus.

Tom and Kate are from Australia. So is the platypus. They have studied the 

platypus since they were children. These animals look a lot like ducks with fur. 

They are one of two mammals in the world that lays eggs.

Active at night, they live in the water and on land. They waddle when they walk, 

but they swim sleekly and smoothly. The animals dive for food on the bottom of 

streams, lakes and ponds. They have soft rubbery bills.

Platypuses find their prey using special detectors inside their bills. These detectors 

sense the tiny movements of their prey. Sharks are another water animal with these 

special detectors inside their mouths.

Tom and Kate wait in silence to watch for the platypus long after the sun has set. 

They see a platypus under the water swinging her head from side to side trying to 

find a meal.                  



  THE FOX—A F

  “Meg, look! That’s a female fox ready to have cubs.” Uncle Mike was excited. 

“I haven’t seen a fox around here for ten years.” Me our gun?” 

“There’s no need for a gun,” Uncle Mike replied. “Foxes help farmers by eating 

pests like mice, squirrels, frogs, and insects.” 

 The next day Meg and her uncle were unhappy to learn that some farmers were 

hunting for the fox. These farmers didn’t believe that a fox was helpful. Foxes save 

the farmers’ crops by eating pests that destroy their crops. The farmers were sure 

that foxes only killed chickens and other small animals. 

 After weeks of hunting, the farmers gave up trying to kill the fox. 

Mike and Meg found fresh fox and cub tracks on the far end of their farm, they were 

pleased the fox had not been killed. 



  HUSH M Y B ABY 

  Nate was a slave who lived with his master in Baltimore. Nate wanted freedom. 

He got an idea. “What if I build a big box, big enough so I could hide in it?” Nate 

got busy, and when the box was built, he got inside of it. Nate’s uncle put the box on 

a ship that was going to New York. It was very cold in the box. Nate was afraid he 

would not make it to freedom. 

 On a Sunday morning, the ship arrived in New York. Nate’s friend John was 

waiting at the dock. The ship’s captain told John they didn’t deliver boxes on 

Sunday. John worried that Nate might die from being in the box too long. He talked 

the captain into letting him take the box with him. 

 While the captain was helping John load the box onto a wagon, Nate sneezed. 

John was afraid that Nate would be discovered and sent back to his owner. To cover 

the noise of Nate’s sneeze, John started singing  “Hush My Baby. ” This also warned 

Nate to be very quiet. At last the box was delivered to the right house. 

 It w f—but happy and free!   



THE HURT OF SHAME

Sticks and stones can break my bones, but words can never hurt me. Is this old 

rhyme true?

We all want people to see us as talented and special in some way. There are times 

we cannot be this ideal picture of ourselves or always be at our best. When those 

around us take notice, we can feel the hurt of shame.

This happens especially when we are blocked from something we want and enjoy, 

like friends and acceptance by others. It also can happen when we are thwarted from 

exciting or pleasing activities, such as making the sports team or being in the school 

band. We feel shame when our looks, clothes or achievements appear as being less.

In most cases, a brok ways a broken heart. 

Experiences of shame and their memory can hurt for a lifetime. The next time 

y y to recall hurt feelings you yourself have 

experienced. Feel care and support for the victim. Helping people maintain their 

dignity and self respect helps heal the hurt of shame. 



  THE W F D INOSAURS 

  Before the 1800s, no one knew that dinosaurs had ever existed. Once in a while, 

people would find a dinosaur tooth or bone, but did not realize what it was. 

 When dinosaurs liv th was not like it is today. Mountains like the Alps, 

for example, had not yet been formed. 

 The first dinosaur appeared on the earth about 220 million years ago. For 150 

million years or so, they ruled the earth. Suddenly, about 63 million years ago, 

dinosaurs died out. 

 What caused this “terrib ” for that is what    means in English, to 

die out so suddenly? 

 Scientists have developed lots of theories to try to explain what happened to the 

dinosaurs. One theory is that the earth became too cold for them. 

 Most scientists believe that no single theory explains what happened to the 

dinosaurs. It may be that they could not keep up with the way the earth was changing. 

ver the cause, or causes, it was the end of the World of Dinosaurs.   
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      THE R ED ANT 

  The red ant lives under the sand. 

 The ant must build its own room. 

 It has to take the sand outside. 

 The sand is made into little hills. 

 Building a room is hard work. 

 The red ant is a busy bug.   



  WHY CAN’T I PLAY? 

  Kim wanted to play on the boys’ team. 

 The bo ” 

 One day, the boys needed one more player. 

 They asked Kim to play. 

 Kim got the ball and kicked it a long way. 

 She was a fast r yer. 

 T y on the team, kicked the ball to her. 

 Kim kicked the ball down the side of the field. 

 Tony, a boy on the other team, tried to block her. 

 

 ve played on the team all year.”     



  FLOODS ARE D ANGEROUS 

  Mrs. Sánchez was driving home with her two sons, Luis and Ernesto. From the 

dark , Mrs. Sánchez could see that a storm was coming. Soon, lightning 

wn. In order to get to her house, 

Mrs. Sánchez had to cross a road covered with water. She decided to drive across the 

rushing water. When they w ater caused 

way. Mrs. Sánchez knew that she had to get the boys and herself out 

of that car. 

 Luis was able to roll down the window and jump to dry ground. Mrs. Sánchez 

also jumped to dry ground. Mrs. Sánchez and Luis tried to grab Ernesto, but the car 

 Soon the police and some friends came, and they searched all night for Ernesto 

and the car. They were unable to find them. Had Ernesto drowned in the or 

was he safe? 

 Early the next day, Mrs. Sánchez saw a police car drive up to her house. Her 

heart raced when she saw Ernesto in the police car. He was safe! Ernesto told his 

mother that their car got stuck against a tree and that he was able to climb out of 

the car. He sat in the tree until daylight when the police found him. Everyone was 

happy to see Ernesto again.   



  FIRST TO D IE 

  It was very cold that March day in Boston. The year was 1770. It was a time of 

protest and riots. The people of Boston had had it with British rule. 

 Nobody knew that the day would end in bloodshed. This was the day of the 

Boston Massacre—March 5, 1770. 

 Somewhere in the city that night, a black man and former slave named Crispus 

Attucks was moving toward his place in history. 

 The British had brought troops into Boston in 1768. There were fights between 

the people of Boston and the soldiers. 

 On the night of March 6, 1770, the streets were filled with men. They were angry. 

Crispus Attucks was the leader of a patriot crowd of men. They met up with a group 

of British soldiers. The crowd pushed in on the soldiers. There was much confusion. 

A soldier f Attucks fell into the gutter—dead. 

 Crispus Attucks had been a leader in the night’s actions. A black man and a former 

slave, he had helped to bring about action that led to the foundation of American 

independence.



  TIGER 

  Tiger is hungry. He has not eaten for five days. His last meal was a wild pig. It 

is dark now, and Tiger is on a hunt. 

his powerful neck and shoulders are tense. Tiger senses that there are humans close 

by. Tiger is careful to av ws that only old or sick tigers will hunt 

humans because they are no longer swift enough to hunt other animals. 

 Suddenly, Tiger’s sensitive nostrils pick up the scent of an animal. Tiger creeps 

slowly toward the smell. There, in a clearing in the jungle, he sees a goat. The goat 

has picked up Tiger’s scent. Tiger mov

Humans have tied the goat there to trap Tiger. Tiger stops, then moves back into the 

jungle.

 Tiger is hungry.   



  SENTINELS I N THE F

  Many wild creatures that travel with their o w by instinct how to 

protect the group. One of them acts as a sentinel. 

 Hidden by the branches of a low-hanging tree, I once watched two white-tailed 

deer feeding in a meadow. At first, my interest was held by their beauty. But soon I 

noticed something strange; they were taking turns feeding. While one was calmly 

cropping grass, unafraid and at ease, the other—with head high, eyes sweeping the 

sea marsh, and sensitive nostrils “feeling” the air—stood on guard against enemies. 

Not for a moment, during the half hour I spied upon them, did they stop their 

teamwork.   



  I LOVE A M YSTERY 

  Ever since the year 1841, when Edgar Allan Poe wrote  

  people around the world have become fans of the mystery/detective story. 

 The mystery begins with a strange crime. There are a number of clues. A detective 

is called in to solve the mysterious crime. The clues may lead the detective to or 

away from the solution. In the end the detective reveals the criminal and tells how 

the mystery was solved. 

 The detective in most mystery stories is usually not a regular police officer, 

but a private detective. Probably the most famous of all these private detectives 

is Sherlock Holmes. With his friend and assistant Dr. Watson, Sherlock Holmes 

solved many strange crimes. 

 One of the most popular of all the mysteries that Holmes solved is called  

  In this stor y clue Holmes 

has to go on is an enormous hound’ xt to the dead man’s body. 

 Do you love a mystery?   



  IT CANNOT BE HELPED 

  There is a phrase the Japanese use when something difficult must be endured— 

 On a quiet Sunday morning in early December 1941, the Japanese launched a 

surprise attack on Pearl Harbor. Shortly after that, the Army and the FBI began 

arresting all Japanese who were living along the West Coast of the United States. 

Every Japanese man, w as sent to inland prison 

camps. Even though the Japanese had been living in the United States since 1869, 

they were never allowed to become citizens. Suddenly, they were a people with no 

rights who looked exactly like the enemy. 

 With the closing of the prison camps in the fall of 1945, the families were sent 

back to the West Coast. 

 The Japanese relocation program, car reat cost in misery 

and tragedy, was justified on the ground that the Japanese were potentially disloyal. 

However the record does not show a single case of Japanese disloyalty or sabotage 

during the whole war. 

 In June 1952, Congress passed Public Law 414, granting Japanese the right to 

become United States citizens. 
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